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“Writing Out Loud has definitely opened me
personally to the power of writing from the
heart.”

Diane Mullan, Regina, SK

“I borrowed a copy of Writing Out Loud from
the Centre for Literacy and now I want my
own copy! Iloved the very personal, conversational tone of the
handbook; I felt that I was listening to you speak. As a writer
and adult educator, so much of my work is based on the
student-teacher relationship — one of respect,

| trust and understanding. I am pleased that

| Writing Out Loud promotes the same philosophy.”

Isa Helfield, Montréal, PQ

“We use Writing Out Loud not only for writing,
but for personal development, group building,
goal setting, reflection and even English as a

Second Language! It has been a powerful
exciting and rewarding resource for us.”

Lynn Best, St. John’s, NF

“Writing Out Loud is a delightful handbook
which, as stated in the introduction, is
‘designed to take you on a bit of a journey.’
The writing journey provided by this well
laid out book encouraged instructors and learners to take
some risks with their writing and provides support and
reassurance along the way.”

Jan Weiten, Literacy Materials Bulletin, BC
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Introduction to Second Edition

So much has happened since Writing Out Loud came out in 1997. None of us
ever dreamed so many people would be interested in the work we did in the
Chapters Program or that so many wonderful opportunities would come our way
because of it.

Originally referred to as the “Chapters Handbook”, the first copies of Writing Out
Loud were made available to the members of the Literacy Coordinators of Alberta
through Chapters Project funding. Their response to our practical and
innovative ideas to encourage writing was overwhelmingly positive. I put a map
of Alberta on my office wall to show the students of Chapters (who had
contributed so much of themselves to Writing Out Loud) all the places the book
had traveled to. We marked each location with a yellow-headed pin.

Through word of mouth, Writing Out Loud caught many people’s attention. Even
though the Chapters Program had come to an end, the number of yellow dots
continued to grow and it wasn’t long before the map of Alberta gave way to a full
map of Canada. Orders for Writing Out Loud came in from places the students
had never heard of — Rankin Inlet, Sioux Lookout, and Antigonish. The first
printing lead to a second and then a third. Without knowing it, we had created
a resource that addressed an area of literacy that people obviously wanted to
learn more about.

Through the demand for Writing Out Loud, we also discovered that a surprising
number of literacy workers were not comfortable teaching writing. Even though
they understood the importance of writing, they lacked confidence in their own
ability to write and had difficulty inspiring students to put words on paper.
Based on these findings, we developed the Write to Learn Project to raise
awareness of the benefits of writing and to offer training and encouragement to
those wishing to include more writing in their literacy work. Through generous
funding from the National Literacy Secretariat, we were able to do more
groundbreaking work to encourage students and instructors to write and learn
together and experience writing as a means of both personal and academic
development. Over the past three years, we have researched how writing was
being used and valued in literacy programming, traveled across Canada
presenting what the students called “Fearless Writing” workshops, and trained
literacy workers in all regions of the country to become Writing Out Loud
Instructors. We had a wonderful time working on this project. We are more
convinced than ever that writing is important and are excited to see the growing
appreciation for writing development within the literacy community.
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Now, the new map of the World on my wall acts as a reference for the copies of
Writing Out Loud that have found their way to the United States, England and
Australia. What started out as an attachment to a government final report for
the Chapters Program, has become an internationally acclaimed resource. And
now, thanks to Grass Roots Press, what started as a binder full of printed pages
we assembled ourselves has become this newly edited, beautifully redesigned
book.

And that’s not all! Through the willingness of the people who took part in the
Write to Learn Training Project to share their ideas and experiences, we will soon
have a new resource to promote writing. More Writing Out Loud includes writing
exercises from literacy programs across Canada and takes a more in-depth look
at the challenges and rewards of teaching writing.

When I told the women from Chapters there was going to be another volume of
Writing Out Loud, they were very excited. One of the women laughed and said,
“Hey, maybe Writing Out Loud will be like the Chicken Soup books!”

“With all that’s happened since Writing Out Loud came out five years ago,” I said,

“anything is possible!”

I would like to extend my warmest thanks to Pat Campbell and Grass Roots Press
for bringing new life and a new look to this book; Pat Fahy for years of unfailing
support; Yvette Souque and Keith Anderson for continuing to value this work;
Jerome Martin and his family for taking Writing Out Loud to new heights; Jake
the Snake for being able to make visions into reality; Barb Hartmann for giving
new meaning to “writing instruments”; and Judith Tomlinson for helping to
polish these pages.

Deborah Morgan

January, 2002
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Getting Ready

Literacy workers know that the ability to read is extremely important to living
fully and productively in today’s society. But what about the ability to write? We
tend to forget that everything we read had to have been written by someone first.

An amazing number of people don'’t like to write. Not just literacy students, but
teachers, labourers, and business people too. I have heard people say over and
over again that they’re not any good at writing, or that they have nothing
interesting to say. I disagree! People have wonderful stories to tell and most
people, when given a little encouragement, discover they are much better writers
than they thought they were.

Putting words on paper isn’'t something we should shy away from. There are
significant benefits to be gained through writing. Trying out some of the
exercises in Writing Out Loud will show you that writing can actually help people
begin to:

look at their lives in a more positive way.

explore ideas they feel uncomfortable talking about.
connect their thoughts and feelings.

identify their values and hopes and goals.

validate their stories and their lives.

improve their literacy skills (writing, reading and thinking).
solve personal conflicts and problems.

see that they can effectively express and communicate ideas.
move forward in their lives.

Pretty powerful stuff. Are you wondering how students just beginning to learn to
write can experience all these benefits? Keep reading. Writing is not an activity
for famous authors only; writing is something we can all enjoy — you and me and
those of us with very basic skills. If you are already an avid writer, I hope you will
pass your enthusiasm on to others. If writing is still something that makes you
uncomfortable, keep reading. You'll be looking around for a pen and some paper
in no time.

I encourage you and your student(s) to do more writing together. Learn what it
means to write out loud. Dive in and feel all the feelings the words in your head
and heart can express. Write together, learn together. Stand up, read your words
out loud, feel them, enjoy them, write them in capital letters. Let go, have fun,
write, and then write some more.






Handbook Design and Use

Using the Handbook

This handbook is designed to take you on a bit of a journey. The beginning of
the book is a starting point, but the journey doesn’t have to go in one direction.
Writing Out Loud is also designed to encourage you to play with ideas and
exercises at your own pace, in your own way. The exercises can be adapted,
changed, built on, or skipped altogether.

Getting Ready talks about where the idea for this handbook came from and
what you need to know to use the exercises in the handbook.

Starting Out is a series of writing exercises that will help you and your
student(s) start writing together.

Having Fun provides some exercises to help put some fun into your writing.

Taking Risks introduces writing exercises that will help you stretch your
thinking as you become more comfortable with writing.

Building Confidence has more advanced writing exercises and information
about polishing and publishing your work.

Feeling Good is full of quotes and information from students and instructors
who have tried these exercises and discovered the value of writing.

The Bibliography is an extensive list of books that are helpful resources in areas
of writing, learning, creativity and personal development. It is an annotated
bibliography including book reviews done by students.

When you spend some time with Writing Out Loud, you will understand what I
mean when I say that it is designed to take you on a journey. For any journey
we embark on, we plan and get ready, start out on the trip, discover there are
some risks we have to take a long the way, have some fun and build a lot of
confidence through the process. Then we sit down, look back and feel good
about all that we learned and all the things we went through.

Learning never ends, nor does this journey. But for many of us, our learning
takes us all over the place — into valleys and to the tops of mountains. Tthe going
is sometimes tough, sometimes easy. We just need to remember that it’s not the
destination that is important, it’s the journey.
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Using the Exercises

The exercises are designed to provide you with clearly laid-out instructions and
ideas for encouraging writing.

Title: Each writing exercise has a title followed by an introductory description
of where the idea for the exercise came from and/or how the exercise was
developed.

Exercise Steps: Detailed steps are given to “walk you through” the exercise so
that you will know exactly what to do to get results from the exercise.

Writing Examples: Each exercise is enhanced with samples of student writing
related to the theme of the exercise. Some samples are taken from past Chapters
publications and some are “first drafts”.

Adaptations: In this section I have tried to give you additional information
about using the exercise with different literacy levels, classroom settings and
one-to-one tutoring. I have also included some ideas for processing the written
responses.

Reflections: Under this heading I talk about how each exercise affected me as
an instructor — what I learned and what I might do differently next time.

Nine literacy and life skills instructors field tested this handbook so that it would
be as user-friendly as possible. The design is a result of their experience in using
Writing Out Loud.

(Message posted on The Chapters Café, October 1996)

Bravo! We have been having a lot of fun trying out some of the ideas in
Writing Out Loud. I am using the exercises with a group of eight ESL
students. One tutor has started using the handbook (two more are still
thinking about it). I just gave the tutor the handbook without any coaching,
just asked her to look it over and decide if she wanted to give some of the
ideas a try... The tutor’s first comments were that the manual was very easy
to read, clearly laid out, had some really neat ideas and she especially liked
having the examples included.
Veronica Park
Literacy Coordinator, Wetaslkiwin
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A little bit of history...

Writing Out Loud is about writing. But it’s also about a learning readiness
program in Camrose, Alberta, called Chapters' — a program that changed many
people’s thoughts and ideas about the value of writing and the value of life.
Before we get to the writing exercises, it is important to provide you with a bit of
a history of the Chapters Program.

The first year of the Chapters Program (1994/95)

I was introduced to some people on Social Assistance who were really
discouraged with where they were in their lives. They wanted (and needed) to
find work, but they didn’t know how to go about it. They didn’t want to go back
to school because of past failures. They were tired of being forced to go to
employment programs or job placements that they were not able, for a variety of
personal reasons, to fully commit to. They wanted to be off Assistance, but they
didn’t know where to begin to find a way that would work for them. They
wanted to design something that would work.

We spent many, many hours around my kitchen table working on a proposal
that combined the ideas of “preparing for life” and getting ready for employment.
Literacy was also a part of the proposal, because the group was genuinely keen
to learn. They wanted to feel good about their learning but they didn’t know
how to make that happen. They wanted to call the program “Chapters” because
they were looking forward to starting a new chapter in their lives. It was eight
months before anyone would take us seriously enough to fund the project. By
that time, the original group of people who had helped write the proposal had
moved on.

Lou w 7, /99
’)4/\3 dLO nwnal QV\‘/‘/‘L? 50/1 Febh a/mg /7, 1994

The 5015% dc% oO/ CAa/ﬂ%a/ms - exALIQAahm;, ancl ax/\aush‘m;, all af

once.

I+ seews that Sowe 05 the stuclents Kaow each othen (af%/\ou;,/\ I
wot sune all thein /)as% connections ane /aosL’hve ones).  Ofhen than
ouN nfFenviews, Fhein Dﬂaaes wene as new Fo me as I'ma Sune mine
was fo thew. £ vergome was /Qhe%f? cautious ancl Zmu SLHLV\?
anouncl the #able, axae/o% cm\d?

CLmo% — black boots and a black Leathen jacket, bhioht ned hain
and a Smoky voice. "You Kanow Debonak”, she saicl aﬁ%e/m I hacl done
an inFroduction of the /pﬁo?ﬁaw, "You sune asked we  some /9/1@%%2

! Please note that the Chapters Program is not affiliated with the Chapters Bookstores.
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/ahhmai Zuash'owas when gou intenviewecl we Last week.  Did gou ask
evenyone +hose. Zu@S‘/‘LOMS? I ex/ﬂam\ed that I hacl, ancl t+hen
Lookiva, de Lav\%ﬂg anrouncl the noow, Cindly #hhew out a aAafﬂav\?e.
"So who ?a%s o ask YOU +hose Zuesh',oms 2"

Fain emOu?A, I ‘f/\ou?,/\f WA 5om/\d a copy 05 the ivtFenview quSfLo‘y\S
ancl save i+ Fo CL’V\O(.?. She stantecl 065 é’? QSKLV\? me about
5&2%/\1_22. awnel how ’w\av\y kidls I have. wWhes She was SCF/‘LSéLeoL with w\g
ansSwens, she /Oassad the sheet fo the stuclent ext #o hen. {va/lgo'v\a
fook a Fuhn aSKine, me Zuesh'oms - 5/1‘””‘ "y ax/oe/uemce in School
o what wmedication I'vw on Fo how I 5@@1 about S/LQ/).L’V\?, "y Stohies
with ofhens.

I was suA/pAL’seoL 53 how hancl 1 5&0«\0[ some of the Zu@S‘/‘LO’V\S. 1

wasw '+ veny com ontable +alkiwne about +he alcoholiSva in my KQW\J?
on how I CO/ﬁe with havivna NS and wAg A d/lo/d/ﬂeo[ out 05
I/{v\we/lsdy. But the stuclents seewmed #o Aeafﬂy a/)//iea/_c#e "y
/\D‘V\QS‘)L?, ancl I sune hacl a betten wncdlenstanclin 05 what +A62 went
thhouah beiva intenviewed by wme. we +alked a Lot about authonit
ancl W/\? H\e? don't Like éava? "folel” what #o clo on how o cdo it
’ﬁ\eg want to Learwn. but they don't want me fo feach "at” thewn
ancl H\eg don't want we Fo assume I Kwow what's best 50/1 thew. 1
AeaUy Likecl what +Aay saicl #o me %oda?‘ I +hink we're on 5&2[_/12?
aﬂwa/@ ?Aom«d with each othen AL;,/& now and 5@@25 AL’?A%.

Simply put, the students in the Chapters Program wanted and needed to be
treated like whole human beings — people with real lives and real stories. This
was not something they were used to. Years of poverty and getting bumped
around in the welfare system had left them feeling bruised and afraid. I learned
very quickly that the needs of the students were much greater than I had
originally anticipated. They were people referred to by the social worker as “high
needs clients”. My background was in literacy; I thought he meant that they had
low literacy skills and high learning needs. But it was much more complicated
than that. Many had come from extremely abusive situations, some had serious
emotional problems (and diagnosed illnesses such as multiple personality
disorder and schizophrenia), some were dealing with alcohol and drug addictions
and almost all were on high doses of antidepressants and tranquillizers. I
remember the group who helped me write the proposal talking about wanting to
be part of “the real world” or having a “real life”. I was only just beginning to
understand.
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As I became more aware of the problems, I also realized that we wouldn’t get
anywhere if all we did was dwell on problems. I really wanted to get to know the
students as individuals, to know what was important to them now and what
their hopes were for the future. The first thing that became really clear was their
need to feel safe. They needed to know that I wasn’t going to hurt them and that
this program was not intended to set them up for another failure.

The first thing we did was make the classroom a safe, comfortable place to be.
This became even more important when I heard how many of the students felt
uncomfortable in their own homes (low income basement rental suites with few
windows, unsupportive partners, young children with behavioural problems, lack
of food and clothing). We bought second-hand furniture and made one end of
the classroom into a “living room” area. We found a radio, a coffeemaker and a
microwave at a garage sale and the students brought plants, afghans, pictures
and coffee mugs from home. What was once a large, empty room with four bare
walls became a space we all felt really good about.

We decided to have the program run from 9:30 a.m. to 3:00 p.m. to respect the
needs of the moms in the group. We made decisions about the program together.
We were designing a program around trust, hope and a sense of community, and
we felt really good about that, too.

74/\2 Om/w\af &'1/\%’/12 5OA 7’1/\a2 A3, /994

I+’s beewn alrmost 3 monthS Since Fhe CAa/o%e/ms classhoow stantecl.
The one wale studewt we hadl has woved back +o Owtanio, So we ane
a woman'’s ghou? mow which 5@&25 Aeaifa aomofo/x%aéwa The mag.ie
ancl the a/\ew\L‘shxg of oun NSt week %o(a/,eﬁle/m (S SHLAD Aa/o/pamm\;,.
i Kea/o wantine, to ex/ofaw\ fo ™y colleaaues what I wean b
“ma;,La", bt 1 don't hawe the wonds gef ﬂ@? Nolbl thein eges af
wme whew L falk about CAQ/O%QAS but 1 Aeaf!g dow't cane. I kwow,
without any cdoubt, that thene is axaa/oh'omaf faa/w\w\? ?ow\? on
hene, fon albl oé’ us.

I'v nof uSime, a CunniCuluom. {va/igdag neal 245& /www;das all the
icdeas I weecl  I'wa ot %aacALv\? the I&a/wcy ancl aw\/oio?aémﬂ%g
skibls I hadl in M/\g /ﬂav\vu'_v\? wotes; it's so obvious +hat the stuclents
weed o 54:1/\0[ sowe balance and S%aéLfifg n thein Lives 5LAS+. As 1
feach thew what H\ay wawnt Fo Kawow, %Aea ahe %aac/\i_v\? me what 1
need #o Leanw, ancl Somehow in Fhat /Aoaess, we ahe ?,AOWL’V\?,
S%Aom?eh %o?e%/\e/l.
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wWe talk a Lot about SFhemeths instead OO/ weaknesses, aa/oaémﬂh'es
instead oof clisabilities. wWe +ake one 5+a/9 at a #iwe - celebhatin
cach swalld 5+a/0, each swall success. uwe a/o/alaud ancl cry ancl fau?/\
N the /Aoaess. we allow ounselbves +o be neal, to 561[/@ cown and
?e% wp a;,am\. wWe Aeﬂ/ﬂ cach othen. <Each 05 the stuclents is
dLD’OfaAemﬁ with ot%ée/mv\% weedls, but +Ae2 ane all %/124%? fo move
orwand, uSine. whateven 5+Aam?%/\s H\ay can wwsten I /w,aM?
adlvine that.

Sometimes I think cAcy%ens (S Aike a "walk-in clivic "- a /oiaaa
whene /oeo/ﬂfa come Fo heal +hein brokewn spinits ancl, mone
L'VV\/O/‘L%Q’V\+22-, Fhein bhokewn faa/w\w\?. Somewhene alowne +he wayg,
thein é;eﬂ% in Fhein aézd&g fo Leanm ?o% é;aouy dawmased Thein
FAuSF in Fhein aéd&y fo think 3,1451L Shut down.  It’s hand o have a
Spinit. a sewnse o 5@25, when gou don't believe +hat o ‘ne capable on
even wohf/\g 004 Iea/lvu'_v\;,.

wWe aﬂwaas falk about sa/%—es%aawx O oun L;%ehaag cineles, but what &S
5&15-&5%&&%«7 Oun éaﬂeﬁ in ounsebves, ouh ivhenewnst Kmowiaol;,e that
we ane aa/paela Auvnan éum;w? I +hink i+’s wwch mwohe than that
Faeﬂv\? "aa/aéﬁa” has to includle oun aeuu? #o deanw, oun desine #o
Leann - o f/xy, fake NiSKs, fouch, e:va'og, expeniment with L‘j@ andl
h‘u’v\? wWhean we believe +hat we ahe aa/paue Leanwens, thew of
seews that m«g%ALm? (S /OossL’Me. Thew we cawn /a/mh'a@/wa in A‘éa
ancl contribute Fo A‘Dﬂa ancl 5@&2 7ooot about who we ane. As each o
+he women in cAa/o%e/ls 9rasps thes iclea, .So’w\ef'/u’_vx? Wowie/mﬁuﬂ
Aa//oems. 'W\a?La.7 I down't kvow. I &'JAS+ Kvow that I don't want
fo be a'\/\g whene in the wonlol but hene - hene i the CAa/O%eAS
classnoomn.

By the end of the first year I had convinced the funders of the program that we
needed to slow down and rethink the program goals. We needed to allow people
the time to become personally ready before they could “get out there and get a
job”. And I wanted time to study and work with the concepts of personal and
learning readiness.

By the end of the first year, we were also doing a great deal of writing. We used
writing as a way to tell our stories, and clarify what was important to us and
where we wanted to go from here. (I always say “we”, because the students
weren't the only ones who were learning and growing.) We wrote and put
together three “sold-out” publications in eight months. I think my favourite was
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one called “Rediscover Learning, Rediscover Life”. This publication was a
celebration of what learning meant to the women in Chapters. They were like
little kids discovering toys in a sandbox. Look what I found! Look what I know!
Look what I can do! Their joy and enthusiasm were wonderfully infectious. And
finally, people in the field were starting to notice that something special was
happening at Chapters.

“I think practitioners will welcome the Chapters experience and suggestions
because they know they lack ways of identifying student’s very basic needs,
and of allowing adult students to remain adults while they are seeking help
and trying to change their lives. Chapters keeps the students central and
responsible for their own programs and actions. This is_far better than trying
to ‘fix’ students, or dwelling on their ‘dysfunctions’. Chapters promotes_focus
on personal growth and personal problem-solving, within the context of
learning. Often in other programs, the focus is shifted to therapy and away
from learning. If someone needs therapy they should get it; if they need time
to reflect, relate, experiment, learn, get encouragement, and plan change,
they should be in Chapters.”
Dr. Pat Fahy
Athabasca University

Chapter 2 (1995/96)

We called the second year of funding for the Chapters Program, Chapter 2. As an
instructor/facilitator, I could see that I was teaching personal development as
much or more than I was teaching literacy. I was working in areas of self-esteem,
conflict resolution, life management and goal setting. I could see that literacy
and life skills went hand in hand, but it was really only a guess on my part; I
knew nothing about the philosophy and methodology of life skills.

I had heard about Life Skills Coaches Training offered at Medicine Hat College
(and their commitment to providing life skills instruction to students) and
decided it was time to take the course. The 50 hours of training were fantastic;
years of questions and uncertainly about the “human” side of my literacy work
were answered. I was relieved to know I was on the right track.

Allen VandenBerg, Manager of Employment and Adult Development Programs for
Medicine Hat College (and a life skills coach himself) suggested that Medicine Hat
College host the grant for Chapter 2 so that I could tap into their resources to
further study the connection between literacy and life skills.

We put a terrific research team together. Glenda Staples, who teaches the Life
Skills Coaches Training Course as well as life skills in various training and
educational programs for Medicine Hat College; Allen VandenBerg, who agreed to
be the administrative liaison for the project, and Terry McGuire in Camrose, who
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had been working with me in the Chapters Program from the beginning as the
computer consultant and instructor for the students. With our combined
expertise in life skills, administration, computer-mediated communication and
literacy, and with the real-life experiences and generosity of a terrific group of
students (in Camrose and Medicine Hat) we spent a year looking more closely at
how student’s personal needs are related to their learning needs. And we kept
writing.

] s s
'W\? dLou/w\al 50/1 am%/m? 5&/%&»&;@/1 25, /99

MNotes +o Ables: Ie beew neaclie oven oldl wotes ancl wew ~wotes,
%/120\;, fo OQ‘M’ "y heacl with all we've Leanrwed and all +he
/ossL’eJLh'as thene ahe Ofo/x oun NeSeanCh with cAa/p%a/xs.

VA /<ae/9 Comina back +o the idea 004 Iaa/w\w\? neacliness - /aeo/ﬂa
eam? able o see/view thewmselves as aa/paéie Leannens. This (S the
CAux 05 So wwCh  wWhewn we believe we cawn Leanw, we ane able +o
Ao/oe ancl fake nisks awncl ook af I%a with Less é’eah ancl wone
enthusiasm.  wWithout the basic éeﬂj_e5 that we cawn Leanw (and +hat
faaAv\Lm? S a ?oool ‘f/\L’V\?) we ane ot able o Live ﬂée 0@222.

BUT - thene s a v\eaesmﬁg s%a?e OfoA /aeo/pfe fo 0 +A/1m(o/,/\ fo ee?m\
H\w\/am? about é;ew\? able +o Lean . ’/7@2 have fo be awake 0&’/15%,
/ﬂe/wo'y\a//y A&adg.

“3&1:1/\?, awake " means éew\? able to +hivk and feel ’)’V\am? people
who Come Fo ouh /AO?AQW\S ahe So numb 6/10%4 fhe /QL’V\ (N FAeLNS
Lives, that +he abljdy fo think and 5&@2 has beew Funwecl 055 ’77@2
have weeded fo do #hat 50/1 Sunvival. ’77&3 have Ffunwed 055 thein
sewnses, to spane thein heants ancl winds any mone 5&&'%?. Even
when a oLLdjLaM% situation has /passad on beew nesobvecl, that
"bness’ Nemaains as a Coping mechanisw.  ThiS (S ot v\ecessa/uﬂ?
a conscious cdecision. I+ (s st\/M? sunvival.

Most stuclents entfenr into a /OAO?AQM/\ because 05 enises on weedl.
50%@%&%;, has Aa/a/aemed fo aAam?e thein +AL’V\KL’V\? :

"'W\agbe 1 betten 50 back 4o school - I can't 5Lv\d a J'oé. "

"I meven ?oi_vx? fo 2,@+ amyw/\e/me LOI I donw't Learw #o nead
betten”
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"Soccal Senvices is ?OL’V\? fo Cut me 00’5 1_0/ 7 dow't stant Iook_m«? 5‘0/1

"

wohK. 74/\2 kids ane ;,oi_v\;, fo ewnd up 3)451" as duwwb as I am.”

Whewn these stuclents come 4o oun pregnams, are H\ey awake,
/eASomaM? Aeadg? I would centaindy thiwk sowe anre, +he wohe
onfunate ones, but the weecliest stuclents (andl so many 05 ouN
stuclents ane "hiah weeds”) ane /Ohoéaéi wot. uwe can't beain to
teach stuclents ancdl have thew Listen and wndenstand, until H\a?
ane W\am+a££2 awndl /Ag&’aaﬂlg able 4o nheceive awnc process

(nfonymation.

So, to back track a Litt+le, we have Ldemho&ed ouN ConFirnuum 05
Beacliness.

Pe nsoval Leann L‘v\;, &N M/\/Olo?memf

This contivuunm idea seems Fo wonk; +he students cawn see whenre H\a?
0&‘% on Fhe ConFinum, whene +heih Sthesmaths are ancl what anreas
+Aag need #o wonk own. The wmodeld has beewn A@afﬁg weldld neceived
éy many a;,ev\cu'_as such as Cavacla & w\/jo?w\ev# Centhe ancl Social
Senvices uwe anre able +o a//ﬂg F with ?ood umo&a/msfamolw\? to ald
o the amh’m7 progRamS we have - from Chaptens #o Basic. Fob
Reaclirness ﬂaLMLM?.

we've Ldemhﬁ&d the stuclents andl thein weeds and nealities (ie. 4o
wove forwancl i Fhein Lives ancl Fo wake sewse out of thein Lives)
ancl we Aaao?‘n[.?«a the aoals/weeds 05 t+he educatons anc stucdents’
Su/o/om% a?av\aas (ie. fo teach ﬂ%e./mcg SKibAs andl /ohe/pa/w, /oao/ofa 50/1
a"m/olo?w\ev\%) what I +himk (s So ama;iv\? about what's
Aa//a-y\i_m? hene s that the cAa/J-e.h.s a//}xoac/\ fo li.é’e and
Iea/wu;—n? says that we cawn Aal/ all iwnvolbved wmove
fowahols onr nreach thein i_otamh_[fi_aot ?oals +Ahou?_/\ the use
and value oé’ wh.i.h'.‘vx?.

Whitine, (S creative and wmon-intFausive and allows é’o/}. +/\Ou?/\/’ and
discussion ancl ?/‘Low%/\ andl Se%‘—ouscoveng. I othen wonds,
IL%eAaca (NSFAuCtion muSt allow 50/1 /e/womaf ?/ww%/\ So that +he
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skidls Leanned can be usecl ancd valuecl.  Othenwise, %Aay ane sL‘w\/olg
skilbls Leanwnecl i isobation Of/mw\ neal Aﬁeﬂeha ane those who sa
fhat a/laahu’%? S/Oa/iks the sould. WNiFine (S ax%/maw\efg cneative and
we wanwf fo S/a/l/(_ the souds awncl 5/0[_/113'5 05 oun Stucdlents. whew that
happens, +Ae3 ane able o take a wwCh wohe active and /O/wduah'va
nole iwn Fheih own Zaa/wu;m?.

Writing became the student’s means of discovering and identifying personal and
academic needs. And writing became the means that we as researchers and
instructors used to better understand the needs of the students. The students
and researchers worked together as a team to find ways to teach and learn that
were relevant to us. We all agreed that students must be personally ready and
comfortable with themselves as learners before they could effectively enter into
concentrated academic or employability programs. And we discovered how
powerful the use of computers can be in both literacy and life skills training.
During Chapter 2 we produced three more sold out publications with the last
one involving student writing from students in both Camrose and Medicine Hat.

As researchers, Glenda, Allen, Terry and I put aside our agendas, openly
recognizing that the needs and interests of the students had to come first. What
the students wanted to learn, how they learned and how they felt about learning
became the foundation of our thinking. What we started to call “the Chapters
process” recognized each student as a whole, likable and capable person, no
matter what their background or history might have been. This positive starting
point paved the way for students to get past their fears, become involved in their
own learning, and speak about and identify their individual needs and hopes.

We came to understand that for many literacy/life skills students, the “needs” we
talk about are not just learning needs, but rather personal needs that have to be
dealt with before effective learning can take place. We talked about self-esteem,
but also about housing security, child care, protection from violence, emotional
and physical stability, and basic nutrition. We understand better now that self-
esteem comes as a result of caring about what we call “human being basics”. We
all need to feel like functioning human beings before we can see ourselves as
capable or even interested learners.

We learned that the kind of writing we did in the Chapters Program, writing from
the heart, is actually a journey in personal discovery, a gentle way for people to
get to know themselves better. Thoughts come forward in simple, honest, heart-
felt words — words we can understand - that are in our own language. As
instructors, we need to recognize and celebrate these thoughts and ideas as the
students’ personal curricula. They will learn what they need to learn as they
need to learn it. We are simply (but importantly) facilitators and encouragers in
that process.
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Chapter 3 (1996/97)

The handbook you are now holding is the result of a tremendous team effort to
bring our understanding about literacy, life and learning to you in a useful,
practical way. Writing Out Loud is more than a series of writing exercises. It is a
resource about how the learning of the students and instructors who work with
these exercises can be processed and valued so that the learning can be real and
meaningful to everyone.

We have come a long way from when a group of discouraged but resourceful
people met with me around my kitchen table to work on the proposal for
Chapters. It makes me feel good to see how close we've come to fulfilling their
original dreams. The group wanted to learn and to change, but they wanted to
be treated like real people in the process. They were tired of being told what they
didn’t know and what they needed to (or should) know. They wanted to feel
capable; they wanted to have some say in what the next steps in their lives were
to be. They wanted to feel a part of a community and they wanted to feel good
about what they were doing. I hope someday the people who gave this program
its name will be able to benefit from its success.

The CAa/9+e/15 /Ao?/lam has ?L’vem e the (nSiaht to Look into w\?se%
awncl 51'%0( out what I want to do with wy Life. I see So man
D’m’_ev\dﬂg faces hene +hat have all hacl ;,ood fimes and badl #iwes but
Kvow all (S ot Lost. 82 eam? hene we Kwvow that thene (s
Somef/u'_'vx? out fhene 5’0/1 all oOf . I fhink L’O/ fhe CAa/ﬂJLS //w;,/law
was not hunwnina o meven stantec, we all woulcl be i the sawme
Nut as befone. Aé/uu‘ol fo Ay wew deas. we would be aﬁ/mcu’d to 90
aﬁ%a/x oun ;,oaﬂs ancl dheams. I Dﬂeeﬁ I woulcl Lose on wmeven ;,aw\
Q”‘? seﬂﬁ—aﬂeew\ WhLCAh FhALS /Ao?,/lam has ?,LV@’V\ me.

I'm S%a/lh'm? fo 5&@1 ?ood about “"95?’15' I awm sfantine. fo make
aAav\?es on oy Life. CAam?es for the betten. Don't #ake +his away
Zf/low me.
5/\0,/1/19
CAa/o‘%e/ms, Camhose

Getting Ready Writing Out Loud - page 15



Questions About Writing
and the Writing Process

Teaching writing begins with you, the tutor/instructor. You may find that the
exercises in Writing Out Loud will challenge you as well as your student. You
may find that your own comfort level with writing isn’t where you would like it to
be. That's okay! One of the benefits of a handbook like this, is that it
encourages a team approach to learning. You are probably full of questions. Let
me see if I can answer some of them for you.

My student says he doesn’t like to write. What can I do to help him feel
more comfortable with writing?

The first thing we need to do is establish a sense of “safety”. When we feel safe,
we are much more willing to try new ideas and have fun with our learning. By
“safe”, I mean feeling comfortable, at ease, accepted, relaxed, unthreatened. We
create safe learning environments by making sure we (the student and teacher)
are comfortable with one another, that the learning setting (the kitchen table,
the library or the classroom) is warm and welcoming, and that there is a feeling
of respect and good will between the student and teacher. Trust is important
too, but I have found that working together on exercises such as the ones in this
handbook can be what builds trust and an even greater sense of safety. When a
student feels safe, a willingness to try will follow.

To help the students feel safe in the Chapters classroom, we created a set of
guidelines called “The Chapters Commitment”. The students took great care in
writing and thinking about these guidelines. They revised them and added to
them as they felt it necessary. This simple “code of ethics” was a terrific reference
for all of us. As each new student joined the program, she was given these
guidelines as a starting point. The students had many questions about what is
expected of them. I found they really appreciated knowing from the beginning
that their feelings and needs (like the “right to pass”) would be taken into
consideration.

Cuneclited) At OQ’AS% I was a Little wonrnied about whitin my
‘/‘/\Ou?,/dLS ancl 5@@&‘%?5 out om papen but bﬁ the ewnd 05 the Lesson 1
nealizecl that +hene was o /omesswle on me fo Shahe "y WONK. with
fhe Nnest 05 the class so I aw a Lot wmohe aoméoh%aé)/@e Mow.
Viv
Basic. goé; Reacliness ’/'haw\w\?, Wedicive Hat
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The Chapters Commitment

While I am a participant in the Chapters Program I will do my best to:

* respect the uniqueness and ability of each person in the Program.

* not pass judgement on others and will be fair and helpful with my
comments.

* help to create an accepting place to learn.
* Dbe allowed to "pass" on activities that I do not want to take part in.

* respect the people in the program by not using their names or speaking
about them or their writing in discussion about the program outside of
the classroom.

* give everybody equal opportunity to speak and to take part in the
Chapters Program.

* be a good listener.

* give everyone the right to have their own opinion as I have a right to
mine.

* understand that it is okay for me to express my own needs (ie. quiet time,
time out, etc.).

* contact the coordinator or a classmate if I am unable to attend class as I
understand that my being at Chapters is important to my own success
and to the success of the Chapters Program.

* play an active part as a member of the team of creative people who are
working together to build and shape the Chapters Program.
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Does my student have to be a good writer to do these exercises?

The average grade level of the students in the Chapters Program was Grade 7.
BUT that doesn’t mean these exercises won't work for students who are not
writing at as high a level.

These exercises have been field-tested with beginning ESL students, adult basic
education students, students in volunteer literacy programs, elementary school
students, instructors and program administrators. Some tutors have found
success in acting as scribes to help their students tell their stories. And some
instructors have simply adapted the exercises to fit the needs and abilities of the
students in their classrooms.

With all the students I have worked with, it wasn’t their grade level that held
them back from writing; it was their confidence. They were “reluctant writers”
because they were afraid they would be criticized. Many were embarrassed about
their handwriting. Many thought they had nothing to say. Once the students
tried “writing from the heart” and had a chance to feel good about putting words
on paper, their reluctance was replaced with excitement. No matter what their
skill level, they started to look forward to writing opportunities.

’)4/\9 WoNSF Subject wn Aiah SChool was {M?ﬂs/\ because of +he essa
wWhitina we hacl #o do. I newewben Countina the words o see &
I hacl ev\m?/\ for a 500 woncl essay. 74/\9 Letten W/uhv\? oven the
eans was omfy what was aewng maaassa/lg. Listenina to Debonahr
Falk about wition O’Aow\ withion was v&hg Lv\%ahesﬁw«? and I 5@4%0(
w/‘u'fi_v\? we dicd +oo£a2 WwCh easien than 1 have even ex/oe/u‘amaed
befohe.
Giadys
Basic. Job Reaclimess ﬂaLMLM?, MWedicine MHat

What do you mean by “writing from the heart”?

When we talk about writing, most people think about essays, reports and
business letters. That’s only one kind of writing. The writing I'm talking about in
this handbook is what we call “writing from the heart” — writing about how we
feel, in words that are as simple as the words we think and speak.

Many people think they can’t write because they can’t write “well”. They think
their writing has to be “correct” and assume that if they are not good at spelling
or grammar, then they are not good at writing. It took the students a few weeks
to believe me when I told them I didn’t care about spelling or grammar or what
the words looked like on the page. I just wanted them to write — to write for the
pure pleasure of it. I explained to them that if we worry about where to put the
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comma before we start writing, we’ll never write anything. Once the students
stopped worrying, they started writing. They wrote about things that were
important to them, they wrote in their own words and they were amazed by what
they had to say. This is writing from the heart.

How do I grade this kind of writing?

Some of you are working in classroom settings with curriculums and specific
goals that have to be met. It is important to give students grades or marks for
their work. I am not convinced, however, that writing from the heart is
something that should be graded. Evaluated perhaps, but not graded.

Instructors have asked me if writing with little concern for spelling and grammar
is encouraging “good writing”. The initial writing we do is without regard for
spelling or grammar, but it's always possible to go back and “polish” what we’'ve
written. I have had students so pleased with a certain piece, that they WANT to
go back and correct their spelling or improve the structure of the sentences. They
will actually ask me correct their work, red pen and all. This is when the
grammar lessons are most effective — well after the student believes that he does
in fact have the ability to write.

9 9

In the Chapters Program, we have an expression we call the “GBT’s” or the
“Goose Bump Theory”. If you read or hear someone’s writing and it gives you
goose bumps, then it is good writing. Writing from the heart is what gives us the
GBT’s. The words mean something; they reach deep down inside you and make
you think and feel and smile. This kind of writing is where we all need to start. I
always encourage the students to polish the pieces of writing that gave us the
GBT’s because those are the pieces of writing that have the most meaning for
them, that they are most proud of.

Writing from the heart takes a lot of courage and a sense of adventure —
strengths that are perhaps more valuable in the long run than the knowledge of
good grammar. Students should be credited for that courage and willingness to

try.

Writing essays and reports is important, but no more important than writing
from the heart. Help your students find things to write about that have meaning
to them. Let them write in their own words. Encourage them to write and keep
writing. The students’ writing will improve just from the sheer volume of the
words and sentences they put on paper.

Perhaps one of the most exciting aspects of the Chapters process is the
Jfoundation of being student centred... All of the aspects of the process revolve
around students. The topics, learning, resources and activities involve
students thoroughly.

It is the “interests” of the students which are addressed. It is the resources of
the students which are utilized. It is access to additional resources “by” the
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students which form the learning environment. And it is the
accomplishments of the students which are identified and celebrated.For
some practitioners a shift in traditional thinking must occur. Focusing on
curriculum or a series of exercises must be adapted. Instead of setting the
Jramework for learning it is the students’ writing which sets the framework
in which curriculum “resources” may be most appropriately used. Initial
reactions by some practitioners are that this will take more time and_fewer
“tasks” (curriculum task) must be completed. The realization that students
are gaining “specific” skills, of interest to them, means that these skills will
directly impact their daily lives. The transference from classroom learning to
life is now part of the process.
Allen VandenBerg
Chapters Administrator, Medicine Hat College

How do I encourage reading at the same time that my students are
concentrating on writing?

All of the instructions for the writing exercises in Writing Out Loud will suggest
that everyone read their writing out loud to one another. This may not be
comfortable for your student(s), at least not in the beginning. If you read your
writing out loud, your students will be encouraged to follow suit. The words that
they write make wonderful reading material. The words are familiar (at least by
sound) and the content of the writing is of interest and meaning to them.
Without realizing it, the students in the Chapters Program were improving both
their reading and writing skills, just by writing down their stories and reading
them out loud.

I also found that students sometimes wrote about things that reminded me of a
book I had read. I would then recommend the book, which they were usually
able to find at the local library. When one of the students wrote about her “hot
flashes”, we found all kinds of written material (books and pamphlets) on
menopause to read together. The students also brought in magazine articles
they found relating to subjects we had talked about.

I read stories out loud to the students, just so they could hear different authors
say things in different ways. They loved being read to and would bring in stories
of their own to have me read.

The focus of this handbook is writing, but writing in conjunction with reading
certainly makes the writing experience that much richer.
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What do I do if my student writes about difficult things that I really don’t
want to hear about?

All literacy workers have felt “in over their heads” at different times. It is an
unavoidable reality that many of our students have very difficult lives and need
more support than we as instructors are able to give them. The students
entering our programs today have higher needs than ever before.

In Alberta there is little debate amongst adult educators that the student
population entering the learning environment has changed greatly in the past
5 years. Students are coming in with not only literacy challenges, but also
with a whole range of personal issues.

The backgrounds are diverse and often devastating. The challenge for the
literacy practitioner has become trying to enhance literacy skills while
recognizing the personal management issues. It is very difficult for a student
to learn while in the midst of crisis.
Glenda Staples
Life Skills Coach Trainer, Medicine Hat College
Chapter 2 Final Report

There have certainly been times that students in the Chapters Program read
personal stories that were heart-wrenching, that had us all in tears. What
always followed, however, was tremendous support from the other students and
a lightness of heart for the student who had read her writing out loud.

I have also found that writing from the heart helps students do some of their
own healing work. It helps them identify where there are blocks to moving
forward in their lives, what choices they made in the past that perhaps weren’t
healthy, and more importantly, where their strengths are. In a safe learning
environment, they can explore their own feelings and ideas at their own pace.

When we write, we rarely take our writing to a depth that we personally can’t
handle. If a student is writing about something that happened to her when she
was a child, she will write only about what she is able to think about safely. I
have seen people in verbal therapy sessions blurt out things that they were
obviously not ready to deal with. I have never seen that happen with writing.
There is something in the timing of the thought process of getting words on
paper that allows for more careful and controlled thought.

Having said that, I also want to assure you that you are not expected to be a
counsellor or a therapist. There are support services available in your
community that you can refer your students to for extra support or counselling.
I have referred students from Chapters to Alberta Mental Health, the Woman’s
Shelter, the Career Centre, AADAC (Alberta Alcohol and Drug Abuse
Commission), AA, and Al-Anon. I work closely with a social worker at Alberta
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Social Services to make sure that I know the (ever-changing) rules and guidelines
of the Social Assistance system and I make sure that all the students know the
local Crisis Hotline number.

I used to panic when my students wrote about difficult things. I'd think, “What
should I do? What should I say?” One day, when one of the students wrote
about the horrible abuse she had suffered as a child, I blurted out in tears, “I
wish I knew what to do to help you”. Shelly smiled at me and said: “It's OK
Deborah. I didn’'t expect you to do anything. I just needed someone to listen.”

We all need to have our lives and our stories validated. We need to be validated
as people. Don’t be afraid of writing from the heart because your student might
write about difficult things. Getting feelings out is a good thing. Talk to each
other, listen to your student, help your student find the resources he needs to
help him deal with the issues that might be getting in the way of his learning.

What you’re talking about sounds a lot like life skills. Is there a
connection between literacy and life skills?

Absolutely! Learning doesn’t happen in isolation from real life. I have found
that when we openly recognize that real life is actually part of learning, the
students’ learning is much more effective.

Chapters helps students to look at their lives, malke decisions about that and
to set goals. This is largely accomplished through writing. By implementing
Chapters “real-life literacy”, students are able to develop literacy and life
skills simultaneously thus avoiding having to decide which is more
important - literacy or life skills.

Chapters is able to meet the diverse needs of the students and they enjoy it.
This means they attend classes not through threats or pressure, but because
they really want to be there. They not only learn to learn, but learn to like
learning.
Glenda Staples, Life Skills Coach Trainer
Chapter 2 Final Report

Writing has always been seen as an academic activity. The team of people who
worked on this project know now that writing can also be used as a means of
self discovery and personal growth. That’s the life skills and literacy connection
that we are convinced is of great importance to literacy programming today.
When we are learning we are growing. When we don'’t feel capable of learning
and don’t see learning as a good thing, we are also denying ourselves important
opportunities for personal development.
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A definition of literacy/life skills currently being used at Medicine Hat College is:
gaining confidence to know I can learn, knowing I am worthy and knowing I have
some thing(s) valuable to contribute.

It can be argued that if teaching literacy skills includes helping students “learn to
learn”, then teaching literacy skills also means facilitating personal development.
We believe that literacy is a life skill!

I think everyday now is a learning experience to me whether it be good or
bad. It’s still learning. Learning malkes me realize things. I surprise myself
lately because I want to learn so much and I'm not afraid anymore to make a
mistake. I know I won’t crumble if I do. Only one year ago, I remember
learning how to fill out withdrawal and deposit slips at the banic. I felt very
scared and would be sweating in line thinking I did it wrong. I almost
started crying whenever I had to fill out a_form of some kind. Now I just do
the best I can and I know if I make a mistake it can be fixed. I am really
ready to learn now. I think I have let go of the idea that I am stupid and
won’t learn, so now that I don’t have that block in my brain, I have room in
there to take in new information and understand it. Now I like learning and
will continue to learn for the rest of my life.
Carol,
excerpted from Rediscover Learning, Rediscover Life

Okay, you've convinced me to try more writing with my student. How do I
get started?

Keep reading. Spend a little time familiarizing yourself with the exercises in this
handbook. Imagine trying some of the ideas with your student. The next time
you get together with your student, tell him you want to to try something a little
different. Then just go for it; as you both learn and grow, you’ll find your literacy
work more enjoyable than ever.
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Starting Out

Many people think they aren’t writers because they haven’t written a novel or
been published. While few of us will ever write a book, the things we write
about are still valuable and important. A writer is simply someone who writes
—alot. Writing Out Loud will give you plenty of ideas to write about so that
you will be able to encourage more people to see themselves as capable writers.
And hopefully, more people will discover the true pleasure of writing in the
process.

This section of Writing Out Loud offers simple exercises to help you and your
student(s) get started writing together. The “writing together” part of this
handbook is really important. You may be someone who isn’t very confident
about your own writing — this handbook and these exercises are as much for
you as they are for your student(s). You get to write and have fun, too!

You can let your student(s) know that this is new and scary for you too.
Then, let yourselves go, encourage one another and you’ll be amazed at what
comes out on paper.






Freewriting

I start every writing class with five minutes of freewriting. Nothing centers the
students as well or encourages free expression more.

What is freewriting? Just as it sounds, it is a time to write freely, without worry
about what to write or what will “come out”. The whole idea is to keep your pen
moving, allowing thoughts to come onto the paper as they will. Freewriting is a
little bit like journaling, but it is a timed activity that doesn’t have specific goals —
except to write as much as possible for the given time period.

Exercise Steps

1. You will need a pen/pencil, a clean sheet of paper (a notebook is fine, too)
and a timer. I started off with a portable stove-top timer, but we all decided
that it was much too loud and jarring when the bell rang. A watch timer is
much quieter. Sometimes I just mark the time at the top of the page and
watch for when 5 minutes is up.

I always encourage my students to date their pages — especially with
freewriting. This makes it easy to go back and look at the progress the
student has made, both personally and academically.

2. Explain to the student(s) that the idea for this exercise is simply to write —
about absolutely anything. If nothing comes to mind, simply write, “I can’t
think of anything to write” and keep going. Remember — punctuation,
spelling and grammar are not important right now. The goal of writing from
the heart is just to write.

3. Set the timer and start writing. You too! When five minutes are up, tell the
student(s) to finish their sentences, put their pens down and take a deep
breath. (Some instructors prefer to have the students put their pens down
the second the time is up, but the Chapters students found this too
frustrating and asked if they could at least finish their sentences — not their
thoughts necessarily, just the sentences.)

4. In the Chapters Program we encouraged one another to read our freewriting
out loud. This is voluntary; students always have the option to “pass” if they
want to. Sometimes a student will choose not to read her freewriting, but
would show it to me later or read it at the end of the class. In most cases,
the students looked forward to reading their thoughts out loud and listening
to the thoughts of others.
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Writing Examples
Manch 4, 94

(Cunedited) I dms% ?o% back +o class é/ww\ Lunch I had a saaéood Sub
at a wew nestaunant.  1# was neally anose! I went with Fohn
ancdl Tina Thene lunch booked betten than wine. I Fhink
fomorrow L wilbl 6/).1,’1/\2_ ’VV\? own Lunch anc Just stay hene and eat
iF. I Fhink that wouldl be betten +hawn WQ$+L’V\?, 4500 o SOW\QH\LM?
that's ous?ushm?/ I#'s wow O’Aeawmh‘m? I don't o what edse 4o
white about. Debonah sags we have S winutes Ofo/m this 1 Ao/oe the
Fme (S Nunnine ouf because I have V\O‘H\L%? edse 4o Say axae/% So
far my day has gone weldl The aow\/ou%ezm was fun ancl i+ was alot
easien than 1 %Aw?/\% A wodcl be. Now I can D’Lv\afg say I have
usecl a cowyau%e/l.

Manch b, 94

(unedited) 1 3445% O’LMLS/\QOL w\g Luonch Q?,QL’V\. go/w\ 6/10147/\% F 1o me
(F was wice o see hiS hanclsomn Ofaaa. I wilbl wiss hivn alot awnd I
have such wixecdl ﬁaaﬂm about hivn Ie,avi_m?. I dow't o what is
whona, with me. wWhy don't i evenr o what I want. I wish 1
coulel sbicle into SO’VV\bOOL? edses éodg 60/1 a daﬁ so I cawn 5@@2 what it
(s Bike 4o O/ed goun 5@@&'«/\?5 mo/wmu? because I o fS é:um;, abusecl
all "y ﬂ%e that 1 ?a% iy Ofeeﬂl_v\(ofs so mixecl w? s So hanodl! I
aw So alacl +hat "y kids can expness thene 5@@&3/\?5 so well that (s
Aaaiiy Aea[%/\?. I wish I wew how i+ wonked but 1 J’us% don'+/ I
wonclen Lﬁ in Fime F will v\ahumaﬂl? come.
Canol
cAa/#a/xs‘ CannoSe

(Note: When Carol first started freewriting, she would concentrate so hard and
push so hard with her pen that her page would actually curl! She later found
that writing with a pencil suited her better. She especially liked the “scritching”
sound of the pencil moving on the paper.)
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Dec. 6, 9b

Cwnecditec) Today is oi:vx? fo be am awesome olay because we haven't
cone Aa/mo&a Q’V\?*/\L’V\? all day we ve /afaged on the aow\/om‘e/ls ancl
now we ane gree W/).L‘/‘L’V\?, then 50in to have a test then we'he out
oé hene and the I can a0 ancd ?a+ st wheckecd aof%e/m schood awndl
aj%e/l ™y ADDAC H\Lm;, with Y mom whiCh will be ?Aaa% Ofm« A
can't  Fhink 05 QM?%ALM? fo Say Niaht vow Cause Mg handl is
starting fo hunt ancl that ald I'w +Am/<m? about.  Last wiaht was
5mx\ I wewnt fo have Fowns 05 &W\ with my é’/u’amds we wewnt fo gaw\La
house. amcl /ﬁayeo[ /ﬂo/ée/i with his dacl and swokecd cigans
MK
FLJH\ on F%%A Youth Senvices, LeH\éde;,e

Adaptations

Instructors always ask me why we do freewriting for five minutes. Well, we tried
three minutes but that didn’t seem to be enough time to “get going” and seven
minutes was just too exhausting! Five minutes seems to work the best.

I haven't tried freewriting with less experienced writers. Five minutes would
probably be too much, and yet I have had students at a Grade 2-3 level who were
pleased with writing one or two sentences. Even one-word thoughts would be a
good start.

Reflections

It is through listening to my students’ freewriting that I was able to get a sense of
how they were feeling, what was important to them, and what was on their
minds.

On a lovely spring afternoon in April (when I was feeling particularly cheerful), I
learned as the students read their thoughts out loud, that someone most of
them knew had died of AIDS the night before. I put aside my “joys of spring”
lesson plan; we spent the afternoon talking about death, illness, funerals and
making wills instead. For the students, freewriting allows them an opportunity
to let go of the everyday ups and downs they’re dealing with outside of the
classroom. As an instructor, I could actually see the students begin to relax and
settle down to this time of learning.

Some of the students balked at the idea of freewriting at first (“I don’t have
anything interesting to say”, or “There’s so much on my mind I don’t know where
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to begin.”) but later, if I forgot to do our freewriting, the students right away
reminded me. They looked forward to this time of “letting go” and often did
freewriting at home (not necessarily timed) to clear their minds when they were
going to begin something new or difficult.

On top of all the benefits freewriting provides for new writers and their
instructors, it is also a lot of fun! Sometimes there were tears, but more often
there was laughter in the classroom when we read our freewriting out loud.

Debonak’s F/leew/x@hmy 5@/%&%&@/1 /4, 1994

I+s josA ’s éLAH\dag %odag. 1 have beewn H\L‘wb;m? whene I was ten
geans ageo %odag. 1 was in 5u1,€ Laboun, ot %a/av\;, i veny we bl
No# ao/pL'v\;, with +he pfan veny well, scanecl aboutr the health on the
é;abg, wantine, iF abl #o be oven. I coulcdn't bean the idea o 205L‘V\?
FALS éaéy Like I'dl dost the twin. I wanted +he Laboun +o be oven,
/)a/mﬁg because 05 the OU_SCOM/%OA% (eL’? Fime) but w\os%ﬁg. because 1
wantecd to holcl +he éaé? ancl wake sune f was eAea%AL‘v\?.

ﬂosA was bohn aoﬁ%e/l /b houns 00’ Laboun. He was Aeaﬁ%/\g., Fen /omz\o[b' ,
Sthona and pen ect. I was wonniecl at £inst because he neven
enied  whewn the docton handecl hiva Fo we, I woficecd that the
‘fa/Oe we  hacl bllw?/\% with uS was /Oiayi_m? "Send Iwn the Clowns”.
Tewn yeans Laten, he (s stibd ™y Lit+le clowrwn.
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Word Guides

Most students like freewriting once they get the hang of it, but there are times
when someone will say, “I really need some ideas today; my brain just feels dead.”
This is a good time to use “guided freewriting” where the students write freely
around a given word or idea.

Exercise Steps
1. Prepare the student(s) for freewriting (ie. paper, pen and timing device).

2. Give the students(s) a word and ask them to write about it — being as free,
imaginative and honest as possible.

3. There are a number of ways to choose a word or idea:

N Keep a jar or basket full of pieces of paper with one word ideas written on
them. The student(s) can pick a word from the jar for a quick writing
exercise. If you come across an interesting word or idea in your work
together, add that to the jar (words like — learning, angel, mothering,
home, trampoline, diaper, report card, interview).

N Have a student close her eyes, open a dictionary, put her finger on the
page then read out loud the word her finger falls on. Write down the
word. Be sure the student understands the word’s meaning and usage,
then write about that word for five minutes.

N Word lists from magazines such as Reader’s Digest or from “word-a-day”
calendars are also a good source of ideas. Have the student(s) take turns
bringing in or finding a word to use for guided freewriting.

4. Read your word interpretations out loud and enjoy the different ways each of
you will approach given words or ideas.
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Writing Examples

The Chapters students were having a BBQ in the park when we did this writing
exercise. I had written some “summertime” words on cards and the students
picked these two.

“Shorts”

Cvoned.ited) DLA/’& Shohts, clear Shohts, av\g Kinel, wake on Zem?%/\
05 shonts, I love +hew. Thene wmacde fo coen omfg the necessany
/oam‘s Ieavw\? the nest 05 9%/\; body 5/1@,@, easien fo move, Nuwn, d,wm/o
bencl, nobl oven on clivb on hike. Thene's Less watenial which
makes fon a swmallen wash doacl ancdl less to inow on cane for Fean
Shon+s ane 5avowu%a as I can wmatfch any %o/o I have with thewm.

I dow't Like a ﬁ?/\% waste in v Shonts as 1 Like +o be Omea_
Shanhon

cAa/Me/xs, Cawnose

Cuoneclitec) Boxens on é/uaﬁs? Summen Shonts, bane Leas, Sunbunwecl
Kaees. Blue jean Shonts with fniblecl ad?es. Shonts 50/1 mewn. oo
/’L;,A% Shonts - o kids/! (heand +hat %odag on Dn. Deaw Edle b))
Gy shonts, Sme/élg, s:/uem?. white Shonts Ofon hot dags Shonts 4o
the Kwees, Shohts that Show dyv a bitf oOf cheek.  Shonts 50/1 Some, wot
50/1 ofhens. Shonrts #oo h',?/dL on ’my bottom drawen. Shonts that
Show white IQ?SA Shohts, shonts, shonts/
Alice
cAa/o%eAs, Camhose
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“Park”

(wneclited) lank. The finst +Aw\7 I think of is /a/xk_i_v\? g can.
i Aeaﬁﬂg dow't Like that. 1 wake sure 1 hae a am/ple oA spots so
fhat 1 ?a% i /11;?/\%. I would nathen walk 3 blocks +o weanr I awm
70[_’\/\?, Fhan /Oa/).k_ in a 7‘1'_?/\* S/Oof I newewberh whewn I was 3&4»\?&
somreone woulol say H\e? /ﬂa/lkao[ & H\eg went on a date.  IF meant
— weldl, I +hink we all o what it wmeant! 1 amd'og ?DL’V\? fo the
/aa/i/c wWhew I took the Kids #o all the oLL‘Ofée/xev\% /Q/).k_s fhe ofhen
dag, I #obcl +hew we wene ?ow\;, /oahk Ao/o/owx?. That was a wice

’V\L?,/\‘f but 1 50/1?0% fhe 05’5
Canol

CAa/o%eAs , Camhose

Cumnecdlited) I bike /a/x/és because when gou say /oaAk.s gou Fhink A
necheation ancl fror A ?oool /pjace fo have a picmic ancl Ao%do;,s
and Shannown’s brownies and even a ?ood /faca to do whitine about
anks.  Pank newincls we oO’ olcl Fives with 0’/)./.&1«0(5 andl w\2 cloays
’/Z;, ancl Avnie.  I+’s a /oﬂaae #o av\&og. the Sumn. 10’ gou have any,
bhin oun Kicls ancl Let thew nun free I+’s a break for gou ancl
éuv\ D“o/m thew  Panks ane OfAeedow/
505/\

Debonah’s sown, age /1

Adaptations

Some students find guided free writing more difficult because they have to focus
and be more specific in their writing, but others seem to like the structure. I
don’t often use guided freewriting at the beginning of a writing class, as it takes
away from the opportunity for each student to deal with their own immediate
thoughts. I do like to use it, however, to get a group working and thinking
together (as in the writing samples above).

If you find your student(s) having trouble with freewriting, try a more structured
approach for a while, or alternate between freewriting and guided freewriting to
see what your student(s) like or respond to best.

Practice at guided freewriting can really help students to look at ideas from all
different angles. For new or reluctant writers, it might help to put the word on a
blackboard and brainstorm around the word to generate ideas before beginning

writing.
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If you are teaching a particular topic to your student(s), you could try guided
freewriting to begin the unit. Without brainstorming, give the students a word
like “communication” or “choices” to write about. (This can also be done for
homework for a more advanced group.) After you have shared your writing with
one another, discuss the idea, then explain to the students what they will be
studying or exploring together.

Reflections

I was always amazed by the imaginations my students had. I could look at or
think about a word or an idea one way, then discover through this kind of
writing that I had only scratched the surface. Freewriting or this kind of
structured writing is very freeing for the mind and soul. The students were
always exhilarated after quick exercises like this; they became excited by the
thoughts and ideas that would spring forth.

There were always good days and not-so-good days, where one student would get
stumped and another would surprise herself with her own written thoughts, but
I almost always found this exercise to be entertaining and definitely eye opening.

Success
by Sherry

My idea of success would be to have the frame of mind to accomplish
anything I put my mind to. To have the_freedom of voice to speak out against
injustice. To have the freedom of choice in where my life will lead me. The
Jfreedom of value, where I am valued for my ideas, my career choices and_for
being me. My idea of success would be to have the money to do things I want
to do and the choice to do what I want to do without interference from others.

(excerpted from New Chapters)
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Gratitude Journal

Journaling has always been considered an important form of writing. As an avid
journaller myself, I agree. I have encouraged different groups I've worked with to
keep regular journals with varying degrees of success.

I recently came across a wonderful book by Sarah Ban Breathnach called Simple
Abundance which describes the benefits of keeping a Gratitude Journal. Ban
Breathnach states that a Gratitude Journal can “change the quality of your life
beyond belief’. And it’s very simple.

Exercise Steps

1.

If your program can afford it, purchase a journal or notebook with lined
pages for each of the students (and perhaps the tutors, too). A simple way to
make each journal unique to the individual is to have the student(s) make a
collage from magazine cut-outs on the front cover of an inexpensive scribbler.
The theme of “things I'm grateful for” can be used in the decorating process —
family photos, recipes, favourite sayings, fabric swatches or a child’s drawing.
We used clear “MacTac” to cover and protect the collages.

Ask your student(s) to write down five things they are grateful for each day.
This can be done during class time or at home (or both). It is recommended
in Simple Abundance that you keep your journal by your bedside and write in
it each night before going to sleep. The instructor should take part in this
activity as well.

Encourage your student(s) to keep this daily journal for at least a month.
Have a discussion together at the end of the month to see if you are feeling a
little more content with life and with what you have.
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Writing Examples
Excerpt from The Hearts of Women, a Chapters publication:

As wormen in Fhe cAa/o%a/w /Ao?/law\, we ahe ;,Aa%aﬁd 50/1.‘.
Lbeive alive and chaneine oun bives

.A.H\A%% 5/\0/05 ancl sanage sales

havine, dreams

N S and chocolate

vwel and LitfLe 6025

_Fhe assistance we neceive 5/10% Social Senvices

...505% Kittens and wanrm wittens

wakine, i+ thhouah each houn, each day

.A,éu%%e/xo%;es ancl Of/meeolow\

the peace ancl Z@a% 05 sﬁea/ow\? chilolnesn

. oulL 5/,\/& Senses

.Aé’/meeotow\ 05 sfﬂaea/\ ancl bew\;, able +o CXPNESS ouN OPinioNnS
...éecmh’ﬁd Sunnises ancl COjou/léuf skies

.each ofthehn

gNeen 9nass ancl blue skies

../OLC’V\LCS, hot do?,s and ants

oppontunities that encounage us to Leanw andl ghow

iz, "6025 " who [l kites

._5/1&%0[5 - bio,, Swald, WL’V\?,QOL andl four Ia??ed

.A.s%a/l[fLS/\ andl sand castles

Lbeive, able +o be "howe alone” once i a while
computens that say, "I Frging to Fhink but nothing, Aa/)/oams/ !
the Litthe f/\L’V\?S ion 21;56

.A.cAa/+a/15

Adaptations

This exercise seems to suit everyone. A tutor can act as a scribe for a student, or
beginning writers can write one-word answers such as, “I am grateful for birds,
my children, Diet Coke, sunshine”. As students become more confident with
their writing, they will begin to write longer descriptions of what they are grateful
for. I also found that at first, students wrote about simple, immediate and
tangible things. Then they began to write about themselves and their families: “I
am grateful that I got out of the mess I was in with my husband because now I
don’t have to put up with his yelling at me all the time.” Then they wrote about
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their communities and the world around them: “I am grateful for places that
believe in peace. I don’t want there to be any more wars. I am glad that Canada
isn’t like other countries that feel so much hatred.”

There are many adaptations and uses for journal writing. One approach I tried
was to have students keep journals and hand them in to me once a week. I
would respond to their writing, asking questions and giving feedback. With a
class of students, this can take extra time, but it does give the instructor the
opportunity to build trust and get to know the student(s) better.

I have also tried to encourage students to journal on their own (every day, or
every couple of days) but I found that those students who were not comfortable
writers did not continue to keep journals. It worked well when I asked a
particular student who was experiencing difficulties to keep a journal. This gave
the student a healthy way to express her feelings and frustrations (without
taking up class time) and me an another way to give the student more support.

Reflections

The Gratitude Journal works. I have kept one for a number of months now, and
I have been amazed by what it has taught me and by how much more
comfortable I feel with my life — just the way it is. I saw the same results with the
women in Chapters. Their attitudes were more positive, they were able to find
the good in tough situations, and were more aware of what made them happy.

Sometimes things can get pretty dreary in the classroom. The weather is cold
and rainy, and someone comes in with the news that they have been cut back by
Social Services because one of their children has moved out. The “blues” can set
in very quickly, making teaching much more difficult. But with a more positive
outlook, we could talk about the events, develop some strategies, and end with
some positive thoughts. After a tough discussion, I would often pass a sheet of
paper around that said, “I Am Grateful For...” and have each student write one
line. Then I read it out loud to show the students that we still have things in
our lives that are good. Recognizing the things we were grateful for helped us to
stay focused and keep moving forward.

I hope you will try keeping a Gratitude Journal for yourself. Ban Breathnach
says,

“As the months pass and you fill your journal with blessings, an inner shift
in your reality will occur. Soon you will be delighted to discover how content
and hopeful you are feeling. As you focus on the abundance rather than on
the lack in our life, you will be designing a wonderful new blueprint for the
future. This sense of fulfilment is gratitude at worlk, transforming your
dreams into reality.”
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Sense-able Writing

“Living life awake” is an expression the Chapters students used when they were
feeling good. They were awake to what was around them, aware of the world.
One of the things they appreciated when they were more awake, was that they
noticed so much more than when they were “asleep” or just coping day to day.

Feeling awake and alive is a healing, healthy way to be. I have found that
writing about our senses and sensitivity to the world around us is a powerful
way to help us all wake up and see the world with newness.

I have developed a few exercises isolating the five senses (sight, touch, sound,
taste, smell) to help students use their senses more. It is easy to forget how
important everyday use of our senses is.

This chapter is laid out a little differently as there are suggested exercises for each of
the five senses without a separate heading for Adaptations or Writing Examples.

1. Sight - Eyes

Imagine what the world would be like if you couldn’t see. We take our sight so
much for granted. Helping students to “open their eyes” and see the world
around them really helps them to see more, and to appreciate what they do see.

Exercise Ideas

N Put an object (perhaps a mechanical gadget or tool) on a table in front of the
student(s) and ask them to describe it. What do they see? (They can’t touch
it or smell it or use any of their other senses to figure out what it is.) After
everyone has written down some words, do some brainstorming together on
the blackboard or flip chart and see if you can guess what it is from all the
visual clues you have gathered.

N For an assignment, ask your student(s) to go home a different way. Have
them describe what they saw that was different from what they usually see.

N If your student(s) have children, ask them to describe what the child looks
like from memory, paying attention to hair and eye colour, face shape, teeth,
smile, length of hair, the way they usually dress, how they use their hands.
Do this in class. As an assignment, have the student build on this
description by actually watching the child. Were the two descriptions similar
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or was there more detail when the student(s) watched their child? Did they
see anything they hadn’t noticed before? (Describing pets works well, too.)

N Go on a “colour walk”. Have each student pick a colour, then go on a walk
together with a notebook to write down all the things you see that are of that
colour. Come back to the classroom and compare notes. Write about how it
felt to look at only one colour in the world around you.

whew I Look A+ You

whewn I dook af gou FALS S what I see

1 see the pain 05 what usec +o be.

I Look 0@/1%/@/1, o&aa/o in goun eges

I see Soweone who mow ﬂau?/\s ancl adso chies.
1 see Someone with a Lof 05 s%/mv\?%/\

Someone who will succeed af any [em;a,ﬁ\.

1 see soweone who LS wLiﬂLm? fo shahe

wWith a 5ALQ%C{£2 D”aca fo Show gou cane.

1 see someowe who will sneven 50/1;,@% the /OQS%,
But soweone who's Learmecd +o ﬁoh?i_ve veny éasf
I see Soweome who has Leanecdl 5/10%/\ the w/lo'v\?

\

see Soweone who ﬁeais %Aey Aeaﬂ’y é)eﬂov\?.
1 see Soweone who has Love i hen heant
1 see Sowreone who Aas ?L‘vev\ Aahsa% a wew Stant.
wWhewn I ook af 3@4 FALS (S what I see -
1 am ﬁoo/(_i_v\;, N the minhoh at the Aaofleah’om of me.
Canol
cAa/#a/xs‘ CannoSe

2. Taste - Mouth

Everyone can identify a favourite taste. Many of us also have memories of terrible
tastes and have a list of foods that we prefer not to eat because they “taste bad”.

Exercise Ideas

C% Have the student(s) describe their favourite “comfort food”.
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(umnecdlited) 7/1/\2 ﬁavou/u'%a H\Lv\? befone 1 0 fo becl at mL?A% S a
Cup oé’ tea awnd a prece oof foast ancl Aomey I dove popeorn when I
watch TV o aw St SitFiva ahound in the avemw\?. 7/1/\9 5avowu+a
cessent is /ashxg spuanes but 1 settle for /uw\/o/am pe because i+'s
cheapen. Ancl I Love frees Swothenecl in ghany aﬁ%eh a hancl dag %4
?aﬁa?a saﬂm?.
Shanhon
CAQ/Q%QAS, Camhose

Cuoneclited) whean I weed 4o be comfonted 1 uSuaffy fuhn Fo ice
eneaw. I Fhink +he neasown (s because i+ S colel awncdl cneamy wet,
5&25 the hunoen > ancl Ael/os me 5@&2 ?ood because af 0&'/151‘ i
hanel anc colel but when 2&4 /u% F n ?Ou/l wouth (F wmebts ancl d'wsf
shithens down goun thnoat. Sometimes, whewn 1w de/ﬂ/lessed, I wish
7 couldl be dms% Like the ice cheawt and Jy# e bt away Like f does.
But I woulcn't want +o even Lose +he 145& 1 have 69 éai_'v\? caten’
CL’V\d?
New wWonldls 50/1 Women /Ao?,/lam, Dnunhe 8oy

N Give the student(s) a list of words and ask them to write a word or a phrase
that describes how the item tastes

spinach

chocolate

potato chips

pickles and ice cream

% Ask the student(s) to describe the best and the worst thing they ate
yesterday, using as many words as possible to describe the tastes.

N Use your imagination to describe how things other than food might taste.
g g g
Write through your sense of taste.

What flavour is your dog?
What would old blue jeans taste like?
What flavour are you?
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3. Smell - Nose

Smell is a sense that we don’t usually talk about. We say that something smells
good or that something smells bad, but we don’t talk about smells on a regular
basis the way we do about the food we’ve tasted or the things we've seen. We
tend to underestimate how often our olfactory senses can trigger memories or
bring us comfort.

Exercise Ideas

N A simple exercise is to have the student(s) finish the sentence, “I like the
smell of because "

(wonedited) I bike +he sweld o Sweetpeas im a vase im "y house.
because the swelld newaincs we Fhat SWQU-/ﬂeas wene al?ways /oiav&ed
0&'/15% on my mothen’s ?a/wlev\. 77\@2 wene hen 5av0u/u‘+e.
Alice
cAa/0+e/15, CannoSe

(wonedited) I tike +he smeldd o4 g house. aj%a/x 1 have cookecl on
baked. I+ al?ways seews Fo holcl +he Swedd for a Iom7 fime and
Newvainds we o my é’osfe/l mwothe N because she was ai’wags aooKLm;,
andl éakLV\? ancl 9@( coulcl svwe bl F out +he windlows of the house on

fhe wa? home O’Aow\ SC.hool.
Canol

CAa/ﬂ%aAs , Cav~hose

N Bring in some incense and burn it in the class while you're doing freewriting.
Ask the students for their reactions

Do you like this smell?
What does the smell remind you of?
Does burning incense help you to write, or is it distracting?

AN Have the student(s) write about their favourite perfume or cologne. Most
people have a favourite that they wear or that they can identify. Ask what it
is about the perfume that they like. There are always articles in women’s
magazines about perfumes — with descriptions about our personalities
matching the scents we wear — such as floral scents for romantics, fruity
scents for outgoing types and spicy scents for athletes. This can be fun
information to add to a lesson about using your sense of smell.
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4. Touch - Hands

As human beings, we need to touch and be touched. We often “see” by touching.
We are naturally curious. How often have you wanted to touch the fabric of
someone’s clothing, just to get a better sense of it and of the person themself? It
is unfortunate that society doesn’t recognize the importance of our tactile sense,
as we continue to put up signs that say “Please Don’t Touch”.

Exercise Ideas

N Ask your student to close their eyes. Put an object in front of them and ask
them to describe it using only their sense of touch.

N Have your student(s) describe every kind of texture they can think of — sofft,
hard, bumpy, scratchy, squishy, slippery.

N Using all the descriptive words you can think of, write a sentence or
paragraph to describe

a tree trunk

an ice cube

the sidewalk

your old blue jeans

5. Sound - Ears

Most of us depend on our ability to see much more than our ability to hear, and
yet our world is almost never without sound. As our deaf communities know,
communicating without sound is extremely difficult. Imagine how much
different our worlds would be without our favourite music to listen to. The trick
to hearing well, is learning to listen well.

Exercise Ideas

N Have your students(s) bring in a favourite piece of music. What is it that they
like about it? Is it relaxing? Does it lift the spirits? Does the rhythm of the
music make you want to dance? Ask your student(s) to describe what music
they like to play when they are feeling good.
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N Go for a walk with your student(s) and find a place to sit quietly. Listen to
the sounds around you. What do you hear? Shut out the rest of the world
for 5 minutes. You'll be amazed at the sounds you hear that you didn’t know
were there.

N Ask your student(s) to think of someone whose voice appeals to them. What
is it about the person’s voice they like — perhaps the rhythm, pitch or
individuality? Describe someone’s laugh. What makes it distinct? Imagine
the world without being able to hear laughter. Find a tape recorder and tape
your voices. What do you sound like? Use words to describe your voice.

AN Write about how you feel about sounds. The loud whistle of a train at night
is frightening to some people and comforting to others. What sounds are
familiar and comforting? Which sounds are jarring or annoying?

Putting it all together

Isolating our senses makes us more aware of them, but in reality, we use all our
senses at the same time. Here is an exercise to help students bring all their
senses into their writing.

N Describe these scenes using all your senses.

a church prayer meeting
a rock concert
a family dinner

Reflections

Our basic English textbooks always said that “good writers use all their senses”
to describe scenes or characters. This is true, but really good writers also use
their senses to understand how they feel, and how they view the world before
they begin to write.

We really had our eyes opened in the Chapters classroom when one of the
students talked about how different her world was once she quit smoking; she
had no idea of all the smells and tastes she had been missing until now. Most of
us take our senses for granted; we can’t imagine what it would be like not to be
able to hear or see. Our senses talk to us. They help us to better appreciate and
understand the world around us. Being in tune with our senses means being
more in tune with the world.
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When I Grow Old
by Sharron

When I grow older I hope to do so many things. I will volunteer in “Chapters”
to pass on the experiences I've had and learned from. I will go swimming,
ride my bike and walk _for miles. I'll put on a huge pot of homemade soup
and make fresh bread and chocolate chip cookies. Then I will open my door
so that the aroma fills the air. I will sit back in my most comfortable chair
and hope someone will stop by and join me for lunch. I'll continue making
goodies for all my family and friends. I'll cover coat hangers with wool 1
picked up at garage sales. I'll give them to anyone that might want them or
teach them how to cover them like I learned to long ago. I'll rummage
through thrift shops to see what I can buy for a good deal. I lilkke wearing
reds and blues and will make things out of what I find that doesn'’t suit me.
I'll pick pussy willows and cover them with chalk. I will play scrabble with
my friend if she’s still around. I will go to every garage sale within walking
distance. Whether it rains, snows or the wind blows, I will dress for the
weather accordingly, take my walker and be on my way. I will smile at
everyone I meet, hoping they will smile back and think of the days I couldn’t
smile so easily. Yes, its going to be_fun.

(excerpted from Rainbows of Hope)
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I See, I Feel

What we see and what we feel are not always the same thing. I gave each of my
students a picture/photo from National Geographic magazine and asked them to
write about it. We had been working on using our five senses, so when the
students read their work out loud, there were good descriptions of the colours
and the details in the pictures. But one of the students surprised us all by
writing about how the picture made her feel.

It was a photo of a man in a kayak plunging down a waterfall. Sharron wrote
about her fear of heights and how she could never do what the man in the
picture was doing because even going down the water slide at the local pool was
too frightening for her to even think about. She didn’t describe the yellow kayak,
the white spray of the waves or the expression on the man’s face, she described
how the photo made her feel.

Sharron’s response to this exercise really opened my eyes to the idea of “writing
from the heart”. When we write about what we see, we “stay on the surface”.
When we write about what we feel, we are able to get in touch with a much more
important level of understanding. Once the students are reawakened to their
everyday senses, I use this exercise to help them go one step further and get in
touch with their feelings.

Exercise Steps

1. Keep your eyes open for good photographs in magazines or newspapers that
have enough detail to catch your attention, but not necessarily to tell the
whole story. I keep a file folder of pictures for this exercise and add to it
often.

2. Randomly choose a picture from the folder for your student(s). First, ask
them to describe what they see in the picture, using their five senses as a
guide for description.

3. Now ask your student(s) to “switch gears” and write about how the picture
makes them feel. Does the picture make them feel angry or happy or
frustrated? Try to have them identify their feelings, then write about them.

4. Ask each student to hold up the picture they were given. Have them read the
description of what they saw in the picture, then the description of how it
made them feel.

5. Take time to talk about the difference between seeing and feeling.
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Writing Examples

(The pictures the students are describing were taken from National Geographic
magazines. All pieces are unedited, completed in a five minute writing exercise.)

I see..

1 see blue vastwness. A ﬂadg (s /ona/oa/xed fo cdlive on | Yy 5/10’14/\ a
veny AL'?A /ﬂoLv\f She (s af a hesont oé’ some Kind as the anea is
macle up 05 sandl, waten, and Lush #nrees. Uwbhedlas Litten +he beach
CQuSLM? a vL/Ma?e. Sun, sancl and sea. Thene is a bL‘? hoteld i the
/96/11;/0/\6/1622 anea. The sun s 5A4m4m7

A dee.l..‘
I would be 5/&?/\%&«@0& Lﬁ’ I was the fadg who (s %ath? the /oﬁuv\?e
at the bum;,? dww\/ﬂ fowen. I wouldd ﬁeel O/L;,Af on 511_;,/\%‘ Bisk
all on ?o on as I have bee without OLOL’V\?, avng'/u‘,v\?, dQALV\?.
Ganb
CAafﬂ%e/xs, CannoSe

I see..

This is a /oLahme oé” a Llavwa awnd a bittbe eog andl a wowan. The
Llawa (s S%Ae%c/\w\? Ais meck +o ?e% close to the Liffle é;og who (S
Sittinae, down on a chain. The Littde bo? S oa bif aﬁmaL‘oL %4 the
Llavna. MHe (s w\a/am? a éﬂnf\v\g 5ace. The Llava (S eam«;, he el 69
the thaiven awd she (5 neactinae fo the Llama’s aunwsﬁg fowand +he
éoy, They ane in a hoowa with 9@210»\/ chains. The Llavwa (S mohe
CuliouS about the 602 fhan +he eog (S about the Llama.

VA D’aal...
I can just é“eaj the bit+le éog s menvousness Fowand FhLS cunious
animal. I can 5&@2 the FenSiom on the 6o3’5 pant The trainen
Kwvows how #o be around +he Llavna whiCh (S wew Fo the éo? 1+
makes me ﬂau;,/\ to See the eog 's heaction.
Alice
CAafﬂ%e/xs, CannoSe
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I see..

1 see a beauh‘oﬁd blue sléy. Scacls 05 eese Ofﬂyl_m? Lows oven what Looks
fo be a ﬁgeﬁd 05 stubble.  Sowe appean fo be SWoo/Lm;, clown W\GKL'V\?
a ﬂamouv\;,, magéve s ﬁeadw\;, Fime. 77\&3’/10, ald oLi_ija/lam% sizes
ancl w\os+23 ;,/1224;5/\ white in coloun. You cawn hean the SZMQW)Q.L’V\?,
souncls am’vu':vx? KADW\ eveny cdlinection.

VA de,e,,é...
The /Laﬁma makes me Ofaef lov\aﬁg. I+ newainds we 05 one b
/\a/Ofﬂa 561%/\1_22‘ 1 want 4o be u/0 fhene O@?oaﬁm? in the cloucls. Mot
a wo/l/ly in the wonldl.
Shannhon
cAa/#a/xs‘ CannoSe

Adaptations

I enjoy doing this exercise because the students are often surprised (and excited)
about the differences they see in their two pieces of writing. I usually do this
exercise fairly quickly, allowing about 5-10 minutes for each part simply because
I don’t want the students to “over think” what they’re writing; I just want them
to write.

An adaptation of this exercise that works well in a classroom is to have students
work in pairs and “swap pictures”. Give each of the students a picture, ask them
to write about what they see, then have them switch pictures with the person
beside them. Now have the students write about how this new picture makes
them feel. When the students read their work out loud, one student reads about
what they saw in the picture, and their partner reads about the feelings the
picture stirred in them. The students are surprised to learn that what they saw
or felt in looking at the pictures can be quite different than what others saw or
felt.

Reflections

It takes practice to get in touch with our feelings. It didn’t take long for the
students in the Chapters Program to begin to use their senses to describe
“things”. They could “stick to the facts” quite easily. Putting facts aside to get to
feelings was much more difficult. Once they saw the difference, the students
were really keen to do more writing from the heart. They were pleased at their
ability to describe and “see” things around them. After years of turning off their
feelings, they were now discovering a whole new part of themselves that they
wanted to get to know better.
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One of the students described her pen and paper as her “friends”. She explained
that they kept her company as she worked at getting to know herself again.

Oh, and as a footnote, the students were determined that Sharron learn not to
be afraid of the water slide at the Camrose pool. After a great deal of
encouragement, Sharron finally took the plunge and wrote this poem about her
experience.

Covxjue/li_v\? Feans

77\62 say 2%& (S what gou make F
Ancl bedieve vwe I Krow WA?A
Last wiaht I went Swimimin
Ancl went down the waten sbicle.
The fean I had within me

I vewen H\W?A% I couldd

Bu# i#’s so 5{4'\/\ ancl easy

A omiy wiSh gon woulcl.

77\@3 sag fo Dfaae goun 5&2/15

Al %Aay wi bl 50 away.

I vewven dic ouite wndenstand
gu# W/\? i+ wonked +hat way.

But ~ow +hat I have #nied of

I+ seewms Fo work 50/1 me.

wWhen I wewnt down the waten sbicle
Thene was owne Less ﬁaaxm n e
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Anyplace, Anytime

Writing isn’t just a classroom activity. In fact, some of the best writing the
Chapters students did was while we were on a picnic in the park or sitting in a
restaurant having coffee. We got into the habit of always carrying pens and paper
with us, just in case something inspired us to write.

Exercise Steps

1.

Plan an outing with your student(s). The A&W in Camrose has comfortable
booths lined up along-side big sunny windows. It's a perfect place for talking
and writing. (And the coffee is good, too!)

Take some paper and pens with you.

After you are comfortable and have had a chance to catch up on each other’s
news, do some freewriting together.

Refresh your coffee and share your writing with one another.

This is a good time to build on an experience by writing about it. Ask the
question, “How does it feel to write while you're sitting in a restaurant?” or
have your student(s) take a sentence from their freewriting and build on it
with more detail and description. Have some other writing ideas along with
you in case you would like to do more writing while you are out and about.
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Writing Examples
DLofé’a/w,v& But SHbL +he Same

Thene (s a d/;ﬁé’a/lemae
Hene i the /oahk
Out 05 the classhoomn DfoA a Q/\av\?,e
Natune %o?aﬁle/l
we anre all ﬂu’m;, émaa%AL'm? é;em«;,s

Bindls, éu?,s ancl /oeo/oﬂa

Thees, 57ass ancl 5£ow@n5

waten and po

Aclubts ancl chilolnen
Fine dinine ot hene
él'%h';vx(z/x, oh Iayi_m? on the ?AQSS
we must have a /piaLoL blanket
Anc a wicken on wooclesn piemee baske+
Shicles ancl SWL’V\?S
59\/1_%?,1_7\? ounr anms ancl 1LQ/€KL’V\?, with oun hawncls
New 0’/‘“;&%0{5 we W\ag have O'WS% meF mow +o?aﬁ\e/1
Ce[eémahm? &‘é’a
Canine, about what each ofhen is Sa?i_v\
Listenina ancl Fastine the woncds we ane S/\QAL‘V\?
B/EQ,’V\O(-L’V\?, with wnatune
Haw'_v\;, a piemic
We ane ma/av\? a memony

latnicia
C/\Q/Of‘e/ls, Camhose

Adaptations

All writers need stimulation. Outings are great for clearing “writer’s block” and
for storing ideas for later. We kept an ongoing list on a flip chart of places we
wanted to visit. I tried to plan two outings a month, just to keep our energy up.

I also found that getting out into the community really helped the students to
feel more a part of where they lived. Some didn’t know there was an art gallery in
Camrose and some had never ventured into the local book store because they
thought it was only for “smart people”. As a group, we could go anywhere or do
anything. We planned our outings (snacks, supplies, etc.) and always looked
forward to what we could learn from them. The students tell me now that they.
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are more comfortable taking their children on outings, and plan them just as we
did in the classroom. Some even take paper and pens — for colouring if nothing
else!

The trick with the idea of writing “anyplace, anytime” is to always have paper and
pens with you. I travel everywhere with a book bag and always make sure there
is a good supply of lined paper in it. The students in Chapters rarely go
anywhere now without some sort of writing material — a notebook or scribbler —
and they are often the ones to say, “Hey, let’s write about this.”

N Try visiting a local art gallery. Have each student choose a painting that
appeals to them and then write about it. If possible, find a place to sit near
the painting so that they can look at it as they write. Write about it as a
group if possible. Share your thoughts when you get back to class.

There are wonderful places to visit in our communities — the pet shop, the thrift
shop, the park (with swings!) or the museum. Make a list of possibilities with
your student(s) and plan some special outings.

Reflections

Most outings cost very little, and the rewards can be great. The Chapters
students did some typing and layout work for a woman who was putting
together a booklet of family stories for which she donated S300 to the Chapters
Program. With that money, we decided to go to a bed and breakfast 20 minutes
from Camrose. Seven adults and a two year old packed snacks and clothes and
stayed overnight in a beautiful log cabin overlooking a lake. We went walking
and exploring, stayed up late and talked about our childhoods. In the morning
we had a delicious breakfast sitting on the front porch of the cabin. And we did
a lot of writing. We wrote about dreams and what it was like to do something
you never thought would be possible. We wrote about feeling good and being
together as a group. A couple of times I saw the students sitting quietly with
their scribblers. They didn’t have cameras, but they had words to describe what
they saw and how they felt.

We went to galleries and different restaurants (each time a new one opened up
we had to go and check it out!), and visited travelling exhibitions and events.
When I discovered that many people watched videos at home, but few had been
to the movie theatre in Camrose, I encouraged the students to take some of the
money they had been raising from selling crafts, to go to the theatre on “cheap
Tuesday” to see the movie “Then and Now”. The next day the students were
anxious to write about how it felt to be in a theatre eating popcorn in the dark.
We also wrote about and studied the different characters in the film — what they
were like as children and what they were like as adults. We looked closely at the
characters to try to understand why they made the choices they did in their lives.
I like to call the writing we did in the Chapters Program “Real-Life Literacy”.
Combining or integrating real life (with occasional flights of fancy) into the
classroom helped tremendously with making learning relevant.
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Having Fun

Are we having fun yet? By now you will be freewriting and getting used to the
idea of “talking on paper” — finding words to express your feelings and
thoughts in writing. You should also be feeling comfortable and safe with one
another. Congratulations! Now the fun really begins.

This next set of exercises is meant to be fun but challenging too. They will
make you think. You may begin to look at life a little differently and you will
certainly find that you and your student(s) are getting to know each other
better. I can almost guarantee that you will have some good laughs together
with these exercises.

Remember to keep a sense of fun alive when approaching these exercises and
you will literally be able to watch your students gain confidence as learners
and as writers.






Dinner For Two

This is one of my favourite exercises. The idea started with the fact that we all
have fantasies about meeting famous people — movie stars, TV characters,
authors, or royalty. To get to know my students a little better, I asked them to
write about a famous person they would like to have dinner with. They wrote
about a wide variety of people — Elvis, Lyle Lovett, Reba McIntyre, Oprah,
Shakespeare and Jesus. After using this exercise a few times, I found there was
always someone who wrote about someone special to them who wasn’t rich or
famous. I have now broadened the question, and am always fascinated to hear
about my students’ dinner guests.

Exercise Steps
1. Ask your student(s) to answer this question in writing:

“If you could have dinner with anyone in the world, living or not living,
who would your dinner guest be, and why?”

This can be a take home assignment, but spontaneous writing in the
classroom always produces honest and more immediate responses.

2. Share your writing with one another.

Writing Examples (all unedited)

I would have divwen with +he Queen because I neally Like +he
202&2 FQ’W\LE&, om«fg we would a0 o MeDonalls and I wouldl éug
the Queen a &'? Mac and we'd eat with oun hands and ot wonnY

about ouN MAANNENS.

Medicine Hat co,éﬁe?a Adulbt Basic Education stuclenst
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15 I couddl have Lunch with avxgov\e
I+ woulcl be "y Ghreat (g/mmd/oa
who cdied whew I was swalld.
I'd sit and wwonch and Falk with hina
Ove Zueshom Il ask wouldl be :
what was it Like as a 602
ALL +hose geans a?o?
Anothe :
w’/% cid gou manny my Ghreat Grandma?
Avothen stAL:
How clicl gou 0’@@1 when Hu‘_vx?s ée?av\ +o aAav\?e
From Lon a?,o tfo the Fime gou died?
77@7\?5 have chanaecl hene since +hesn Foo.
One mone thina Lol +edl hiv is:
1 Jdove 2@( ancl wiss 3@4 Lots.
Natalie
Ghrade b stuclewst, Cawmnose

lé’ I coulcl +alk 4o angone in the wonlcl, i+ wouldl be 4o Oscan the
Ghrouch. I woulcl ask hivn:

wWhat wakes gou S0 9,/10(46/\2 all the Fime?

How can gou 5¢'% albl goun J’umk into | +rash can?

Do gou have any Ofm‘_ev\ds on helatives gou 'he wice +o”

Do gou have any s/oaaLaﬂ falents?

whene wene vou bonn and how ol ane gyou?

Ane gou nelatecl +o my 5/).1_&%0[ Tina”

Oscan +he Ghouch has afwags been w\? D’avo/u’%e canrecten on Sesame

Stheet.
gL‘u ,

Ghade 6 stucdent, Camrose
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lé’ I couldl have divnen with Someone who's ézaS/\quf? w\? heno if
woulcl be ™y Dacl. 14//\2 (s because I weven neally vew hiv.  And
the juash'oms I wouldl ask s W/\? he kiblbecl ALMSQ25 ancl what I was
bike when I was Little ancl what he dovec #o cdo we'd adbso +alk
about what v h’ofe (5 wow, Like I'wa 50N back +o schood awnd
faaw;—y\? on my own and Fhat ava/lg-f/u;'v\ S WOAKL‘V\? out 51:1/\@ fhe
one é;,'_;, westion woulol be. whats i+ bike dLeLm? ancl (s thene Aeaffy
&‘0’& agten death. I'dl abso +eld hivn +hat I wiSs hiv andl even
‘f/\ou?,/\ he hunt wme So daa/!g I s+l dove hivn.
CANLStina
F%H\ on FL'OfH\ Youth Senvices, /_a%Aé/u’d?e

15 I coulol have dlivonen with amgov\e in the wonlel i+ woulcl be with
My moms real panents Id O’Lmd out the Fruth about albl +he Lies
/aao/oia saicl about thewn 1'dl ask thew whene thene othen dau;,/\%a/l s,
That way g mmom coulcl weet hen sisten. I'dl ask thew Fo auide
W\g YoM %A/lou?/\ hen /ﬂﬂoéﬁam& I think i+ would be Soma+ALv\? +o
mees ™y ?Aav\dfdaham%& 7' ?e% fo Kawow Fhewa and D%vxol out how
H@? Livecl.
Twila
FLJH\ on F%H\ Youth Senvices, La%Aé;ALd;,e

Adaptations

If you are working one-on-one with a student, you may want to allow time for
discussion before the writing activity. Talk about some of your favourite actors
or writers, their screen personalities and why you are drawn to them. In a group
setting, it is better to have a discussion after the writing activity.

With students who are comfortable with writing, you could lengthen the writing
assignment by asking the student(s) to write where they would have dinner and
what they would talk about over dinner. These questions are also good
discussion ideas to follow this writing exercise.
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BN Most students are TV watchers and have a favourite show. You might ask
them:

“What character on TV do you identify with most, and why?”
“What TV show would you like to be a guest on?”
“What character would you play and what would the scene or show be

about?”

Reflections

This is an exercise that can produce really humorous responses at the same time
as really sad ones. I added the part of the question that says “living or not living”
because many people wrote about family members who had died. As always with
“writing from the heart”, it is important to validate the students’ thoughts and

ideas as they’re brought forward.
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Good Fortune

A friend gave me a box of Chinese fortune cookies when I was laid up in the
hospital. (She found them in the specialty section at Safeway for about $3.00.)
We had a great time with those cookies; every time I had a visitor we would share
the cookies and read our fortunes.

“You have a keen and active imagination.”
“Children will contribute to your cheerfulness.”
“You will make a fortune with your friend.”

As soon as I was back on my feet, I bought a box of fortune cookies and brought
them into Chapters. I made some green tea and we had a “good fortune”
morning. (I was careful to notice that all the fortunes used in the cookies were
positive and pretty generic.)

Exercise Steps

1. Check the Chinese food section of your grocery store to find fortune cookies
sold by the box. (Look for green tea, too). If they are not available, the local
“Western/Chinese Food Cafe” in your town may be willing to sell or give you a
handful of cookies.

2. Give your student(s) a fortune cookie and ask them to read their fortune out
loud. (Sometimes the wording is difficult, so have the student tell you what
it means in their own words to make sure they have the meaning of the
fortune).

3. Have your student(s) take a few minutes to write about what this fortune
means to them as individuals. In preparation for writing, ask questions such
as,

N What would it mean in your life if this fortune did come true?

BN Why does/doesn’t this fortune mean something to you?

4. Share your writing with one another.
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Writing Examples
"Fum and excitement will Soon be ?ou/l& "

Yeah! Is +his a0ine, to come +huwe” Yes!/!// what wone can I sag?
I ivntend #o wake Dﬂum and excitewent central in a; /@Lé’& A
seewn fo have ZMLQ% ancl calbm KL?M/\_@OL out, vow (S +ime Fo ex/pﬂo/w
amaﬁ?g ancl enthusiasm. I think +hat, when I was 2,%(%?@/1, 1 was
aé’/laLd 05 eftine. (nfo Sowme Sont 05 +ouble ézg /\QVL’V\?, O’um ancl

beive, excitec, so I cidn'#+ et w\?seﬂj have as wwcCh feon as I couddd
have had. But I'w "olden” sow - monre wmatunre - vow's Fhe Fime Fo

"ao fon i+ andl Live a biaoen Life.
7 70

"Seek Fo establish Jon ‘Lnmen sense 90/ se/iem#y "

I uv\de/l?oi_vx? a eL’? FRANSFion in "y A‘Dfe these days‘ This
oNFfune (S one /\aﬁé 05 FALS FhanSition. 148 axfﬂfal:v\.
1 bedlieve that, fon MaNY Yeans vow, my hﬁe couldl be desenibecd as
om,a/mu? senewe ancl Laicl-back, but meahou? 5@2 % Funwoild ancl
eannine,.
1 intend to switch my irvnenr and outen wonlols anound.
Ouf‘wa/ldj? T will seek wmwore excitement and advenwtune, penhaps
W\QKL'V\? many mistakes i the phocess, ancl mea/mdlg I wilbd 5Lmd
a cone 00/ peace ancl sa/w,«/\&?.
7'e/m2
CAa/ofe/w Instructon, Camwnose

"Youn /m(/m wilbl be é/lz_'?,Af "

Five geans from mow I cdhream o beine, in the "neal wontdl” I
wild be ex/ﬂe/u'emam;, all the wondenwment that the wonld has +o
0552/1' The aclventune 00’ exfpﬂomv\? /oﬁaaes 5DM‘V\OL omlg in Fhe

aclve nFisewents. I will be thenre - i +he wmiddle 05 /\LS%O/).?, in
the exofic /ﬂﬂaaes, in the widd e 05 562%%&5? ancl betweewn the eanth
ancl the slcg. I wibd sm/\? above +he pain 05 the /oasf I wibl nise
above +he 5&&/). ancl omly have promises 05 odolen wowents. I wilbl
be af peace with we. I will Kvow who I avm! I wilbl Krvow whene
I encd and the nest 05 t+he wonlcl éa?wxs. Thene wilbl be #neasunecl
moments fo shahe with S/aaaau’ /oao/oia. /eo/aie who will come into
"y A‘O’e ancl Leave a /pa/l% OO/ thewse bves in "y heant é’o/iave/l.
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Thene will be Aa//m'mess WhiCh will o how 5/10%/\ new encountens ancl
a é/u‘cl?a built nathen than a wall I will be whole awncdl é“eeﬂ the
neal Fruth 05 who I awn. Thene will be ~o mohe Sohhow, ov\lg
5%&%?5 - healt Daeeﬂm;,s - ot 5/102@'\/\ -y silent scheams 00’ /oaw\
will Fuhwn intfo d',o?./
W'/\L+v\a2
cAa/#a/xs‘ Camhose

Adaptations

This is not a serious exercise; it’s meant to be fun. If you are working one-on-
one with a student, you may want to bring out a fortune cookie or two during
your coffee break. It may turn into a writing exercise, or it may not. The
vocabulary of fortune cookies is often unusual and might be good material for
students to add to their word and spelling lists.

Depending on your student(s), this may be a good exercise to use as an opening
to talk about different cultures and different traditions. There is much to explore
with the Chinese culture. My students really enjoyed learning about how their
year of birth was related to an animal — what being born in the Year of the Rat,
or the Year of the Monkey meant. (Our local Chinese restaurant has all this
information on their paper table mats, which are free to take home after your
meal.)

The “Good Fortune” exercise is a handy “extra” to have up your sleeve to add
some fun to a lesson.

Reflections

When I did this exercise with my Chapters class, I found that some were believers
in fortunes and horoscopes and some were strong skeptics. The skeptics were
those who could not see anything positive in their futures (yet) and in fact were
afraid even to begin to hope for good fortune because they were sure if they
hoped, they would be disappointed.

Those who had the most fun with the exercise were those who had a stronger
outlook on life and were able to take the words of the fortune with a grain of
salt. It was an eye-opener for me as an instructor to realize how much fear can
be attached to the future and how little hope there can be for things to get
better.

We ended up having a spirited discussion about horoscopes and psychics and
predictions of the future. We talked about the fact that we are in charge of our
own destiny and agreed that the choices we make each day are what will
ultimately shape our futures.
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Terry surfed the World Wide Web on his computer and found this:

Fortune Cookie US invention
(from the “Golden Gater”, Jan. 31 95)

After eating in a Chinese restaurant in the United States, diners are
accustomed to being presented with a fortune cookie.

These cookies, however, weren’'t founded in a Chinese bakery. They
actually originated in a small Los Angeles bakery in 1919, according to
Judge Daniel M. Hanlon’s ruling on Oct. 27, 1983, documented in the
Court of Historical Review.

After World War I, bakery owner David Jung wanted to give the people he
saw in the streets something to eat and a message of encouragement.
Jung experimented with different types of batters and methods until he
came up with the method used today.

The piece of paper inside the crisp folder wafer is more than a fortune, “It
is a philosophy of life,” said Nancy Chan, who works for the Golden Gate
Fortune Cookies Company in San Francisco’s Chinatown.

One must eat the entire Chinese fortune cookie for the fortune on the
paper inside to come true, Chan said.

Although the fortune cookie originated in Southern California, Jung was
influenced by a Chinese custom. When children were born, families
would send out cake rolls with a message inside announcing the birth of
the child.
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Happiness Is...

Expressing feelings on paper can be difficult. I have found that simple words
used to describe feelings are more powerful than lengthier written expressions. I
use this very simple exercise to help students begin to trust themselves with
writing about their feelings. I have tried this exercise with all age groups and am
always pleased with the results.

Exercise Steps

1. Print 4-6 “feeling words” on a sheet of paper or the blackboard, followed by
the word “is”

Happiness is...
Loneliness is...
Fear is...
Change is...
Love is...

Hope is...

2. Have the student(s) complete the sentence. Encourage the student(s) to relax
and let the words flow instead of thinking too hard or long trying to find the
“right” answer. Assure the student(s) that there is no right answer.

3. Share your ideas with one another.

4. If you are working in a group, put all the ideas together and print them out
for the students as a simple way of publishing their work. (see the “Polish and
Publish” exercise for more about publishing student writing.)

Writing Examples

Ha/o/om\ass (S.. Sthownaen than saclwess.
Fean LS. ot umdeh&fa'vxdl:v\? what's Aa/o/oamw\? fo me.
Loweliness is... all Foo 6&2%/\/_11,&/1.
C/\Q’V\?,Q iS... Sow\eH\Lm;, that stants out swall ancl ewnds wp bL';,.
,Laa/w\w\? is.. a_ogéuﬂ ancl scany wonK.
(wnitfen éy e mbens 00’ the cAcy%uLs class)
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Chaptens is..

(unecdlited) veny L‘w\/po/m%avx% fo me because I have beesn on weﬂofaha
50/1 a ﬁom? five and wneven saw a‘y\g Ao/oe 05 ?e-f-h:v\? 055 unF il wow
because as a chilol I was #oldl I was a veny slows Leanven and moéoo%
macle me fake education Senious because oOf that anc now I am
meaotw\ I aw ot a Slow Leanven at abl Y i wasn't fon Chaptens
I would of weven Faied 4o wonk a aow\/au%a/l because I even %Aou;,/\%
I was aa/ﬂaéie ancl didn't want #o embanness w\gsa% but 1 5@@[ fine
%Agi:m? new Fhinas hene because +he /peo/pﬁa in the program don't

a,ud?a ofhens émy what %Aey can oh cawnwnot do.
Canol

CAa/o%aAs , Cavose

/_Lﬁa Is...

nice whewn ?ood %ALM;,S Aa//ﬂem +o 2@4 but iF SuCKSs when ?OLA dow'f
have a (o/,ood day.

...d%oﬂe/lem+ SomeFimes, ﬁm, sacl, Aa/o/y, angny, but I bike A‘Zfa.

LVeny Sthawnee because gou can make many choices ancl gou can Look.
back awncl its weinc o Fhink 05 what W\L?/# 05 Aafﬂ/ﬂav\ed LD‘ gou
madle a d/;(%a/mafy\% decision.

_Schood we 9° fo i+ about b houhs a olay ancl we slee/ﬂ about 8 houns

a cia?‘

_Shont ancdl aow\/pf;aafad, but F's also a Lot % fron because +hene (s So
mwuch to do.

...oka?‘ AN dyw Kinel o worniecd about v Manks but I think 142
do OK.

.A.v\i_ﬁ%? because 20“ 5’1,%0[ out a Lot 06 %ALM;,S.
_hand and sometines ot fair ALL +hose bumps ancl senapes ancl
bhuises.
meat because even éwody (S hene 50/1 a heasow, oh fo aaaow\/ohs/\
Sm«meH\Lm? Like wonldl peace on fo save Sowmeone’s Life.
(whitten 62 MeIbeNS 05 g son 's Gnrade & class)
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Adaptations

This exercise is adaptable for all age groups, all situations and all literacy levels.
It can be used in writing workshops and classroom settings or with one-to-one
tutoring. I have done this exercise with teenagers, elementary school students,
academics and my own family.

This is also a good exercise to use in tutor training. It works well as a warm up
exercise and can produce quite varied and fascinating results. It works for
beginning writers too, as few words are required.

N I have also used this exercise to encourage students to think about specific
ideas. Instead of using “feeling words”, I have put on the board words like:

Learning is...
A good job is...
Being a mother is...

This has been a simple way to get quick but effective responses to an idea.

Reflections

When I did this exercise in the Chapters classroom, I put the collective responses
on a flip chart on the classroom wall. Then as we continued our work together,
we could add to the list. One day in the spring, one of the students came in on a
Monday morning telling the class how much fun she had had going to garage
sales on the weekend. She jumped up and grabbed a bright red marker and
added to our list “Happiness Is... garage saling!”

The writing that this exercise encourages can provide a collection of thoughts
and ideas that can be very powerful for a group. At the end of each of the
Chapters publications, the students worked together on a page of collective
thoughts on the theme of the publication. “Change is...” from Butterflies and
Bullfrogs, “Hope is...” from Rainbows of Hope, and “...We are Grateful for” from
The Hearts of Women. Each student could contribute to this page and feel good
about the strong statement they were part of, even if they only contributed one
line.
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My Name

This writing exercise came from a life skills “warm up” I participated in when I
took my Life Skills Coaches training at Medicine Hat College. The exercise is
called “What’s in a name?”. We were asked to go around the room and tell the
group what our name was and where our name came from. It was really
interesting to learn the history behind peoples’ names. Some were named after
family members, some had names made up of a combination of names. Nick
names were brought out (Belle was “Bellybutton”, Marsha was “Swampwater”),
which provided a good laugh and I found this to be a great way to remember the
names of the people in the class.

When I came back to Camrose, I asked the students to tell me the origin of their
names. Some didn’t know about their own name, but they all had a story to tell
about why and how they named their children.

Exercise Steps

1. Ask your student(s) about the origin of their name. If there is a story behind
their name, ask them to write about it, to put the story on paper. (Make sure
you know the origin of your own name to take part in the exercise.)

2. Share your writing with one another.

Writing Examples

I am Aa//o? with #he wame Carol. I+ (S St a /ﬁaw\, easy fo
newemben name ancl I think i+ suwits we. I ?lad "y mame
(W't Eve (Fhat's what My mom wanted fo mame me because "y
eLA%Adag s New Yean's &£ie)d

/M%Aou?/\ 1 bike MY name now, I newemben as a swall child I
wanted +o be called Caseg venry eadly ancl woulcl sowetimes
inFrocuce w\gse% to othen chilodnes as Casey anc I askecl Mg mom
L5 she wouldl ﬁleasa calld my Casag. I clon't Aea[[9 Kaow what +hat
was all about. %\a?ea Df/mw\ M. DAessu/p,
Canol
cAa/#a/xs‘ CannoSe
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I don't Kwow WA9 I was mamecd Ho/ﬂa, but 1 6’0,&1 blessecl +o have Such
a nawme. Af Fimes 1 anﬂ% that the mame Ho/pe was ?,OLM;, fo be
hancl +o Live wp? fo. Now I nealize that +hiS (S ot +hue. “This
name means a Lot Fo me for I ow belbieve +hat +hene's afwags hope
- Mo matrfen what.
Ho/oa
New wWonldls 50/1 wWowen, Drwmheblen

1 was mamed aé%e/l "y mom’s Feachen.  She was aﬁwags aahig 50/1
school. I was aahjy, foo. I wasw't Sufﬂ/ﬂosad fo be bonw until +the
end % Octoben but I came af +he éa?mw\m\? - on a gramm FArucK.
I+ was hanvest Fime and wy mothen was drivine the Fruck 50/1 M
dadl.  whe she #oddl my dad that i+ was time #o o0 Fo the Aos/h'%ai,
Dacl saicl, "Wait wntil I am done in +he ﬁL‘ajoL "owts, I didwn't
wait. I was borw in the cab 05 the +ruck. Laten, Mom went fo
fhe Aos/ﬂi_%ai with we, and thewn back howe.

Bown

New wonldcls 50/1 wWoren, Druwhe blen

Adaptations

N A simple exercise for students is to take the first letters of their name and
describe themselves. The students can help one another and may enjoy
doing this with their children’s names as well.

Ca/um? /a/mﬁa/ahm? in Chaptens is a pleasune

Anel As/am? ZuQS‘/‘LO’V\S (S a wwust for me

21,5»6 Fakin T rust in oun chasshoomn (S Comfortin

Ok what a Leactions we ane always askecl fon

/_ady L' honounedl 4o have bees chosean Aon CAa/o%e/ls

CAa/p%aAs has aovyyouvLeAs, compassion., choices ancdl class
Leown s a mew wond in iy voaaé:uia/my this gean
Aﬁev\dm\;,, awa/cevxm\;, - a ;,ood combination

N Another idea is to have the students write about how they feel about the
name they were given. You can also encourage the student(s) to write about
the naming of their pets, children or other family members.
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Reflections

Many of the students in Chapters didn’t know the origin of their names, so I
encouraged them to try and find out. A couple of the students were thrilled to
learn that they were named after someone important in the family. (Carol always
thought she was named Carol because her birthday was close to Christmas, but
was fascinated to learn that she was, in fact, named after an old girlfriend of her
father’s!)

Every name has a story. Some of the students went home after this exercise, and
over the supper table made sure that their children knew how and why they were
named as they were. Many wrote the stories down so there would be a
documented history of the origin of their children’s names. They were quite
taken with the idea that their own parents would have put as much thought
into their names as they did into the names of their own children. Celebrating
the name we have is a wonderful way to celebrate ourselves.
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Tattoo Parlour

A number of the students in the Chapters Program had tattoos on their bodies.
Real ones - elaborate, colourful and distinct. When one of the students said she
wished she knew what it felt like to have a tattoo, we got the idea of seeing if we
could find some temporary tattoos.

I discovered that San Francisco stores and many drug stores carry packages or
strips of temporary tattoos. They are easy to apply and last for a couple of days.
I found some packages geared to women, with motifs of hearts, flowers, angels
and birds. We had great fun with the tattoos which, as always, produced some
great writing.

Exercise Steps

1.

Most kids can tell you where to find temporary tattoos. For about $3, you
can purchase a package with about 15 large and small tattoos. (This can be
another resource to add to your box of ideas for when you need a break or
change in routine.)

Have the student(s) chose a tattoo and a place to put it. (Yes, you have to do
this too!) Help each other apply the tattoos (you will need a cloth and warm
water) then take some time for discussion.

“How does it feel to have a tattoo?”

“Would you like to have a real one?”

“What would your family say if you got a tattoo?”
“Do you know people with a tattoo?”

(Alice told us a wonderful story of an uncle who had a tattoo of a naked
woman on his arm, but as children, all they saw poking out from under the
cuff of his long sleeve shirt were the feet, calves and knees of the mysterious
woman. It wasn’t until they were much older that they were allowed to see
what she really looked like.)

Just for fun, I asked my students the question: “If you were a tattoo, what
would you like to be, and where would you like to be put?” You could also
have the student(s) write about their feelings about having a tattoo with a
question like, “Does having a tattoo make you feel different? Why/why not?”

Share your writing with one another.
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Writing Examples

Lunecdited) I woulcl bike +o be +he +attco 00’ a bhacebetf gav@s goﬁizbf\
hacl o hen anw. I think she was a forntunecd Soud with mang 9.4 +s
- mgsh;aal, gou W\L?/& Sag. EQL‘V\? on hen whist, I woulcl >°
wheneven she went and weet all Fhe favious wauSiCianS She
thavellecl with. I would wndenstand hen /Oai_v\ ancl sornow and also
what 6/11:1/\?,5 out hen Jog I think if (S weaf, because with hen
tfattoo, she cannied hen 'awuwa/l? fo the ahave with heh evewn %Aou;,/\
4 was Aealﬂy sacl +he way She feo’% F+his wonlol.
Banrb
cAa/#a/xs‘ CannoSe

(vnedited) 15 I wene a tattoo, I wouldl Like +o be a hane /u/l/ﬂe
onchicd. I would be wnigue ancl I woulcl /ou% F on g own éod?.
/Aobab[y on my 120’% anvm. I+ wodol newindl me 05 Sow\e%/u;v\;,
beautiful ancl unigue, very nane. 1 love /uﬁ/ofa, whateven shacle.
I'd ook at it ancl iF would nevinc me of wuseds It woulcl ot
be the baam? oé’ the ﬁﬂowa/i but the uv\[_juav\&ss 05 . I would
Newind wme Fo FAnK 00” W25e£§ Mof as awn oéd'Lec% 05 eeau%g, but as
someone nane ancl s/oe,aml insicle. I think F woulcl /nck P my
self-esteew fo have a tattoo LiKe that.
Alice
cAa/#a/xs‘ CannoSe

Adaptations

Using tattoos was a good example for me (and the students) of how having fun
can turn into creative energy and a great learning experience. The learning
doesn’t necessarily have to be written about; discussion is often enough. I have
found that talking about ideas and feelings (especially in the context of learning)
can be just as important and effective as actual hands-on lesson work. Fun
exercises such as using tattoos can help build rapport and establish trust with a
group and/or instructor. These too are important elements of successful
learning.

Sometimes an exercise simply doesn’t work the way you had planned — but you’ll
never know until you try! I've had a few exercises that didn’t work as well as I
had hoped, but none that was a total failure or waste of time. There is always
something to be learned from the effort. And sometimes the learning is more
powerful than you ever imagined it would be!
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Reflections

I found my own comfort was a little challenged with this exercise, but because a
student had suggested the idea, I was willing to be a student myself. It turned
out to be a wonderful experience. We laughed and had fun and discovered a
great deal about ourselves as women. The students who had permanent tattoos
were the encouragers and told stories about when they got their tattoos, and
what the experience was like for them.

To my surprise, I learned that the students felt really empowered with a rose
tattooed on their arm, shoulder or chest. We crowded into the bathroom and
everyone admired their “new looks”. Some of the students chose not to
participate at first, but were quickly coerced into joining in our fun. A long
forgotten feminine and sexual side of the women surfaced and was openly
celebrated. Jokes and stories about the tattoos popped up in class for months
afterward. And the woman with the permanent tattoos was better understood
and openly admired.

Six of the students from the Chapters Program were involved in making
presentations at an Alberta Association for Adult Literacy (AAAL) Conference.
They each had to get up and speak about their experiences and involvement in
the Chapters Program. I brought along some tattoos and an hour before the
session (when everyone was feeling especially nervous) we got together in my
hotel room and put on a tattoo. I was amazed at the confidence this gave the
group. It was their secret, their connection to one another. Their presentation
that day was the best ever.

In My Later Years
by Susan

When I am older, I would like to be carefree and spry_for my age. I would
take long walks and enjoy each day. I would wear purple and sometimes
carry balloons in the park. I would smile at everyone I meet and would love
to be surrounded by children. I enjoy them because they take you for what
you are. I would also blow bubbles down the street. I think that I would
enjoy being a lady of eighty.

When I become old, I have no intentions of being a fat lady of eighty. I intend
to wear fashionable clothes. By then I will be grey so I intend to use a colour
rinse in my hair. Maybe I will sit in a park and feed the ducks with dried
bread crumbs. I will also feed the birds in the winter time.

I will also have a cat for a constant companion. It will be a white cat and I
will call her Twinkle. She will be as soft as the white clouds in the sky and
she will have only love and affection in her eyes for me. Twinkle will meow
with contentment when she sees me in the evening. She will sit on my lap
and purr while I stroke her and brush her soft_fur.

(excerpted _from Rainbows of Hope)
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Taking Risks

All writers feel vulnerable when they write their thoughts and ideas on paper.
There they are, in black and white, for all the world to see. People think that
putting their thoughts on paper will leave them open to criticism. That’s
where the trust and comfort you’ve been working on comes in. Writing from
the heart can feel “risky” because it might take your student to a new level of
awareness or understanding. But that’'s not something to be afraid of; its
something to celebrate.

Our students may have lived different lives than we have, but their lives are
real and interesting and their stories need to be told. Encourage your
student(s) to write out loud. Be patient and trust the process; they will write
from the heart when they are ready and able to. Share your thoughts with
one another. Allow lots of time to talk to and listen to one another. And
remember, you are not expected to be a therapist. Trust your intuition and
use your common sense. If you feel “in over your head”, there are counsellors
and agencies available in your community that you can refer your student to.






Favourite Things

Do you have a favourite piece of clothing? Most of us do. Most of us have a
handful of favourite things that are important to us and say something about
who we are.

When one of the students in Chapters was about to begin a new job, we were
helping her to decide what clothes she would need to create a wardrobe for work.
This prompted a great discussion about our favourite clothes.

Exercise Steps

1. Do some brainstorming around your old “standby” clothing (the denim skirt
that goes with everything), clothes that are comfortable (the purple jogging
suit you love but would never want to be seen in), or clothes that make you
feel beautiful (the red silk blouse everyone tells you looks wonderful on you).

2. Ask your student(s) to write a story about a favourite piece of clothing. This
works well as an in-class or homework assignment.

3. Share your writing with each other.

Writing Examples

1 have a 5avou/u%e, piece 05 cfoﬁ\w\? that I Aove veny wwch  IF s
My AL A—%o/ﬂ Auowne s, I weah Fhem eveny day anel woudcl Ofaef
5uw/\v\9 i I didn'+ A pain lasts me about a gean ancl eveny Fivne
VA ?e% a mew pain A ?a% thew /oaa%%g WuCh Fhe same as the last
ones. 1 have beewn weam‘_v\? Fhese %2/00,5 05 Shoes foh about 5’%%&&/\
eans - because eveh Simce w? ﬂe?s ?/‘Lew So Iom? AL’?A—fo/ps can hicle
the jaa% that "y /av\%s ane always foo Shont. I have #niecl many
othen +?/oes of Munnens when (+'s Fime Fo bu? a mew pain. but a0f+a/1
%/191_7\? on a Dfew cozewn, 1 3_145% Krvow I won't be aowxﬁo/lhzéla in
thew and ?o back +o w\? Al A—%O/OS. Sovne how ’VV\? AL?A#'D/OS ?Lva me
a sewse o seaum'f? ancl I don't think 108 even give thewm . i
Aofﬂe bﬁ the #ime I'wa an odol woman, Adiclas will have imvented a
pan of oAH\o/oeoLL'a AL'?A-h:/as for me
Canol
CAa/o%eAs, Camhose
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Adaptations

This exercise made me think of the words from a song from the Sound of Music:
“These are a_few of my favourite things”. Talk to your student(s) about their
favourite things. If you are in a group, make a list. Here are some ideas to help
you write about your favourite things:

N If you could put all your most important and favourite treasures into a time
capsule that would be opened by your family 100 years from now, what
would you want to make sure is in there?

N What's your favourite thing to eat?

(unedited) wWeds, "y 5@/. 5000[. wWoeld let's see. I1'08 stant with
desent. 1 bike dowuts /oAaﬁeAew\? choclate fov\?_ d‘;ov\s. Foocl I’
wnot that /Laky about (S Ofas% ﬁoool Such as 5/1&,5 /\a“wxéu/).?e/ls 5+M55 Like
that. Drinks, I can't drink been with my weals ifs J'uw 91055,
’W\agé;a a pop on amae I don't wo I uess t+hat's it
Davyna
F%%A on F%ﬂ\ Youth Senvices, /_eH\é/u‘d?a

N What favourite things do you think you would like to pass onto your
children?

N What is the most inexpensive but precious thing you own?

When MY Som was Six yeans olel, he gae me a O/Aa;,wa, blue Nobin’s
L for Wiothen'’s Dag. I+ (s one %A g ?Aea%a# Freasunes.
Debonah
cAa/a%a/xs Instructon, Camnose

% Most “favourite things” have a story behind them. Ask your student(s) to
describe a favourite thing and explain why it is important to them. Tell us
the story.
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My Most Prized Possession
by Maureen

I would say my most prized possession is my coffee table. My coffee table is
just wonderful. It’s always cluttered with paper, cigarette rolling stuff, an
ashtray, a pen and a remote control. Ididn’t have my table for a few weeks
when I moved and wow, was it ever missed. Using an upside-down
cardboard box just doesn’t cut it.

My table allows me to set my glass, or occasionally my plate on it.
Sometimes I put my feet up on it. I write notes on it. I've sat on it and even
danced on it a long time ago. It held up my friends’ and my family’s drinks.
It held up baby bottles and toys, books and purses. It supported my girls
when they were learning to walk. It may not be exquisite but it serves many
purposes.

You may wonder why a crooked and worn coffee table is prized. It is not its
looks that make it valuable to me. Reggie, a good friend, used to make and
sell coffee, end and kitchen tables. I helped him by holding things, fetching,
sanding, filling in cracks, torching and varnishing. He gave me a coffee
table and end table for helping him. This was about 14 years ago. He was
a true friend who helped me believe in myself. He died a_few years back
and part of him is in the things he made, so I'm glad I always have a part of
him near me.

(excerpted from Butterflies & Bullfrogs)
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Reflections

A couple of my students wrote about not liking anything in their wardrobes, or
having lost or “left behind” an old favourite when they had to leave an abusive
situation suddenly. We all decided that we need clothes that make us feel good,
so the class took a trip to the local thrift shop the next day. We had a wonderful
and inexpensive morning trying on all kinds of things, each of us coming home
with a new find. We also decided to clean out our cupboards and have a
“clothing exchange” at Chapters. Barb got the clothes she needed for her work
wardrobe, we “spring-cleaned” our cupboards and we did some great writing.

I asked the students to write about how it felt to buy something new for
themselves (many felt shy about treating themselves). We wrote about how it felt
to share with and help one another. The students talked about how others
often judged them by their appearance; they were interested to learn that even
though I have nice clothes, I experienced many of the same fears and
uncertainties about the way I dress. We had great discussions about style and
what really makes a person an individual.

Once the students got a
good sense of each others’
tastes and styles, the
clothing exchange and
visits to the Thrift Shop
and church rummage
sales continued with
amazing results. I have
always worn long skirts,
but not any more! One of
the students came into
class one day with a short
denim jumper that has
become a real favourite of
mine. I did some writing
myself about how it felt to
try a new style. When 1
read it to the class they
applauded and are now
quick to remind me that
it’s been awhile since I
wore something a little
shorter! All of this, from a
simple writing exercise
about a favourite piece of
clothing.

Taking Risks

Thrift Shop Therapy
by Patricia

There is a place where I can go
Where no one bothers me,
It is my family thrift store
Its all the therapy I need.
It doesn’t usually cost much, but
You can’t imagine how good
it makes me feel.
I really enjoy my purchases, because
They’re almost free.
There are many friends I've made there
Who accept me for who I am.
They are very kind to me, and
They don’t question me to death.
I thank all those generous people
Who donate such wonderful things,
because
All of this money goes back
into our community.
So think twice before you
throw that junk away
This place will take it willingly
In our community, it is a necessity.
This is how I get feeling good about me
And I call it thrift shop therapy!

(excerpted _from The Hearts of Women)
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Key Ideas

I found a brown cardboard cigar box of my grandfather’s, full of antique keys.
There were skeleton keys and trunk keys and keys for winding clocks. I was so
intrigued by the collection that I took it into the classroom to show my students.
I hadn’t planned to use the keys in a writing exercise until Shelly picked up a key
and said, “Just imagine what door this key might have opened”. There was
immediate excitement — “Maybe a door to a boudoir...”, “I bet it opened a door to
an old cellar...”, “Maybe this is the key to a treasure chest!” The students were
having such fun with the possibilities, it seemed like a perfect time to sit down
and do some writing.

Exercise Steps

1. See if you can find some old keys. Ask friends or relatives if they have some
or watch for them at flea markets and garage sales. Most of us have keys in
the backs of drawers that no longer have a use. Brand-new, shiny keys
would work as well.

2. Bring the keys to your learning setting. Encourage the student(s) to choose a
key. Hold the keys in your hands as you talk about all the possible uses keys
have. You can talk about the time you locked your keys in the car or the
time you dropped your key down the sewer grate. And you can talk about
what it means to be able to open something, how it feels after a long day to
come home and unlock the front door of your home. After some discussion,
it’s time to write.

3. Referring to the key the student is holding, ask the question:
“If this key could open any door, what would that door be?”

4. Share your writing with one another.
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Writing Examples

The Doon +o Peace

15 I had a Kay to open any coon, it woulcl be +he cloon 4o peace.
Behinel +his cloon +hene woulcl be o wan, wo Sfarvation, wmo Q’V\?,e,/l
wno SFNesSs, wo heahtache, o Loweliness, omﬂy a cabm, Zua% sehev\u‘?
that is peace. As 1 Sfowlg walk H\/wu?/\ the doo/).way 05 peace., 1
woulel 5&@[ the 5&&/1, the Loveliness, +he m«u‘efa ancl the 5’/1u5%/1ah'ovx
stant 4o 520&2% away A+ 0’1_/15% i+ woulcd be a S%Aav\(of@ sewsation awnd
I woulcl ot neally be sune 05 what was Aa/o/emw\?. I woulc wonden
[_5 I shoulcl ?,o on. I woudld be Comﬁrﬁad as I stoodl thene. But +hewn
I wouldl o0 on, because the 5+Aavx;,e sensation woulcl ot scane we.
Instead F wouldd w\%/u'?ue and entice we. I would continue on
wntil I came #o the centne o that /oeaaeﬁul /aiaca. I woulcl ook,
Listen, ancl hean the dLo? that wouldl be sunnounclive we. I woulcl
wonclen W/\? we do wot all J'ou/l‘y\eg %A/wu?/\ the Wo‘y\da/lﬁul doo/lwag
+o /eaaa, So that we maa all be af /oaaae %o;,eﬁ\ah as well as all be

af /Oeaae alone.

Thene woulcl be one #iwme #hat I wouldl vewtune back 4o +he doon, but
ov\/@g. fo leave the Key in Fhe Lock Ofo/x those who would Like +o
ewtfen, but seewn wunable 4o 5“"d thein /<e2. ’)4/\9 /<e2 (s 50/1 gou.

/ﬂfaase J'ow\ e (n /oeaca.
Nonrwma

Basic. gob Reacliness ’/hamw\?, Medicive HMHat
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Taking Risks

The K69 7o 74/\9 Heant

T wean +hiS Key so close +o howme
Al éo'y\dﬁg fouCh (F+ whenever I hoawm

I+ brines Ofov\ot PLIONLLS ONCEL QaQin

00’ J'o?, 00’ SonNow, oof Love, ancl /ai_v\

A Lock 05 Rain Arovn vy LUNSE honsSe
74/\3 0&/15% ?Aa e neaden and chalk 05 counse

A docket aives Fo me af binth
within, "y /oaAam+5 Swile (. wUNFA

m necious cobl, we ~amed hen Maneo
Aﬂov\? with iy /La%u/xa oOf the oldl Fa/l?o

wWithin that Fruck m anew+ts wenre wecl
74/\3 brothen was cannied, fravelbled, and ded

The hice /Lahme I so aaAeD/uM cid
The Dwowe/ls 7 /Aessad and Loved and hid

Some nhocks that I dua., chenished and savecl
That one Suvmimen, we Fravelblec with sfﬂade

The /Lahmas 05 my veny 54/15% W@.OLO[,L’V\?_
So 2&4%? ancl so Aa/ﬂ/ﬂyl So Iovi,v\?, So ?LVLV\?

The SKint Fhat vy wmothenr wohe in ke vouth
That I1'd Ao/aad fo weah, Jys% Dike hen, in Fruth

The /oLch(Ae of e, on M Daddy’s Kwee
,/_eﬁ% é’oo% oven /u'(o/,/\% Kwnee, me (n befueen

74/\3 ?Aa'mdmod‘/\e/l 's chair-coven,
(N many bhioht colohs,
The wowmawn 1L Loved above all ofhens

')/V\ag A aﬁwags rewmember Fo D’m/\olfe FALS Kay
That o/ﬁevxs fthe Frunk 05 w\? w\awohﬁ

7o capnyg me back to the thinas that I Loved
To the /ﬂeo/oﬁa who Live awncl #o those up above.

She.bah
cAa/ﬁe/xs, Cawnose
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Lvneclited) 10’ FALS Ka? coulcl O/em a*/\? doon, i+ would ofﬂem +the
doon #o iy Aa/o/m‘mess. This woulcl allow e +he O’Aeedom Fo Fhust
ofhens awnd to believe ovnce a?am/\ (Rike I usecl #0) +hat /oao/ofa out
thene anren't OWS% out for thewmsebves I usecl #o believe that, ancl was
a muCh Aa//m’_e/l /ﬂe/wom. I'cl bike +o Sovehow belbieve +hat a?al_v\,
Magbe 1 was waive back thew, but L'cl stibl Like #o belbieve +hat
thene'’s some ?ood in this wonlddl.

MN\iche be
FLJH\ on FLKH\ Youth Senvices, LeH\éde;,e

Adaptations

N The question you have asked your student(s) is a simple one. Depending on
the comfort level of the student(s), you could take the idea further and ask:

“If this key could open anything, what would it be?” (This question is
broader and may give the student more room to use their imagination).

(woneditec) 15 Fhis Keg coulcl wnlock SDW\Q%ALM?, o would be Fhe
%Aou?/\d‘s fhat ane 70&4? %A/).ou;,/\ w\? son's mind because Niaht wow 1
Aeaﬂﬂg wish I Kwew what was ;,oixy\;, H\Aou?/\ his windl T would
Aaaﬂfy bike hiwn to #alk to we and Feddl 7"/\0%/\14/\2, what's a watten
so I cam Aei/o but he won't. I Krow he's ov\ﬂg Six geans olel but he's
oine, Fhnouah a Lot I want "y Lit+Le boﬁ back. 1 dove Aivn So
wwch and I Aaafﬂg wish Fhis /@2 cowlcl pen up the f/\ou?/\fS he (s
/\avi_m?.
/a%%g
CAa/o%aAsl Camhose

N An even more powerful question is:
“If this key could lock any door, what door would that be?”

This question may be especially challenging as students might choose to
write about sad or difficult things in their lives they would like to lock away.

I have tried this exercise with students of all levels, and with instructors as
well. “Key Ideas” would also be a good tutor training warmup when teaching
about the writing process. The variety of writing that comes out of a group
setting can lead to terrific discussion and to the realization that we all have
different ideas and approaches to questions in life.
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Reflections

I was amazed by the response I got to this exercise. The students’ imaginations
were wonderful, and so were their different approaches to the question. Some
wrote about the key to peace, to freedom or to the end of poverty. Some wrote
about finding a long-lost family member on the other side of the door, and one
student wrote a poignant story about locking the abusive life she had behind a
door, then throwing the key into a river.

Each of the stories students wrote using this key exercise talked about things
that were important to them — a grandmother’s trunk that came over from the
old country to Canada, a door to a new house that is fully paid for, a hope for
children living in poverty. These are strong values. This exercise will help you
and your student(s) to understand a little more about what you value and what
is important to you.

I was so moved by the students’ stories and how taken they were with my
grandfather's old keys that I bought some inexpensive ribbon and tied a key to
the ribbon so that each of the students could wear one around their necks.
They saw the keys as keys to possibilities and good things, and wore them
regularly.

Going to School at 52!
by Patricia

Going to school at 52

Often feel like I don’t have a clue

And probably don't...

But... someone was willing to give me a chance
I will be forever grateful

It’s such a good feeling

When you find you are learning

Some of what you already know

From the heart

Locked away

What we thought were endings

Are really new beginnings

New opportunities and the hope

That we really can do great

Things

That are important.

We really are worth a great deal

As individuals and as women
Because life is a “big deal”

Learning is a valuable and essential asset...
Every day I'm given 24 hours and I get
To choose what to do with them.
(excerpted _from Rainbows of Hope)
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Looking Back

Most of the adults in our programs, if not all, have come through difficult times.
For some, the wisdom they have gained through their experiences has lead them
to our programs. They want to make changes. They are ready to learn and in
many cases, are excited about the idea of learning.

I often heard my students say, “I sure wish I knew then what I know now”. They
talked about knowing now that if they hadn’t dropped out of school, maybe
finding work wouldn’t have been so hard, or if they hadn’t gotten married so
young, they might have had a chance to see more of the world. One of the
students talked about what she would like to teach her daughters, given her
own life experience. She didn’t want them to go through what she did. We
turned her thoughts into a writing exercise for everyone in the class.

Exercise Steps

1. This is an exercise that benefits from brainstorming or initial discussion.
Talk about some important things you and your student(s) have learned over
the years. Try to focus the discussion on positive learning, not just “regrets”
or “mistakes”.

2. Ask the student(s) to respond in writing to one of these questions:

“What do you know now, that you wish you knew when you were
younger?”

“Given your life experiences, what advice would you give an 18 year old
boy/girl?”

3. Read your writing out loud to one another.
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Writing Examples

(wnedited) I woulcd sag, Be who gou ane. I wish Sow\aéoo[? hacl saicl
that #o we. Chenish +he ;,ood H\Lv\;,s gou ane ancl love +he bacl +ik
o ?oas awag. {ve/ig ,@L\/L'y\?, b/lea%/\m/\? /0&/150'1/\ S hene 50/1 a heasown.
77\@? have a punpese. &5 x/ﬂ,éoh.a who gou ane. wWhite %Aw\?s clown o
neconcl a AL5+oA2 for 20u/15€£5. I+ ML‘?H be a ?Aea% ;,ude&me for
an awahcl WL’V\‘V\L‘V\?, woed.  Be awane 05 2014/1 Su/)./lou‘ndi.’m/\?,s. Ea&m‘ae
in the moment. Hawe aneatr moments Take fime fo sawh Fhewn.
Use 2&4/1 w\ew\o/l? D’o}l (o/,oocl 1L/\L’V\9,5, dow't dwelbl o the bad. Deal
with thinas as H\eg Come. Wonhk af éaw\? invineible S/ﬂLAL+ua££2.
Stand 50/1 SOW\Q%/\L’V\?A Dane +o ALove.
Banb
cAa/o%aAs, Cannose

(unedited) I wish at 18 I would % belbieved i w\?selof wone. I
wish I woudd 05 bedieved that even %AW?A I was a wothen afﬁeadg,
I s+l coulcl >0 back to school awncl do whateven I wantecd to o I
newemben I neally wantecl fo be a wunse bt 1 /p/méaéi? woulcl be
m/\ew\/oio?ed AL‘?A% yow due #o cutbacks! I also woulcdl 05 Likecl to be
able 4o sobve /Mwﬂems betten awnc would 05 Likecd +o vo how Fo wake
?ood choices 50/1 w\?se%f
Canol
cAa/oﬁ,/xs‘ CannoSe

Cuonedited) I Kaow %odag that 1 aw alot swanten than I even
H\ou?/\% I was thew. 1 Kywow that a’\/\af/\i,’vx? (s /OoSSLé;Ia 1;57 gou wanf
i+ andl that o one S Fo dumb Fo Leann or be what %Aay woulcl bike
fo becowe. I afwags ‘f/\ou?/\‘f I hacl o do QVQA2+/\L’V\? ancl Q’V\y‘f/uh/\
I was ol o do I also Kaow thene (s O’V\z@? one me awnd that Lj WA
hacl #ake-w betten cane of me when I was 18, I wouldd w\czyéa, 34451"
magéa, be i the wonkfonce %odag a'v\&'o?w\? h’éa mwore awnd jeaﬂm?
betten.
Shannown
cAa/o%aAs, Cannose
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Luneclited) The O/aahs gou ﬁeef wow, the neasons gou hesitate to do the
‘/‘/\L’V\?S gou wishedl gou coulel do, anen't as bl‘_?, as gou Fhink H\eg ane.
Iwn a few geans. 2@(’22 Look back awncl say ‘I wish I'd have #akewn +he
chance awncl.’  I+s ~vormal Fo 5@&1 aému'd fo fake NiSKS, but gou 00
Dﬂeai ;,ood about 20[4/15225 L‘Of gou b/mvejy fake Ffhem anyway. 15 1"/\1_’\/\?,5
90 whons., 9eans Laten ’VMQ?@Q gou 00 fau?/\ about goun gowf/\éuf
mistakes. 15 H\Lv\?s 90 AL;,A%, weldd, gou '‘he that wwch ju/l%/\e/l aheacl.
7'2/1/12
CAa/o%e/w Iwnstructon, Camnose

Adaptations

“Looking Back” is not an exercise for everyone. It is best used with students who
are are relatively comfortable with themselves and not still “stuck” in the past.
This exercise is a good starting point for discussions about learning and growing
and becoming who you want to be. Students are quick to see events in their
past as mistakes, not something they can learn from. After a really good
discussion about looking at the good that had come from some difficult
situations, one of my students told me that she had decided: “If you make a
mistake and learn from it, then it was a learning experience. But if you make a
mistake and don’t learn from it, it will always be a mistake.” She also decided for
herself that sometimes you have to repeat a mistake three or four times before
you actually learn from it.

I have used this exercise to help students see the value of their pasts, to
understand that even though they can’t change the past, they can learn from it
and make good choices for themselves based on that learning.

Reflections

My heart aches when students talk about their pasts and the trials and
sometimes horrors they have been through. They seem to understand that the
past is not something they can change, but learning to live with the past is
something else again. Seeing the value of their past experiences helps
tremendously with their ability to move forward in their learning and in their
lives. I always try to balance discussions about the past with memories of good
things that have happened. It too often seems easier for students to focus on
negative events instead of what is good. Sometimes as instructors, we are able to
help students rethink past experiences so that the events can be thought of in a
more positive light.

It is important to encourage students to look and think “forward” in their
learning, but it is sometimes helpful (and even necessary) to look back to see
what the roadblocks to learning have been. In literacy programs, students don’t
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just “learn to write”. If given the opportunity, they can also “write to learn”.
Thinking about events through writing helps tremendously with the process of
building confidence and moving forward in life.

Chilclnen

,/_L’Ofa LS /OAQCLOMS; fake Five 50/1 90(4/1 Oaamdg, as/aaaauy 90(4/1
chidlolnen. I have afways been a wonkion penson. whean "y
chilonew wene killec iw a can accidlenwt in 198/, I nealizecd how
YMuCh % thein Lives I hacl missedl, aiways /Ou%ﬁm;, %Aw\?s é:aﬁo/w,
Fhen.

I wouldl o0 #o wonk awnd Kiss +hewn ?ooolbga, FhinKine that
ave/ly%/u;v\;, woulol be aﬁ/li_(of/\f Thew one dag, i+ wasn't.  (Gocl took
oven ’Wxg Job as a /)a/ie'v\f I His Lmj&vx/f@ wisclom, He fook "~y
chidclnen o bive with MHim foneven

Do wo#, undlen a'vxg CiNnCumSFance, even /u% a‘y\gJ'/\L‘V\?, oh av\yo‘y\a
aheacdl 05 9%/1 5&%@12 on childrew. You dow't Kaow how fom;, 30»4
wilbl have with each othen.

Chilclnen ane +he ;maa%es% ;,%%5 Goocl ?LVQS; but H‘@? 'ne ouns 50/1 OV\/??
a Shoht Fime.

%\oma? ancl watenial /aossessL‘oms anhe oé aé;sdu%u? Mo consegquence., 45

2.ou ane alone.
Ly

Secnetanial 2@5/1&5/@/1 /Ao;,/xaw\, DAuvnhe Lo n
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Friends & Companions

Most of us have a best friend or at least a really close friend. When I began to
ask questions in the classroom about what makes someone special to us, one of
the students said, “It’s been so long since I had a good friend, I don’t think I
know what that means anymore.” We decided it was important to refresh our
memories about friendship and why certain people are particularly important to
us.

Exercise Steps

1. Talk to your student(s) about friends they now have, or have had in the past
who have been important to them. List memorable characteristics about the
person. List qualities in people that we all admire and respect.

2. Have the student(s) write about a former or current friend. To encourage
writing, ask the student(s) questions like:

“What makes this person special?”
“How do you feel when you are around them?”
“How did you become friends in the first place?”

(wnedited) I have a best 5/1&%0[ hen mame (S 5%9,/4/\(1%& she (s cood
I have Ksown hen since 7Aada ¢ we did eventhine foaethen I
Like hen So wwCh because I cawn Fhust hen with wy sechets.  Awnd she
Kwvows +hat she cawn #Aust we Foo. we usecl to have Ssuch 5w1/\ %o?a%/\e/i.
That was until I woved 5/10% Cai?a/ly Gut we s+l falk albl the
finme 1 /vome hen she /pon\es e fo.
ﬂevw\%e/m
F%%A on Fi_OfH\ Youth Senvices, ,/_eH\!oALoL;,e
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(unedlited) what I bike about v 5/11_2:1/\0( Bret+ is +hat he's Aaifoed
me %A/‘mu?/\ so mwuch and whewn I weed #o #albk #o sowmeone he's
alwags thene awnd eves tfhouah we may dnink %o?e%/\a/m he aiways
tfakes cane 00/ me So I don't wake a dooi 00” w\?seiof. wWe also have
went out befone anc iF Aaaﬂjy hasw '+ aﬁea%eo[ oun Aeﬂah‘omsh‘/p.
’%"2""‘22' he's caning H\ou?/\%ﬁu[ ancl veny sweet +hat's W/\2. he'’s my
veny close ﬁ/u'amoL
CANiSFina
F%H\ on FL’K%A Youth Senvices, ,LaH\é/u‘d?e

Cwneditec) I +hink my Best 5/1,;@«0[ Kalame is s/oeu’aﬂ because she
aiwaas calls me, we do a Lot 05 %Ai_m;,s fooethen, we even have a
sechet ﬂam?ua?e that o one wndenstands. ue aﬂwags Kaow what
each 05 uS (S a0ina Fo say on H\L’wew\?, we have best éﬁLa‘y\d Nina,s
ancl ?o% the sawe Fattoo ﬁ:?aﬁ\e/m +o Aa/ﬁesav& oun DﬂALev\dsAL/p. 1
FhinKk shes cool because She aﬂwag.s Kaow whewn SOW\QH\LM?S w/lov\;, ancl
a[wags Sags nice %ALM?S.
Brawcle
F%H\ on FL'OfH\ Youth Senvices, /_a%Aé/u’oL?e

3. Now, have some fun and ask the student(s) the following question:

“If you were shipwrecked with a total stranger on a desert island for one
month, what would you want that person to be like?”

4. Share your writing with one another.

Writing Examples

(wneclited) I wouldl have +o say a5+e/1 Hu'_v\/av\? about this for oven
an houn awnd a AafD’ that I woulcdl want 4o have myg son Matthew
with me. TTo S/Qemd YONFAS with V\OH\LV\? fo do axaa/% éeLv\? with
hivn %eaa/\m\? hivn all +he +ALM?5 that I want to. /la?m\? ancl
Sineine, with hiva would be aéSofufafg womd@/ljdﬂ He (s thene when
I woukcl ~eed a Au;, on KiSsS and St watChine him Learw and

Now without any othen distractions woulcl be womdaaﬁdﬂ.

I would teach hiw to SL‘V\? SO’V\?S s /a/;v\%, coloun, have covnvehsation
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with hivn.  Awnothen way F would be wice s that I wouldan't have 4o dead
with awn adubt’s woodls andl Zw‘./lk.& Mo demands exae/o% those that I could
deal with aﬁ/w,aol?

A/a/uﬂ
CAa/o%aAs , Cavose

(unedited) I +hink +he most Lw\/Ooh‘fav\% Zuaii_%? w\? aow\/ﬂav\Lovx
woulcl have (s the aéu;ﬂ-fg fo falk with wme about Q’V\g‘f/uh/\?. 1 think
h’d& on this isbancl W\L?A% be nhathen 5+Aa555u1, ancl Lﬁ thene wasw'+
some way +o cope with the iwnevitable FenmSions and aomofh’a%, Hu’_v\;,S
woulel ?e% bacl éasf Bem/\? able to Falk (and Listen) means +he
wneecl fo be f/luS%WOA%A? ancl Aesfaeav‘ofui 7 would ~eecd +o 5&@2 that
g Companion AaaUy canecl about me, wodcl neven want fo see me
hunt and kwew +hat W\g %Aou?/rfs ancl 5@62&/\?5 watrtenedl.
05 counse, it wouldl /le,aif? Aei/ﬂ % ™y Companion was 5{4%1/\9 ancl
LM%@A&S%LM? ancl aclventunous. /_Lﬁe on Fhis Slancl coudel even be
me«, Lé we Let Ff be.
’fé/um?
CAQ/%@AS Insthuctonr, Camhose

N kas a 'LS/\L’V\?, nocl ancl a ﬁ/u’cl(o/,e ﬁuff %4 5()00[
) doesw't svone

3 aa% fo Stant convensations with and Kaafﬂ the Convensation ?OL’V\?
4) an exthraventec penson

5) S-f/lom?, but swant

L) can cheen ul a swattecl 512

1) Lbikes attention

8) can Stawnd éaw\? anound me 50/1 a mwonth
9) 4ells we when he on she wmeeds Aef/

/0) has Lots oD’ ileas

/N awn outcloons penson

/12 a ?oool Cook

/3) an ex/pﬂo/me/m

/4 Zfbm penson with a Sense of humoun

go‘S/\

Debonah’s sown, a(o/,e //
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Adaptations

A low-level student may want to simply look at and study the words around the
characteristics of a good friend — words such as “patient”, “generous”,
“knowledgeable” or more simply “caring”, “kind” or “fun”. Look the words up in
the dictionary. Practice spelling them.

% In a comfortable group, you could have the student(s) write about or describe
their perfect companion. Ask your student(s) to respond to the question:

“How would you describe the person who would be your perfect male or
female companion?”

Students may choose to write a letter to the friend (current or in the past) and
tell them how much their friendship has meant. The letter does not have to be
mailed, but it can be very powerful for the student to use words to express
gratitude to a friend. Exercises like this have lead to letter exchanges and phone
calls from people the students hadn’t heard from in years.

Reflections

Friends are important to us all. Ilearned that not all of us are lucky enough to
have good friends that we can turn to or count on. Many of my students talked
about how they always seemed to end up with friends who were not honest, took
advantage of them or ended up hurting them. With a little more digging, we were
each able to find at least one person who had truly been a friend.

We talked about how we can sometimes attract people who are not good for us
and why this happens, but we also talked about friends who had seen us
through hard times and who could make us laugh when no one else could.

Again, I needed to remember that life for many of my students is difficult (and has
been difficult in the past) because of disappointing and unhealthy relationships,
often with people they thought were friends.

Good friendships are possible. “Friends and Companions” helped the students
re-identify why friends are important. It also helped them think about what
qualities they like in others and who their good friends really are. After doing the
exercise, one of the students said, “Now I think I'll know better what to look for
when I'm meeting new people.”
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Things I Miss

I often heard the students talk about things they missed now that their lives
were taking a different turn. (There were also many things they didn’t miss.) The
age of the students in my class ranged from 20 to 53 years, but many of the
students missed similar things — closeness, touch, friends, family and lost
belongings. It was interesting that as they started talking about things they
missed, they were also able to help each other think and write about what they
could do to lessen their feelings of loss.

Exercise Steps

1. Ilike doing this exercise without brainstorming or prewriting exercises
because I found more immediate responses came from the students when
they didn’t think too much about it beforehand.

2. Ask the student(s) to write about what they miss.

“What do you miss that you used to do when you were a child?”
“What fashions do you miss that used to be popular?”
“What do you miss about not being with your family?”

3. Share your writing with one another.

Writing Examples

(wneclited) I miss /\avi_m;, a Ofamdy ?e% %o?a%/\e/m with noast chickemn
on a 5u%dd2 aﬁfa/l“y\oow/\. 760&29 meals ane d'ws% an eve/mgdag +/\L’V\?
ancl ave/lgov\a s &y# foo 6u52 fo ?a% %o?a%/\ah.
Ganb
CAa/o%eAs, Camhose
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Cunedited) I wmiss +he chocolate ban +hat was calbled tu’l‘;, t«fa?. I
Aewember +he commencial that usec #o say "tul‘;, tu"a;,, F's X hands
hiah"  Then if showecl X kKids haneine on fo if. I Aememben
when I woudcl ;,e% money 50/1 the stone I would é’“ﬁ’ one because if

was the bL;,?es% chocolate ban gou coulddl ?af

Hey, I Kvow what edse I wiss wWhateven Aa/a/oemaol fo the /e/o
Chew?”  Awnd blue Koolaicl? I Aaaiiy usecl o e'y\'oy blue Koolaicdl.
Maybe 1 shoulcl white to Koolaicl ancl ask +hewm! Yes, that's i#, 1'44
sfant a /eh;h;ovx fo é/l[_'vx? back +he blue Koolaicl!
Canol
CAa/o%aAs, Camhose

Adaptations

As the instructor, you will have a good sense of what your student(s) can handle.
If you are working with an ESL student, you may want to talk about what the
student misses from their homeland. It might be possible to find an ethnic
community near you that sells foods that are familiar to the student or help
them connect with other people from the same country.

If you are working with a group, you may find that many of the students miss
similar things. One of my students wrote about missing colouring with pastels
that were given to her when she was little. Others remembered what pastels felt
like (unlike crayons or felt pens) so I brought in a box of pastels from home. We
drew pictures then wrote about how it felt to do something as a grown up that
we used to do as children.

N If you have a strong relationship with your student(s) you may want to write
about things the students don’t miss.

“I don’t miss having to share all my clothes with my sisters.”
“I don’t miss feeling like I wasn’t worth anything when my family was on
welfare.”

This is certainly more difficult memory writing, but it can be also be very helpful
for the student to “get it out”, and it will help you to get to know more about
your student(s).
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Reflections

We can all think of things we miss, but we tend to forget that many of the things
we miss are things that aren’t necessarily gone forever. Terry wrote this with the
class:

I think all boilecd cloww, I wmiss +he expenience of chilelhoodl.
MWatenial thines come and ;,o in 5&5/\[_0’1/\ - what's o 20%;,&/1
anound w\L‘?A% be back Sm«/\eda?. But Awum;, "y eLagale fo +he
ew\/ﬂ%g Lots on Fhe outSKINTtS of Fown with w\? 5’/&6%0[5 (S wof even
going, fo happen again.  On is 7 I stibl have a bike, I s+ilL have
Df/uemds, thene ane stidd m/\%a/xeshv\;, /oﬂaaes #o nidle fo..

Barb talked about Sunday dinners and everyone being too busy these days to get
together. Maybe it’s still possible to arrange a Sunday dinner, perhaps once a
month instead of every week. Carol was really pleased when she discovered blue
“Crush” at Safeway, which she said was almost as good as blue Koolaid.

Writing about the little things, the aesthetic memories we have from childhood or
from good times in our lives, helps us to identify what makes us feel good, what
makes us happy. I have learned through writing about “Things I Miss” with my
students, that there are many things we miss that are still possible. Finding
ways to replace some of those things can bring hope and new energy to our lives.
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What I Know For Sure

I didn’t know my students well when Chapters first started. To try to get a better
sense of their plans for the future, I asked them to write about where they hoped
to be five years from now. Ilearned a lot from their responses, but not what I
had expected to learn.

Most of the students said they could barely imagine where they would be
tomorrow, let alone five years from now. Their needs were so immediate; thinking
about the future was frightening and unrealistic for them. Trying to listen and
understand, I then asked them to tell me what they knew for sure. “What are
the things that you can count on, that you know in your heart will still exist
past tomorrow?” This exercise took some thought, but it helped us all put aside
our fears and focus on things we were sure of.

Exercise Steps

1. This is best done as a homework assignment, but some brainstorming
around the idea is still important. Talk to your student(s) about what is
known and what is unknown. We know what happened in the past, but we
don’t know what the future holds.

What do we know will happen each day?

Do we have any control over what happens each day?

How much are we able to influence the events of the day, and how much
is simply “chance”?

Even though the future is unpredictable, there are some things we know for
sure. We know that the sun will rise every day (even though we can’t always
see it) and that a part of the 24 hours of the day will be night. What else do
we know for sure?

2. After brainstorming (and hopefully some good discussion) ask your student(s)
to write a list of five things they know for sure.

3. Share your writing with one another.
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Writing Examples

1 Kvow 60/1 sune I Love wy kids.

1 Kryow 0’0/1 sune I dow't want #o end u/ﬂ Like "y yothe .

1 kwow 50/1 sune that alcohod cawn Nuin a Ofang,

1 Kwow for sune +hat SOW\eoLa? AN 50N to die.

1 Krow 0’0/1 sune that I wilbl aiwagﬁ have t+hese SticK out eahs.
CAa/p%eAs in-class W/u‘h'v\?

This I Kwow For Sune

The S/Cy S ?OL’V\? o be Sunn
Thinas ane aoina o be 5»(%%9
we wild J?au;,/\, we wilbl cny
As eveny olay 005 b?
This I Kwow Aon Sune.
I Krow #he anass iSw't always aneen
Thinags ahewn'+ always what they Seen
Thene's ?DL«A;, fo be betten %ALV\;,S akeacl
as we ftraveld on
Sometimes +he ?Aom\d (SWF 50N fo be easy
fo #heacl upon
As eveny dag ?oes 62
This I Krow 0”0/5. Sune.
Thenre's aoine #o be wan and violesce
None oé’ F LS ?,OL’V\?, fo wake av\? Ssense
Thene'’s aoive, fo be promises bhokemw
Betweew individuals hansh woncls wibl be s/po/éev\
As eveny dag ?oes 62
This I Krow 0”0/5. Sune.
Manie
cAa/o%eAs, Camnose

Adaptations

N If you have had some good discussion around these questions, you may want
to ask your student(s) to elaborate on one thought instead of making an
extended list. To have the student take their thoughts and writing a step
further, you can ask questions such as:

“Why do you know this for sure?”
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Reflections

I have learned so much about real life and about myself through working with
the students in the Chapters Program. I took so much for granted. When a
person’s most pressing concerns are food and shelter, it only makes sense that
thinking about the future (especially in a positive light) would be difficult. As
instructors, our students often think we are privileged, that our futures are
much brighter than theirs will ever be. This may certainly be true, but all of us
have had times in our lives when the future wasn’t bright, when we were scared,
when the unpredictability of events caused us to lose our faith and our hope.
We need to remind ourselves of those times to be able to empathize with our
students. We also need to think about how we survived those times and how we
have come to expect change and unpredictability and how we now see change as
a challenge that can be quite exhilarating. We need to help our students regain
or build a sense of hope. Without hope, the future can seem pretty bleak.

This exercise was hard work (for me too) but it was the beginning of a lot of work
we did around the idea of hope and planning and taking back our personal
power. I continually build my thinking around the ideas of what I know for sure.
It's a safe place to start. I am pleased to tell you that most of the Chapters
students were eventually able to take the risk of thinking forward to the future
and, in fact, are now looking forward to what the future holds for them.

The Next Ten Years
by Carol

In the next ten years I plan to eat more fruit — exotic fruit like papayas, and
mangoes. I'm going to quit buying plain old apples and oranges. I'd also
lilke to buy all different kinds of cheeses, ten different kinds at once and have
Jruit and cheese trays daily with all different sorts of crackers.

I would also like to change my hairstyle and put a colour in it. I really really
want to stop chewing my nails and I would like to stop bossing my little
sister around and stop worrying about her all the time.

I would like to stop smoking and when I do I am going to put a “No Smoking”
sign right on my front door.

I would like to get a cat, but not just any cat. I want one that as soon as I see
it, I just know I really love it — like my old cat Piper who I miss dearly.

Of course I am going to finish school and have a great job and hopefully in
ten years, I will have put away enough money for a deposit on a house.

Sara and Daniel will be in college having a great time and Laura will still be
at home saying, “I wish I was the oldest. I wish I was in college, too.”

(excerpted from The Hearts of Women)
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Building Confidence

When we feel confident about our ability to learn, our desire to learn
increases. I watched the students in Chapters come to a point of wanting to
know how to spell a word in a sentence they were writing. They knew that
they could write the sentence; now they wanted to write it “better”.

It is exciting for the students to look back at their freewriting and see how
much their writing, thinking and self-expression have improved. They see how
much they have grown in their personal lives and how much more they
understand the world around them. They recognize that they have become
much better readers, through reading their work out loud and in finding new
interest in books and information. They have learned to use a computer, have
worked as a team to solve problems and have begun to laugh again. They can
now see themselves as competent learners and suddenly find themselves
wanting, even needing, to learn more.

Some people say that people gain confidence once they learn new skills; I
would argue that once confidence (or faith in oneself) is established, new skills
are learned with greater commitment and energy.






Character Development

To give the students a break from writing about themselves or people and places
they were familiar with, I had everyone develop imaginary characters. Even
famous writers admit that creating imaginary but lifelike characters can be
difficult. To ease the process and get the ball rolling, I gave the students some
“hints” about the character I wanted them to develop.

On index cards, I wrote the age and sex of the character along with two
personality traits or details. The students drew cards, then created and wrote
about weird and wonderful imaginary people.

Exercise Steps

1.

Prepare index cards ahead of time. (I always prepare more cards than there
are students so that the students have lots of choices, especially for those

who are the last to pick a card.) Have fun and vary the details as much as
possible.

Example: 23-year-old man, university student, shy and quiet
46-year-old woman, divorced with three kids, successful trucker
19-year-old man, negative attitude, wants to travel

Have each student pick a card. If possible, don’t talk about what’s on the
card. Encourage the student(s) not to think too much about the details, but
to just let their imaginations go. Here are some suggestions for developing
the character.

What is the character’s name?

Where did she grow up? How many kids are in her family? Is she the
baby or the oldest child?

Does he work? What job does he do? Does he like his job or would he
like to change careers?

What are her hobbies? What does she do on weekends? What makes her
tick?

What are his hopes for the future?

Introduce the characters to one another by reading about them out loud.
Have the students read the information on the index card, then their detailed
writing about the character.
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Writing Examples

25-year-old woman, risk taker, wants a relationship

(Cunedited) 'I/V\a/ldgm (S dost iw hen +Aou(of/\%s %odag. She (s ?ow\?
on hen Ainst blind date. She has weven bees own one.  She Aas

never hacdl to be
but she hasw't had a date 50/1 X geans

ixecl u/ before. Mewn have aﬂwags Come Fo hen,

Hen Last nelationship Left hen with a bacl taste in hen wouth  Hen
Aeﬂah;ovd/u'/ﬁ with Bob was v@hﬁ CO'y\‘f/wﬁfL'y\?. 771&2 Lived %o?a%/\ell 50/1
b months and he abusec hen. DAL’V\KL’V\? ancl Sfaaﬂm;, ancl ?&ffi_m?
into Frouble with the Law. She shouldl have Kvowwn, but she was
blinclecl /92 FALS Swooth FalKine,, handsome man on a Harde
Daviclson w\o%o/xaycle. She isw'F sune about +his blincl cdlate agten
éem«? with Bob.

Hen 6/1/.?,’\/\0[ Suzie says s fime. ’)/V\Q/li_jy’\/\ Aas COllgwoéélas n hen
stomach.  I+'s the 5’L’/~Ls+ 5+a/9 +o ;,e%%i_v\? oven Bob. The pain iS gomne,
but hen memonies 05 the abuse ane StL i the back 05 hen wind.
But she Kwows, Like Suzie says. (s Fime Fo move akead.
Alice
cAa/o%aAs, Camhose

80-year-old woman, serene, ready to die

(umedited) Eva’s days ane alld /9/12%+3 sivaidan +hese o&ays.
OaaasL‘ovxaM? She aefs visits j/ww\ hen chilolnes and arandehilodnen,
ancl sometimes the ,@ool?a a/ulav\?es Lit+0e dag +AL/05 50/1 hen ancdl
hen neiahbouns +o +he wall oh +he ?Aeev\/\ousa, but Mohwaﬁiy She
S/QQMQLS hen olags aﬂeamLm? hen a/a/ﬁmem% on /@\LHLM? ancl
MQKI:V\? Lit+Le ?Lé’%s 50/1 hen 5@%&3.

She has eve/mgﬁ\m«? she wneeds and DD’fev\ Fhinks ﬁo‘ndfg 05 how /\Q/O/Og-
hen amdg S ancl how content she has becowe with what She has
aaaowx/&h:s/\ed i hen Iov\? L‘_Ofa. The one weoaative wa\? She
someFimes é’eeﬁs S Lonedivess. Hen husbanc, Bowman, died wmone
than Fen geans aso ancl hen brothens and 5/1&,%0[5 have all /ﬂassaol
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on as well She is Aa/a/ag with hen ﬁaw\dy’s cccasional visits awndl
woulcl nathen have thenn em&og. thein bu.S? dives +han 5/9&«0[ any mone
Fivne with hen.

Eva’s health (s wof the best simce hen 5au Last S/ALM?,, but she's ot
foo concenwned. She (s Zookixy\? jo/iwalld fo /‘Lewvu;-h;'v\? with Bovman
whewn She ?e%s to HMHeaven.

’/é/ymg
CAa/a%a/xs Insthuctoh, Camhose

40-year-old woman, going back to school, shy and withdrawn

(Cunedited) He, Mg name s Hoﬂlg. 1 have Lied on a ja/vm all
"y Life up wnfFil X months aso. WA 3)45* £25+ an abusive w\a/x/ua;,a
ancl wmoved to the aL’%g. 1 have alwags Kvown that I woulcl Leave
ey husbandl but I wanted Fo wait wntil vy Kids wene anown. I
don't Kaow Lﬁ I clic angone any JQVOu/lS [99 oloi_v\? Fhis.

Now I awm in the aL+2, 62, mgsafﬁ. To Soweowne edse Fhis may ot be
a bi_? cdeal, but #o we i+ (s bike bem\? i a erL;,v\ aozwd-/my VA
wonclen LD’ i will even Ofeeﬂ Like howe hene. 1 fom? 50/1 the
5&0.2/,%? fo 69,,001/\? Somewhene. I awm ?OLV\? fo >° back 4o schood awncl
see how that ?oafi 7z 5@@1 va/l9 wnenvous about w\aehv\? new /oeofoﬁe
but at the same fime, ( want fo Stant "y wew A‘é&. I fhink about
what CAises Aeaﬂfa YLANS. Dam;,e,/wus, O/ﬂ/ﬁo/lﬁ,{vu;%a, é:u'm? scanecl. I
Kawow 1 have +o +ake Sowme NiSKS LO’ I’ ?o/_v\;, Fo wake FALS wonkK.

Canol
cAa/ﬁe/xs, Cawnose
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Adaptations

The above writing samples were done in about ten minutes of class time with
very little preparation. This could also be a good homework assignment. You
and your student(s) could develop a set of questions that would help with
developing the character in more detail.

A new writer may enjoy developing the character with the tutor acting as the
scribe. The finished characterization could be used as reading practice for the
student, with identified words being used for vocabulary and spelling practice.

N With a larger group, I like to take this exercise one step further and have two
characters meet each other. I give the students choices as to places their
characters might meet, such as the laundromat, the express line at Safeway
or the police station. The students then get together in pairs and create a
scenario where their two characters meet. We had wonderful descriptions of
a precocious ten-year-old runaway finding companionship with a weathered
old guitar player and an unlikely couple meeting and striking up a
relationship after sitting beside each other at the opera. The more
imagination, the better!

N Another idea I would like to try is to come back to the characters a month or
two later to write about where they are now. How was Marilyn’s date? What
does Holly study when she goes back to school? Did Eva die and find
Roman? Building on the individual characters could develop into a terrific
short story over a period of time. Even as I was putting this lesson together
for this handbook, Terry saw his writing again and said with a real fondness,
“Oh yeah, I remember Eva.”

Reflections

This kind of writing would have been very difficult for my students when they
first came to Chapters. They were not prepared to take risks with their
imaginations or with their ability to write. When the time was right, however,
they really enjoyed stretching their thinking to ideas that seemed to be outside of
their own personal experience.

It was interesting to me and to the students to learn that almost all the
characters the students developed were a composite of people they knew or had
known at one time. They used their imaginations, but they also drew on their
memories and experiences. We talked a lot about how everything we do and
think and even imagine is influenced by who we are and what we know.

A couple of the students who did this exercise as a homework assignment, found
that they got quite lost in their character. One student said that once her
character had a name, the character “sort of wrote her own story — I just held the

”

pen.” Many experienced writers can only hope for such creative freedom!
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Weather Moods

The weather outside can dramatically affect the mood of a classroom as well as
people’s desire to learn. A sunny spring day can be perfect for trying new ideas
and having some fun with learning, but a cold, damp winter day can put
everyone in a blue mood, making learning and teaching much more difficult.

On a particularly dreary day, the students and I talked about the effect the
weather was having on our moods and our attitudes. This exercise is a result of
that discussion. Once we got writing about our moods, our “blue” day
brightened considerably.

Exercise Steps

1.

Brainstorm “weather words”. Make a list on the blackboard or have the
student(s) make a list in a notebook. There are many words used to describe
or explain the weather - lightning, ice, rain, tornado, wind, clouds, etc. Then
have the student(s) write adjectives to go with each word — forked lightning,
brittle ice, summer rain, black tornado, cold wind, fluffy clouds.

Discuss with the student(s) how the words used to describe weather
conditions, can often be applied to our own moods or personalities — sunny
disposition, thundering voice, stormy temper.

Ask the student(s) to use weather words to describe themselves.

Share your writing with one another.

Writing Examples

Fabl (s a chanae of coloun andl +aw\/0e/1aw\em% 50/1 me. M
e/lSomafL%g fencls to withdrhaw, Like +he sumwen heat. A Sbow Leawn
fowand total withdrawal, a show % cabmn beé’o/la the Storwa. But Like
an Iwndian sumimen on a chinook, "y aﬁé&C%LomS camn &'m?a/m 50/1 a
while ézeﬁo/w, the colcl stants #o settle in. Sometimes m ajﬁ’eah‘ows
can be +e/9LoL ancl w\ooolg Like 5a£2 weathen that can't decide what
fo do, onh awn immediate colddd 5/107\% that sett+les i and tends o
blewncl wv\'vxoh',aeabiy (nfo winfen.
§Ae/12£
Basic. goé; Reacliness ’/'haw\w\?, Wedicine Hat
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(wneclitedd é’aeewmh‘m;,] %dag (S anothen ?foow\? olay I sune wiSh
F+his weathen woulcl swantemn up. I Ofeeﬂ o /Ma?s a eL’? /oamL (N oun
Lives. I dow't bike +his nain. 1 5@@2 Like a 9o go. up andl down
and I'w sune the weathenr has a Lot #o do with i+ 1 5@&2 o ;,ooo(
eem\? in Fhe classhoom %oda?, havine, Canol hene iS just ;,Aea% but 1
wish also that othens woulcd come. I+ wouldl be so ~wice +o see
ewa/myw@. A /w,aM? MLSS Fhem
Shannon
cAa/o%aAs, Camhose

(unecdlited) wWhew I wake W in the w\o/iv\i_vx? A 5@&2 a Little
c[oudg but aé%e/l 1 ?a+ o ancl ?a+ w\onm? the cloucls ass ancd 1
el cleah. SowetimesS when H\Lm;,s bothen me 1 5@@2 Like a volcaro
Aead? #o ex/ﬂoole. I wewen ?e+ the 5&14»\? out wntil I e/m/p+ ancl
eithen fell someone what "y /OAoé/?ew\ S on I have a ao0cl a/my with
fhe O’QQ/@LV\ 05 nain /wn/\%[_'vx? down M? Ofaaa. 10’ 1 have been
ew\ohomalfy Fouchecdl 62 Sow\eH\m? A 5ee£ a sensation 05 sALve/u'v\?
coll but whean I feeld envous on scanrecd 4o clo SO’VV\&f/\L‘V\? VA 5&@2 a
Chill that s coldlen +han coldl. whes I avn Swuaaline on +he
CouCh with iy kicls Wa%a/\m;, TV 1 Ofeef all calw anc wanwma
Canol
cAa/#a/xs‘ CannoSe

Adaptations

This is a helpful exercise to build on vocabulary and practice the use of
adjectives. Using weather words is an easy way to look at descriptive words and
how they can be used in different ways.

N When I found my students reluctant to write about themselves, I would ask
them to write about their children or another family member. Sometimes it’s
easier to see or talk about personality traits in others rather than in
ourselves.
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Reflections

Weather had a surprisingly strong influence in the Chapter’s classroom. For
many of the students, changes in weather greatly affected their health — arthritis,
migraine headaches and depression. These realities have to be taken into
consideration when teaching high needs students. I tried to work with the
weather so that it interfered as little as possible with our learning.

On cold days I made sure we had hot chocolate with marshmallows as a bit of a
treat, and on lovely warm days we would go to the park for a picnic lunch. I
made sure people had rides to class on snowy days and had the students cut
cheerful pictures out of magazines as a way to start looking forward to spring.
All these things helped to keep our spirits up and our focus on learning. The fact
that the weather was always changing was something “I knew for sure”, so it
became important to work with that reality and help the students identify how
they reacted to changes in the weather. They were actually surprised when they
realized how much their moods and motivation could be affected by what they
saw out their windows when they got up in the morning. No more climbing back
into bed just because there was snow on the ground in April!
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Lifetime Learning

Once the women in Chapters accepted that they were strong and capable
learners, there was no stopping them. They wanted to talk about learning, to
understand how we learn and why learning is so important.

One of the students commented on the questions I had asked her about school
and learning during our initial interview. She said she didn’t know how to
answer the questions then and wanted to try answering them again. The
students found the interview questions really interesting now that they were
feeling stronger. They thought it would be fun to interview friends and family
members to see what kind of answers other people gave. This exercise really
cemented their own feelings about learning.

Exercise Steps

I have included with this chapter the set of questions the students used to do
their “learning interviews”. Feel free to modify the questions, use only some of
them or make up your own.

1.

Give your student(s) a copy of the Interview Assignment. Spend some time
together talking about learning and what it means to each of you. Talk
about school, successes and failures, taking risks and trying new things.
Interview one another to try out the assignment questions.

As a homework project, ask the student(s) to find someone willing to be
interviewed. (This is a good “over the weekend” assignment.) Have the
students complete the interview and bring the results to class.

Share the interview results with one another.
“Was it difficult to find someone willing to be interviewed? Why?”

“What did you learn about the person you interviewed that you didn’t
know before?”

Did the person you interviewed have the same ideas about learning that
you do? Explain.

Take time to write down your feelings about learning.

Share your writing with one another.
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Writing Examples

Luneclited) I was wof a Leannen wntil g eyes wene o/ﬂe:vxad then
1 nealized that 1 have been Leanwina all ™y ﬂﬁe awncl the #oods 1
usecl wene ot Fauaht o uS i School. M\ school was w\? Ij& 7z
Lean-n+t my Lessons +hhew 5&2/1 ancl hatnricd and sacness and abuce.

I Leannd #o be a oaood canie, Lovin e NSown with an openc mind
ancl open values. Awncd L ou put a book in front of wme ancdl told
me fo neacl ancl Learn I coukel ot do i but & gou take iy handl
ancl show me I will succeecl.

I aw Leanwinae even daa, monthe, yean, winet ancl houne about
W\?SQI ancl thows anrouncl mwe and that s the best school gou couldl be
in. 1 Ao/ﬂe that people caw Leahw +he most [_%f\/o/ﬂ'av\f FhinK in
the wonlcl (s that +he wonddl awnc /oeo/pﬂe in F can Feach gou mone
thaw books awncl K'V\owﬂe?e oof 5&2@1"5.
5/\&/222
CAa/o%a/ls, Camhose

Cunedited) Learwine is #he Luxung and Nichkes of +he univense.
/_ea/w\m\;, cawn allow me fo be whatever - whoeven - 1 weed fo be.

1 albways, and it seews Like foneven, neacl books. Mo, I devouned
Fhevn with an insatiable appetite. Books wene my escape. VA asaa/eo&
anc Fravellecl. I jounwied the wonlol oven and oen I couldd
becove +he chanactens i the books. The pases becawe alive. I
Lived n the 5007"/0/1[,»\1"5 05 the chanactens. 50’14/\&0&22 VA H\Ou?/\%— -
SO’VV\QOLQ?./ - the whole univense will be wiine!

I wanweldled at the +iwniest Livive chreatune #o +he wowndens of a
double naivbow. Mo one, wo marfen what +hey dicdl fo me, couldd
tfake away what was L’V\?AQL’V\QOL into ™y winc. I+ was wine
50/1@\/&/1 /

Chaptens (s an ex%/xew\ely /ﬂosthe , hein o/xaw\? sfaaae, w\? s/aaca.
Those who Shane +his masical space aive we hope andl counase o a0
on. If (s okay whatever I white, whateven I feel I+ (S okay fo be
on a Life Lo J'ou/w\a . I can heal. I cawn do. I can be. I can
Look. forwand = out info the many, many wondens 20,% o be
exﬁjoaad é’? we.  Look out wonldl, hene I come!
wWhitne
CAa/o%eAS, Camhose
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Adaptations

A lot of the questions on the Interview Assignment could lead to further writing
ideas — about school, favourite teachers or why you think kids should or
shouldn’t stay in high school.

This might be a good time to look at learning styles — how the way we learn is
very much linked to who we are as individuals.

Interviewing another person provides students with the opportunity to try out
some question asking and note taking skills. Some preparation about listening
skills might be helpful, too. Some of the students talked about not being taken
seriously when they tried this exercise and others talked about feeling very
professional being the one asking the questions. The idea for this exercise came
about quite quickly so I didn’t have as much time to think through the exercise
as I might have. We learned a great deal after the fact, which was also valuable.
It allowed for discussion about the process of learning, trial and error and
learning from our experiences.

Reflections

No matter what exercise I do, or with what group, I learn something new. When I
started out interviewing the first students for the Chapters Program, I asked
questions that I thought were quite easy to answer. The students taught me
that I was taking a lot for granted.

One of the students told me how she learned when she was little that if she
broke a dish, she would get beaten. Even though she had a sense that this
wasn'’t right, she didn’t learn until she was much older that not all children were
treated as she was. What she had to learn as a child was much different than
what I learned as I grew up.

There are many adults in our communities who do not see themselves as people
who are able to learn. They were told, often violently, that they “would never
amount to anything”, were “no good”, or worst of all, that they were “stupid”.
This is one of the greatest crimes committed against the human spirit. If we do
nothing else in our literacy work, we need to help those we teach to believe that
they can learn, that learning is good, and that they deserve the opportunity to
learn. Once a student believes that he can learn, anything is possible.
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What We Are Learning
by Marie

In this program we are learning and improving one day at a time. That is a
challenge in itself. We are growing as we move ahead. The program has
opened new chapters to a new beginning.

We are learning new skills, not just computer and writing abilities, but the
ability in ourselves to _face New Challenges, to see ourselves in a positive
manner. We are seeing ourselves differently, by knowing we can move on to
share the creative energy within all of us.

We are giving ourselves a chance to learn a variety of writing, always open
to new ideas. We are learning to be creative in all aspects of writing through
short stories, poems and limericks. To talce risks is to take on New
Challenges.

In the program we are rediscovering ourselves. We have opened up and are
exploring many ideas and doing other projects. In Chapters we are learning
to become independent. We are learning that we can take the next step
towards another challenge, to show others that we are in touch with our
inner selves. To know we are in touch with reality gives us the chance to
dream, to move towards our dreams and to reach our goals.

(excerpted from New Chapters)
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Lifetime Learning Interview Assignment

Name:

Age: Date:

Schooling

1. Do you remember being in Grade 1? If so, what was it like?

2. What did or didn’t you like about school? Why?

3. How would a teacher describe you as a student?

4. Did you have a favourite teacher? What was he/she like? Did a teacher ever
inspire you to do something special in your life, or to want to do something
special in your life?

5. If you didn’t finish school, was there a reason why? How old were you when
you left school? Did you ever go back to school? What was that experience
like?
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Learning
6. What is something that you are good at? How did you learn to do this?

7. Can you remember a time that you learned something new and were
surprised that you could do it?

8. What's the most positive learning experience you have had? Explain why it
was positive.

9. In what way do you like to learn new things? By hearing them said, writing
them down, reading about them, talking about them, or other ways?

10. How do you feel about taking risks/trying new things?
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Response Writing

The first step to writing from the heart is to help students feel comfortable with
putting their thoughts on paper. Another step is to help students feel more
comfortable with their actual thoughts. Many students feel that what they have
to put on paper isn’t of interest or value to others, but with encouragement,
support and lots of writing practice the students build the necessary confidence
to explore their own thinking on paper.

Exercise Steps

1.

Keep your eyes open for some good quotes that will challenge your student’s
thinking. They can be ideas your student(s) may agree or disagree with.
Controversial statements can be great for writing and discussion.

Choose a quote or statement and print it out on paper so the student is able
to have the words in front of him. (My students found it hard to read a
blackboard and think about their responses; they wanted the words close to
them so they could really see them and feel them.)

Have the student(s) respond to the quote.

Do you agree with what is said?
How does the quote make you feel?
How do you relate to what the author says?

Share your writing with one another. If possible, follow up with a discussion
about the quote.

Did you all agree with the statement?
Did different people in the group have a different interpretation?

This is a good opportunity to talk about opinions and whether there is a
right or wrong way to look at things.
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Writing Examples

”Whé%&m{? 5 /lau/LvL?, i a /m/x(? Line //wm Fhe defﬂf/d o /L’Md out
what /’/LL’VL?,.S ane .5/’/).147/1{?, on 1_/’ %QMZS W%/Zf‘f’

Cuneclited) I hacl #o nead +his about S +iwes é:e,ﬁo/w, I unclenstooc
what F wmeant, but if iS ve/my fhue. 1 5&@2 i means L‘D’ we  Look
into ounselbves we will 5&/\0[ W\a'vxg %'AL‘V\?S we woulcl bike 4o white
about. I+ couldl be Sow\e,ﬁu'_m? frue Fhat Aeaiiy Aa/o/ﬂeme,o& on 1_0” we
wanted we coulcdl bet oun Lma?,i_mah'_ov\ andl oun /ﬂev\ woh K %o(o/,e‘f/\e/l‘
Whes (F comes Fo W/u'h‘m?, Fhe 5u@,&&+5 fo whife about ane weveh
amdi:vx?. A J'us% neacl +he Zuo%a a;,aw\. 1 have the /m'ahuw, on oy
mincl 05 Soymeone 5L‘5ALM? ancl eveny Fime +Aa2 cast the Live, H\eg
neeld in a mew woncl
Canol
CAa/o%eAS, Camhose

”11/911_'%1_'1/\[7 5 a Sf/lu??/e Q?,QL'M.Sf sclence.”  Candos Fuentes

Lunedited) How can I rewain Siblet —— whewn my yind (S 5&2@0&
with a '}L;,-Saw” 05 bits andl /ﬂLeaes. A 6&&1, 1 hean, I see -- 1
ache —- I chanae in wid=stream as awnothen H\ou;,/\% "/po/ps” imto

"y heacl. ’)4/\2 %AOM?A%S 5° jw;alce/l tfhawn ™y pen == thene (s So
MuCh —- So many %Aw\;,s J'us% WaL'h‘m? fo be seesn -- to be ax/ﬂo/w,o& -
- fo be whiffesn So ofhens cawn aa/phme Fhe moment with me.
Sibence (S wof an aﬁéLuam% IA/Q? 5 S/)a‘y\dm« ™y Ffivme —- Aa/).efg
do I Ofaai total silence -- thene's 34451‘ foo MwCh aahvu‘? (nsicle —-
wauh_v\? fo be bonn -- wath\;, fo Come alive on /a es.  wonds that
encounase, wohols that challesnae, wonds +hat heal ancl woncls +hat
make gou ey !/ wonds #o mwake gou el the ﬁaehm? wWonds +o
desenibe the eeau%g su/umuv\cuv\? the dankness. Bnrioht colouns,
Nainbows of wonds —— Swoky Fhails achoss the clean blue skies. Can'#
?OLA see the wonds and +he adventfunes iw +hose 506% billowina, ancl
é’ﬁué’ﬁg. white cloucls? uwhat woulcl +his wonldl be Like without woncls ——
wonds that desenibe —- wonds fo canny vou into acventunes, wonds o
Lot gou frawed the wnivense. NO SILENCE FOR WME/!  wonds
ancl mone woncls -- +o OQM all the ew\/ph’mass/
Lu'ALva\ag
cAa/oﬁ,/xs‘ CannoSe
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"Some /eo//e want F o Aa//zw, Sove wiSh F wodd /la/d/d@vx... ofhens
wmake (F AQ//@’M. " authon wunkronn

Thene ane thhee OLLO%QJIQ'V\% %2/9@5 oA /eo/%ée, ©wantens, wishens and
doens. Doens #ake +he chance and 90 for thein ?oaﬂ, while wantens
ancl wishens wait, thinkine that i+ (S aoina +o Aa/ﬂ/pev\. we all
Know, dee/o down iwsicle, that iy we dow't fake the initiative,
v\o%/u'_v\? wi kbl Aa/a/pew I believe wantens anc wishens 5@51/1 Ofadwme,
andl +his 5@/1 holcls +hew back 6/1014/\ +/19w\?. Doe ns Ofaae fhe éeazl
but s8R Fackle +he a/\aifem;},&, seea/\? omig the ?oai H\e? w bl

achieve at the endl.
Shauna

Secnetanial 2@5/1&5/@/1 /Ao;,/xaw\, DAvuvnhe Lo n

Adaptations

Students can respond to anything through writing — quotes, stories, newspaper
articles, children’s books, or a TV program. The idea is to put responses on
paper, always encouraging the students to look at how they feel about the quote

or the story.

AN You could suggest to your student(s) that they watch a certain TV show,
such as Oprah or a sitcom. Ask the student(s) to write about how they felt
watching the show, then talk about it the next time you get together

Ask your students:
“Did you laugh watching the show? What made you laugh?”

“Was the show realistic? Would something like that happen in real life?”

“Were you moved by the topic? What was your opinion at the beginning
of the show? What was your opinion afterward?”

Sometimes it helps to have questions prepared ahead of time as a guideline for
the student(s). (When I did this, the students often asked their children to
watch the show with them to help them answer the questions.)

N If you are working one-on-one with a student, you might try reading a
newspaper article together. The purpose of a newspaper is to inform and
provide facts. Once you and your student have looked at the facts, talk (and
write) about how you feel about the story. Look closely at how the facts

make you feel.
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BN We've had a good time in the classroom responding to Ann Landers’ column.
I give the students a person’s letter to Ann then have them write advice to
that person as if they were Ann. After we've heard everyone’s “advice”, I read
Ann Lander’s actual response. Many times the students disagreed with Ann
and thought she hadn’t considered the writer’s feelings enough!

The students in Chapters are always encouraged to bring in quotes and stories
that have captured their attention or imaginations. We are never without ideas
and material to respond to.

Reflections

In elementary school my son kept a “response journal” where he was to respond
to different stories and books the class was reading. It was hard to help him to
write more than “I liked the book because the main character was a neat guy.” 1
wanted to ask; “Why was he a neat guy? Is he anything like you? How did you
feel about the things he did?” The teachers were looking for facts and
comprehension; I was looking for thoughts and feelings. I know that facts are
important, but that’s the easy part; identifying and explaining how you feel is
much harder work. It is through our feelings about the facts that we are really
able to learn and understand.
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Polish & Publish

Nothing gives writers more confidence than to have their words published.
Unfortunately, most people think that published work has to be “saleable”, ie.
printed and sold. A definition from the Webster’s Dictionary for the word
“publish” that I particularly like is, “to put into circulation”. There are many
ways to have students’ writings put into circulation. But first we have to talk
about “polishing”.

In the Chapters Program we wrote and wrote and wrote, without worrying about
punctuation or spelling or grammar. We wrote to get our thoughts on paper.
But when the time came to show our work to the outside world, we took our
pieces of writing and thoughtfully began the process of polishing our work.

“First you find the gold, then you go back and polish it.”
Joel Saltzman,
If You Can Talk You Can Write

To polish means to rethink, revise and rewrite each line and each paragraph of
writing. Well-known writers say that they rewrite everything they write at least
five times before it is published.

“I have never thought of as myself as a good writer. Anyone who wants
reassurance of that should read one of my first drafts. But I'm one of the best
rewriters.”

James A. Mitchener

When we are doing day-to-day writing exercises, I suggest that the students put
a star on the top of the pages of writing they like or are pleased with. (When
someone reads a piece of writing out loud that gives the others the GBTs, right
away someone says, “Better put a star on that one!”) That way the students
have a number of pieces to work with when we decide to do some polishing.

The students really look forward to polishing their writing, especially the pieces
they are proud of. They have learned that “the red pen” provides them with
ideas to improve their work. Before, they had only seen “corrections” as criticism,
not suggestions for improvement. The first time we go through the process of
editing their work in preparation for publication, the students are quite
uncomfortable and unsure of themselves. Once they see their stories in print,
however, they are ecstatic. They soon learn to trust the process.
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We have “put into circulation” or published our work in the local newspaper,
literacy journals and newsletters, research reports, brochures, posters and self-
published booklets. Some of the students have had their work published in
church bulletins, national magazines and anthologies. Even though they
haven’t been paid for their work, the students enjoy calling themselves
“published writers”. And so they should. The process of preparing work for
publication is an act of determination, discipline and faith.

Exercise Steps

1. Ask your student(s) to go back through their binders or notebooks and find a
piece of writing that appeals to them.

2. Have them read their work and see how they feel about it now. Aside from
spelling and punctuation, what improvements would they like to make?

3. Ifyou are in a classroom, have the student(s) read their piece out loud for
feedback from the other students. If you are working one-to-one, you can
still answer these questions with your student.

“What did you like about this piece of writing?”

“Is there information missing?”

“Does the writer get her point across?”

“Do you have any ideas on how the writing could be improved?”

4. Now, as the instructor, read the student’s story and offer your suggestions,
including spelling, sentence structure, punctuation.

5. As an assignment, ask the student(s) to polish a piece of writing well enough
to read it out loud. (Some of the students who were particularly shy or
uncomfortable with their reading ability asked me to read their stories for
them.)
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Writing Examples

Unedited

Edited

ACNOS Come im oaé/w,m% sAa/aas an sises.  Sowm ane Fall on sambl, sowe
an A//oe on (o/,ﬂad. But the | heno I see cows out Of/mw\ within gou
ancl we.  IT7 is that /)ah% 05 uS that shos the wenld that we cane.
15 90»{ ane douwn iF wibl Froun an/l awhile Fhewn 2%/1 heno welbl 5a2 Y
av 5+l hene cdlon't be so harnd on gema%

She is iy Oﬂ/w,mo& ancl "y /al ancl my éudy. That penson who K oS
we beten thawn i Ko mgsefﬁ. She (s the valus oOf who gou ane.  Som
call hen then consiewnse, sow call hen +hen hant. But +o wme she (S

fhe valus that my Mmom Fof Fo me She (S who 5/\6129 Aea[29 is.

Heno

Henoes come im oLLﬁa/lem% sAa/aas ancl sizes.  Some ane tall on
swall, sowe ane Aa/p/ﬂ? on ;Jaci. Bu# owe heno I see cowes out frem
within 2.01,( ancl wme. I+ (s that /a/‘d' 05 us that Shows the wonlcl that
we cahe. 1 ou ane dowwn, she will 5/1014/1/\ 50/1 awhile , +hen 90»1/1
heno wibl say. "I aw hene. Don't be so hancl on ?Ouhjeﬂﬁ”‘

She (s "y j/u‘emd, my /aﬂ ancl "y éudd?. She S the penson who
Kwnows we betten +han I Kvow w\?seﬂé. She (S the values 05 who 1
am.  Some call hen Fhein consciemce, Some call hen +hein heant.
But 4o we, she (S +he values that ™y mom %au(c/x,/\% fo we.  She (S who
5/\@,823 Aaaﬂﬁg is.
5/\&212
cAa/#a/xs‘ CannoSe

Adaptations

The definition of publishing being “put into circulation” works well with the idea

of reading work out loud. To get used to the idea of having an audience (ie. the
fact that others would be hearing or reading our words) we had a formal
“reading” in the classroom. Everyone had at least one piece to read. The
students each stood up in front of the class and read the polished version of
their thoughts and stories. They told each other why they chose this piece and
how they felt about reading it.
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There is certainly a physical and emotional transition for students to be able (like
all writers) to let go of their words, to put them into circulation. Take time to
talk about this “letting go”. It is one thing to take the risk to put your words on
paper, but another to have others read or hear the words. The students had a
lot of questions and concerns at first:

“What if my family doesn’t like what I said?”
“What if people think what I wrote sounds too much like Grade 5 writing?”
“How do I know people won’t laugh at me?”

We had to take a lot of time to work through our feelings about being “in the
limelight”. Some of the students decided to use a pen name, some credited their
pieces with only their first names. They were given the freedom to deal with their
concerns in the way that worked best for them. Most of the students were very
private people, some literally for reasons of personal safety. Even with their
doubts, the students were proud of what they had written. Needless to say, our
first publication was an overwhelming success and not one student received a
negative comment about their work.

Reflections

Polishing writing is simply part of the writing process. Once the students
understood that, they were eager to polish more of their work. With all the
freewriting and writing exercises we did, it wasn’t long before they had pages and
pages of writing in their binders — obvious proof that they could write.

Putting together a publication can be long and tedious work, and as with most
publishing projects, we ended up working to deadlines. All the teamwork skills
and strengths the group had developed over the weeks of writing together sure
came through while we were in production.

To celebrate our work and our writing, we held a “book launch” for our first
booklet publication. We invited friends and family, local dignitaries and the
press. We had snacks and coffee and even an autographing table (all designed
and prepared by the students). One of my friends who works at the TD Bank
took her new copy of The Hearts of Women back to the bank with her, then half
an hour later called to ask for 20 more copies; all the women there wanted their
own copy! These were professional working women who had been moved by
what the students had written. That phone call was a true moment of success
for the students. All the hours of rewriting and rethinking and rewriting again,
had paid off. They were no longer afraid of their audience.
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Feeling Good

I have never met anyone who said they were sorry they had taken the time to
write something down. Nor have I met anyone who said they wished they had
never learned to write. Writing is not something we regret doing; it is
something that brings us pleasure, insight and release. It feels good.

b’efa/xe Z came fo FAe CAa/d%e/w /Aa{?/mw\ Z meven Fook wwCh Fime Fo white.
.flae/ﬂf mayé@ an occasional letfen on greceny List T wmeven was very ;;ood at
WAL/‘LM? essays in AL';,A schood. I wmeven couddd foews my %Aou;,/lﬁ about Fhe su?‘eaf
Fhe eSSays wene #Fo be on ﬂeAeﬂfer Z a/wayJ Aacl oo MaNkKS on FAem.  In
schoold Fhenre was So muCA /uf on /e/zﬂfech'ow for essaygs on amyfAL'm? we hadl fo
white about  In Chaptens we anen'# /uSA@C[ fo /e/x/ecﬂo% Amyd;v? we white
s 0K

with heant W/u'h'm{? we'ne ot wonnied about /de/x/ech’on we don't Aave Fo be
a&ma;d “f ?efh‘w[? eniticised about what we whote ZD@A(?/-ALM{? (S fime. L like
fhat Mo pressunes fo be /e/zﬂ/’ech‘ommﬂ c/‘ve/zyﬁ;m? we white (s (7005‘[./ ThiS
/O/w?/mm Aas macle W/ZL/‘L’V\? J’Aom the Aeant, w/u’h‘v\;, out Loucl what (Fs all about
Zjee/ ;,ood about He W/u_‘h*n? we do hene

7o white dczdy i a ?Aaﬁhde j'ou/w\a/ Aas ;,L‘vem me @ punpese fo it down and
white. Jomef/ln\? Z meven %Aau?/lf MuUCA 0&/ éefa/xe Now # seewms I can't {?e%
Z‘V\DM?A 00’ I Fend Ffo white novelds - /a?es and /a?es oﬂ/ Jﬁ(// TAenre'’s o
end to what I need o white F Seewms Tve even Faled Fo white poems

Sometimes %Aey seem %Aey Aa/m([y make sewnse Fo me, but I %A;v

M/;u'h_"n? Aas bullt my 5@//—@5%2&% Y. in eve/xy%/lm? Z o Ey JAa/u‘M;, stonies,
/doewd and /Aeew/u_'fz_'w{? in class, Tve learned o jﬂu{?/[ a?az_'”n That's what
W/uhm? has cone /o/z me.  IF AaS bullt u? my am«jzdemae Fo /QM?A a?an\.

we ahe nof all FAe Same even when (F Comes Fo WAL’h‘m{? Eackh a/ uS Aas ouh
o wnigue ways oﬂ/ exonession. Gt o jze[; ?ood because (F comes 0//10144 witAin,
//wm Fhe Aeahnt
Alice
cAa/a%e/ms, Cawnose






The Love of Writing

FAQQWAH‘LM? ﬂav\uaﬁg S, /99s

Cunedited) I am veny ?fao[ fo be back hene af Chaptens I dicdn'+
ﬁdjﬁ nealize how wweh I hacl wmissed #his /ﬂace wntil I neentened
FALS WO nine. Owne Fhine that I am ?Q%h’_vx? out 05 FAhiS Counse (S a
desine to white I fouwncl +his weekend my hand was aah(axwg
L'%a/\w\;, to wnite!/! 'W\agéva 144 catch P om all my
aoAAeS/OzamoLemaa now. L s+ilL have 50/1;,01‘%@% fo bhive a /Laﬁma 0
MWatthew +o Show evengone hene. 74/\9 1L/\Ou?,/\+5 ane Kincd % el bedl
/).L?/\d‘ wow, a Lot 05 disyointec %Aou?/\%s AMV\’V\L’V\? H\/wu?/\ Mﬁ, mind
but I'wn ?Ead fo be W/\.L+L’V\?, /14'_7/\% Now.
A/a/uﬁ
CAa/o%aAs, Cannose

F/meew/u’h’v\? jamuaﬁg /5, 1997

(umnecdlited) 1 Jw\d W/).L/’L’V\? nelaxes we. I can /ad- v O'Luw\(afeol
Dfaeﬂm?s dowrn on pypen. %a/avx? fhe pressune 00’6 "y bhaiwn. 1+
makes 50/1 a healfhien we. I Somefimes ?a% fo sewtimental fo saa
H\/_v\?s I want to say ancl 6? WAH-L»\;, 7 can say they om YN
1 also bike whitine because 00/ "y poems. I can helate 4o w
245’& s expeniences, s bike a dam? for me to Look back own. Adso T
/\o/oe one ola? fo become a Ofamws /ooef
Shannown
CAa/o%aAs, Cannose

April and Sharron are not the only ones who expressed a new-found pleasure in
writing. Marg Reine, a handbook field tester in Edmonton, sent me these
thoughts, written by one of the students she had been working with at the
Prospects Literacy Program.

(I bike +o white).. because i#'s Sow\u‘ALm;, oLLﬁaM,m% andl
aAauem?Lm;, Also I Leanwecl +o expness ’W\?SQID’ on pagen. AF least
I can whife a Sewnfence ow, even Lj (F's a Shont ome. M
speum? {5 impnoving, veny woticeably. I cdo wotice this and 1w
ﬂea/w\m«? fo "/9a+ wxgsaﬁé‘ on the back” I aw wmore aov\DQ’oLam% Mow.
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ﬂu# %oday, WA DQ‘MaoL out an a/o/oh'aah‘om without any AM/& This is a DQ'ASH
“Yrhactice wakes /oehﬁea% " S0 vow I mone comé’i_de%% about g a{odi_%? fo

white because Ive been /Aaa%i_si_m?.

In Wetaskiwin, Veronica Park has been field-testing exercises with her ESL class.
This is what they have to say about writing:

You Leanrw E- M?ZL'SA %AAW?A W/uh’w\? and that Ad/)s fo olavefo/ﬂ WMA
acméb'olemaa

The wwone we /OAaah'se, fhe easie (f (S Fo ?e+ ounh ideas on /OQ/OQ/L
tu’/uh‘m7 Aej/os gou Fhink, Aei/os fo Sont out ideas.
1+s hancl wot +o wo/l/l? about S/Oafftvx? and ?a%ftvx? ot /‘u;?/\f

‘/\/r/li,fi,’\/\?, AQE/OS 2@( L’W\/O/‘Lova 2&4/1 Leve d 00/ {M?,QLS/\.

Pat Anderson, a field tester and life skills coach, asked her students in the New
Worlds for Women Program in Drumbheller why they like to write. These are some
of the students’ responses:

Wr/lL/'L’V\?, /\&f/ﬁ Mme Sont out ’W\? %/\Ou?/\/"s‘
Vi emd'yoy WAL%LV\? as iF Ae_f/ﬂs e Kwvow what I weed 4o Sag.
A 5Lmo£ it SOOH\LM? ancl F Kee/os g f'/\ou?,/\/'S h;,e%/\e/i.

1 bike 4o white asS F AQI/OS me fo Sont out what I'wm %Ai_v\/(_i_vx?‘ ALso
1 bike 4o be able +o Look back own (F.

1 bike 4o white because if Ael/os e ?@J v ﬁeeﬂv\?s out awnd F

cleahns ™"y yind.

1 bike +o white +o expness iy 5&&11_%?5 andl %AW?A%S in a way +hat

someFimes can't be saidl.

1 bike 4o white because WAH-LM? (S the ov\ly wc% 1 can ?e% all "y
D/aeﬂm?s out and F doesw't have to Aunt amgeodg.
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Of course, not all the responses to a question like “Why do you like to write?” will
be positive. At least not at first. One of Pat’s students wrote:

I don't /ahhada/w? Like 4o white. 7/1/\2 %Aou;,/\%s ane oo
seramblecl ancl I clon't bike +he way +Aay end WP on pagen. VA
have //)/‘Loblems WAL%L‘V\? /9@/150’1/\(2/@ -H\ou?,/\%s ancl 56&2&\/\?5 on /952/)@/1. i
dow't bike +hewn out whene /0&3/0[0, can nead thewa

Many of my students felt exactly the same way about writing. But that
reluctance and fear changed with time, practice and a lot of encouragement.
After attending a writing workshop I taught for students in a Basic Job
Readiness Program in Medicine Hat, one student wrote:

7 was menvous af ﬁums%, but gou dicd Aeﬂ/p me Dﬂeai aow\é’oll%aéia VA
cicl evy'o? the W/uh‘m? exencises ancl I think I wilbl continue +o
/maah'ae. This S a hard time in my ﬂé’e /IL?A% now eveny mew
s%e/o (s L')A+LMLOLQ1‘LV\? but the class was aow\ofonmue. 1 Look do/m/a/md
fo wmohne 05 FALS %2/a [ W/).th/\? exencise.

The following piece of freewriting of Barb’s from Chapters is one of my favourites
because it shows so well how often our students think they can’t write, when in
fact they are wonderful writers.

1 dove Wm'h'm?. Othen /oeo/oie’s w/‘u'_h'_'m;,, fhat s. LI think F (S So
excitine,., adventunous and brave #o Fransform goun Fhouahts on Fo
apen. 7 am %alkw\? about w/u‘h'v\? ﬁ/wm the heant w/u‘h'v\?. 1
am Aav[_vx? +Nouble 72%+Lv\? my o +/\Ou?,/\+5 on /Oa/Oe/l as I think 1
have o say Sowethine, Like i+ has weven bees saicl befone ofhenwise it
LS ot ?ood ev\ou?/\ ancl +his albl 05 counse, (s a dedusion on distontecd
%AL‘MKL‘M? o selﬁ /oL‘%?, se% aésmfah'om on Shoulcl I sag my obse.ssion
with Mgsalp’. Thene, i+ (S aow\m/\? Mow.
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I am so convinced that writing is a healthy academic and intellectual pursuit,
that I continue to encourage my students to write, to get past their fears and
frustrations about writing, to get to the point where writing feels good. Here are
some more thoughts about writing from the students in Pat Anderson’s class:

zu’/u’h'm? shows clown my pace. I have Ofom«o& that + nelaxes we
ancl ?Lves e an ovenalld /eaae&f ﬁaelm\?.

1+ lets me 5@&1 5/1&0, fo ?Aow andl 5+Aam;,ﬁxems " aé;Lh%? fo 5&@[
the ~weecd +o ?Aow.l have ?/low% a ALof (%A/‘mu?/\ "y WAL%LM?) Now
when (f comes fo 5Aaew/uh’v\ , 1L can uSuafﬁg FANK 05 SO’VV\Q+/\L’V\? fo
white, eifhen my childnen on SOW\Q%ALV\? that has Aa/o/aamaot Last
ML?A% on 9&5%@/10&23 1 love fo whitfe about "y childnewn, +he O’uvxv\g
%AL’V\?S +/\62 Say awncl do.

Ive become mone in FfouCh with g inmen ﬁeaﬁm/\?s and +A0u?/\%5
because 05 dom/\? w/th‘;m?.

Ive ?O%‘fev\ fo Kwow wxgsaiﬁ betten.

I have ?AOW'V\ é:? "y WAL%LV\? in many wags. i H\ou;,k% that 1
coulcl weven white, vow I dove it

M//u’ﬁm? has %au?/\% we that /wa'fi_’v\? +/\L’V\?,$ on pagen S a ;,oool way
00/ f@f‘/‘L’V\? 5&@,@_%?5 out.

1 have ﬁou'vxd WAL%LM? fo be alwrost %Ae/ma/oy. 1 Aaaiﬁg Love F.  IF
has ‘/‘Qu?,/\f‘ me Fo expness mysa% mwone. I wevenr Kwnew how mwch L'd

a'vxd'l,oy iF.
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Take a Bow

In all honestly, I didn’t have any idea how much the students I worked with
would come to love writing, or how much they would be able to grow and learn
through their writing. We were all so excited about what was happening in the
Chapters classroom when we first started that we decided to do some conference
presentations about Chapters.

In 1994, Carol, Whitney, Sheilah and Shelly made a presentation at the AAAL
Conference in Slave Lake. None of the students had ever spoken in front of an
audience before. When asked on the session evaluation forms what they liked
most, people attending the workshop wrote:

T biked the JAa/u'm? oj stonies o/ Fhe /QA%ZC%Q’V\%.S and the ?,/).DWA
%Aey have e;%e/u’ewaea{ i Fhe phocess

These /deo/d/e are Aowe#!y a #eam. Ho wonden o ‘he all /u//é’m?
ahead.

The Stuclents i’/wm cAcyfe/w ane neal, Aave oencome (?/leaf
d%f;au/ﬁes, Aave %e/m/_‘f;a 5@1%—@57‘&@144 andd ye% Aave SuCch a huméle,
wahm, infimare a/a//wac/l.

L(/le_'fzwy, oéw_‘omjy Aea//y Ae[%&s /27&/2 ?ef out 00/ Fhein shells. The
Stuclents j/wm CAa/ﬂ%eAs wene ve/iy ;m?ﬂ/u‘w?. 7+ wade me jee[
v@/iy- 7000[.

7 am emaou/m?ed fo irwolbee as many oj o Studlents i a Similan
fas/lzow. 7 A?ﬂe 7 won'# be oo L'w\/aﬁemf/

A letter I received after that Conference from Jocelyn Doucet, a literacy
coordinator in Fahler, Alberta made all the student’s hours of nervous hard work
well worth it:

A0/+a/1 aﬁemdw\? goun CAa/o%e/m sessiow, 1 5@2% that goun evaluation
ﬁoh.w\ was wnof Suﬁﬁ’LCLaMf

Finst oof all, 1 wndenstand wow what gou meant bg GB7s. 1 0’62%
thew. Thene was a ’W\Q?LC that was Aa/o/oamw\? and I was 0“23
thene fon | 1/ houns.
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I+ clic "y heant ;,ooot fo Kaow that if iS /ossL’Me for SuCh
Fremenclous Aea,&’_m? fo fake /pﬂaae. Ancl I want +he AOu/O +o Kwow
that 1 belbieve +hat F is /oeo/ﬂﬂa Like 5/\&222, Sheilah, t«/’/\&meg ancl
Canol who will save us ancl ot scientists on Lawmakens.

CAa/9+a/15 ?ave e Ao/oe and o/aemed w a won el 05 /possLéLﬂLh’es. The
wohds “Thank 20»() dLqu don't seemn av\ou;,/\‘ But 1 do thank 2@4 50/1
sAaAm\;, S0 MwuChA So bmsa%a/\ﬂ?.

This is M? evaluationn and I am SQ2LV\?, YES, 1 Lbiked e.ve,/ly%/\[_'vx?
about +he session, ancl YES i+ was valuable beyomd measune. 2611"[.%9, -
/0/10/

The next year, Shelly, Sharron and Sue made a presentation at the AAAL
Conference in Calgary. By this time, we were really ready to talk more about
writing and how we used students’ everyday experiences as the curriculum for
the program. People who attended the session said:

A a*/\'oa&d the stuclewnts %ai/am? about thein /e/womai ex/oa/uemaas
with WAL‘%L‘M?. 7 was AeaUy L‘w\/pnassad.

1+ was v&/l? Safz;%?i_%? fo take +he discussion 5/1014/\ the (ntellectual
Leveld +o +he Oﬂeaﬂm? Leve d.

I biked the W/u_ﬁm? fhat came 6/“‘”"‘ fhe heaht, the NiSK %a/av\?.

1 biked +he éaa% that stucdlents Fook /952/1%. I+ showed how welld saﬁe%g
WOoNKS.

I+ was aneat to have Studewnts sAa/\Lw\? thein stonies. I+'s
Aeah%amw\? o See /QAO?AQMS that SHAL have +he O’Aeedom o allow
é’o/l /ﬂa/mm/\aﬂ o[i_saove/ig. and ?AOW+/\ while lea/‘n/\m/\(of

The students in C/\Q/#‘&AS have L'V\S/w’_/l&d me fo Sfant W/IL%L'V\;, 50/1
w\yse%’ wonre. 1 cdo Lots OO” WAL%LM;, at wonk and Sowetimes F even
has a woice, alﬁxou?/\ MuUCA 05 i+ LS //1@%+9 stenile.  Youn wo/l/éS/\o/O
folcdl we Fhat whibe I may nof aiwags neecl WAL%L«A;, 50/1 o&ae/o
+Ae/1a/02, I couldd oé’%ev\ use if for swnﬁie /pﬂaasuﬁe‘
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And in 1996, Sharron, Alice and Barb made a presentation at the AAAL
Conference in Vermilion. Fifty people attended the Chapters session. The
students had taken some of their favourite exercises from the field testing draft of
Writing Out Loud to try with the session participants. The participants were
asked to do some writing and read their writing out loud. The audience was a
wonderful mix of government representatives, students, administrators and
instructors. This is what they said about the session:

Pnessune somefimes b/um?s out neal ?ems oD/ %AW?/J_

wetd, I've aiways dovecl to white, but I Learwed h:olay that I cdlon'#
weecd o ﬁeah SAQAL’V\?, ’mg /’Aou?,/\fs.

A ﬁopn/\d out foday that I awm aa/a(da 05 wm‘.ﬁv\;, SOW\aH\LM? that
?ave someone edse the GBTs/

I cawn see that I aw out 05 fouCh with w/u_hv\;, and wwust ?e% back
fo (F a?am«.

1 have aiways Lovecl WAL%LM;,, bt I didant Kaow how eaS? iF was fo
?e+ ofhe NS ?OL’V\?.

I cawn white betten +han 1 H\ou;,/\% I coudd’
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) Q9
74/\3 dem/\a[ ev\%/xy é’o/l Faé/ma/m? X8, /

Wos# %4 the stuclents who came Fo the Chaptens /AO?AQ’W\ wene dLSaou/la?eoL with
Life. //7\@2 wene tined, bruised, scanecl ancl Aeadg fo oive up 1 have watchec 30
women o Fhe /a# 3 gyeans aain conficdewnce, [au?/\ asain, necliscoen Fhemsebves
as Leanwens ancl build a wew Aeﬂah’omsm‘/o with ﬂﬁe ancl the wonlcl anouwncl +hem
I watched thew whrestle with +hein f/\ou?/\fs ancl je,eﬂm?s as +Ae,2 /u% fhewa on
papen, and watched thewn swmile whewn %A29 neacl SOW\aH\Lm? out doucl to ofhens in
fhe ?Jmu/o that wade sewse awnd 5a2+ AL?,Af 1 s+l wanvel at the ﬁaa% fhat 1
was Iuckg evxou?/\ o be /ﬂahf 05 all that.

/%fe/l a wo/lKSAO/O A %au?/u‘ at the b{v\/_ve/lsifa 05 Albe nta 50/1 stuclents woh.k.m«? on
a Mastens 05 Adubt Education, Natalia Toroshewko, also a A’%e/ma? coonclimaton
with Lakelawcl Coifa?e, whote :

"“Thank you LDeb, 0’0/). SAQALM;, with uS a/éeae % the wonlol Fhat is ﬁ«/lvu.‘%;, as
fAL’V\?S ShowlAd.  Too %f&w Z {?Z/' QQM{?,/L/' u/d i Fhe /AuS/’AQfLDM and Sf/lu??/e %
dawy nealities (u{?_/? as fAey Sometimes are) and /m?ef Fhat hope and a presctive
out-look ahre necessany Fo /562/4 moving, /o/zw&/ld without Foo many er/ﬂJ back.”

I Kwow that havine. a /OOSH'L\/@ out ook wonks. Awnd I Kwow that whitine wonks.

I newewmben 5&22[;\/\ A&afﬁg Sune of fhat when one o[f Fhe cAa/p%e/w stuclents
nefunrwnecd O’Aow\ the U 00’ A HoS/L%af in Eddmonton with a Aamd5u£ oé’ /a;,es She
hacl whritten while she sat in a docton’s WaL’h'm? Noown.  She coudclnF Ofw\d any
pyen, so ewnclecl up W/‘LI'JLL’V\?_ Six pases 05 f/\ou?/\ﬁﬁ ancl 5ea/15 on the back 05
Aosfm'%ax? maps that wene own the Fable iw the waitine hoow/ Eosewmahie [au?/\ad
as she #olcl uS how she '}usf weeded to wnite” anc how she did whateven she had #o
fo 54:1/\0& Some /061/96/). fo whife on.

I am so Aa%aéld that bum? /a/ﬁ 05 the cAa/o%eas /ozw?/mw\ weant that I adlso
hacl +he o/OﬁoAfuv\Lfg. fo white. Thhee geans ago VA o‘vxfg hacl a vague clea about
what F wmeant Fo white from the heant. Ancd now I can't imasaine "y ﬂ[fe
without tiwe #o white eveny olay The brave 5/¢/u‘feol stuclents I wonkec with ane
wof Fhe m/\fg ones fo have D’Duv\d a wice. 1, #oo, have discoened +hat I have /a?as
fo white and So wmwch to 502. 1 Jove w/lLd‘va? out Loucl. I love +the waa it 5@625
fo sehibble down +he wonds and +he way I 5@@1 when I /OM% clown g pem ancl
sit back awndl look at +he woncds on the s 'W\a?m? (Thene'’s +hat woncl a?,a/n«\.)

who Kaows.

MWavbe I don't weed to ouestion it anymone., the mag.ie I wean. o man
/oao/)ﬂe have tolcdl wie Fhat whitine has Come Fo mean mohe Fo Fhewa Fhan H\eg
even %Aou?/\% F woulcl on coulcdl. 77\0,3 have founcl thein owwn Neasons 50/1 WAH'LV\?,
fhein own w\a;,i_a, ancl that's all that wattens.
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Thank You To Chapters

by Sharron

When we feel we've reached an end
To learning what we want
Someone will take our place
Through Chapters we’ll move on.

I'm looking forward to the time
When I'll look back and say
“Look what Chapters did for me
I really am OK.”

The work I've done throughout the years
Has brought me joy and pride
A little pain along the way
That I so easily hide.

I'm ready now to face the world
And show what I can do
I have a bit of part time work
And hope it sees me through.

I've met so many people now
That are so nice to me
I realize in Chapters
They really care you see.

I'm going to the future now
That I have found for me
Chapters played a part in it
And I thank you graciously.
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Bibliography

Books and more books! I had almost no resources when I started the
Chapters Program. Now I have a bookshelf full of books I treasure. As the
program grew and evolved, I wanted to know everything I could about writing
and tapping into our creativity and about personal growth and self-discovery.
This bibliography is the best of what I found through frequenting new and
used book stores, ordering from catalogues, snooping through my friends’
libraries and listening to the recommendations of my colleagues. In this
bibliography, you will find a list of:

Books that encourage writing

Books to help free our creativity
Books about life skills

Books especially for women

More books with good ideas

Reports about the Chapters Program

If you have some other favourites, I'd love to hear about them. Some of the
students contributed book titles and let me know which of the books I used in
the classroom had helped them. You will notice that some of the book
annotations are prefaced with “reviewed by” Sharron, Alice or Barb, three
students from the Chapters Program. They offered to help with the
bibliography; their honest and heartfelt book reviews are a pleasure to read.

I also included the name of the reports that were submitted to our funders
over the years. All our research and the thought behind the development of
the Chapters Program is documented in these reports.

I hope you are able to find some inspiration in these books. These are not
books about grammar and spelling or teaching business English. These are
books about getting to the heart of writing and getting to know ourselves as
creative human beings. Happy reading!






Books that Encourage Writing

Barasovska, Joan (1978) [ Wish | Could Write, New York: New Reader’s Press

When I first started out as a tutor, this little book was my favourite “idea book”. 1
thought it was out of print, but was happy to learn that it is still available through
Artel Educational Resources, Burnaby, B.C. (1-800-665-9255) for $6.95.

Bennett, Hal Zina (1995) Writing From the Heart, Mill Valley, CA: Nataraj Publishing

From the jacket cover: “Bennett practices writing as a spiritual path. He teaches
with the compassion and wisdom born of experience and humility. Writers, and
those who wish to be, are well served by his insight , candour and humour — one of
the handful of real writing books.” Julia Cameron, author of The Artist’'s Way

Brande, Dorthea (1934) Becoming a Writer, New York: G.P. Putnam’s Sons

I found this to be a fascinating book. Brande taught writing courses in the 1930s
and believes very much what I do. She says, “I think there is a magic and that it is
teachable. This book is about the writer’s magic.” In Becoming a Writer, Brande
has a sound, practical, inspirational and down to earth approach to writing and the
personality of the writer that is both familiar and refreshing.

Burnham, Sophy (1994) For Writers Only, New York, Ballantine Books

This book doesn’t give advice on the techniques of writing, but rather talks about
the emotions great writers go through — from the exquisite pain to heady joy — in the
process of putting words on paper and having their work published.

Capacchione, Lucia (1979) The Creative Journal: The Art of Finding Yourself, California:
New Castle Publishing Co., Inc.

(reviewed by Sharron) I hadn’t thought before about drawing in a journal. I thought
a journal had to be writing. But drawing is a way of expressing your inner thoughts
too. It's a great idea! I sure found out that there are still a lot of things “out there”
that I have yet to explore.

I think it would be a good idea for an instructor to ask the student to journal
creatively for a week and then share the journal with each other. It would be
different for some people, but it’s still a really good way to get your feelings out,
especially for people who don’t think they're very good at writing.
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Dodd, Anne Wescott (1973) Write Now! Insights Into Creative Writing, New York: Global
Book Company, Inc.

This book was a garage sale find — a discard from a high school cooperative
program. Even though it's 25 years old and geared to high school age, it’s still a
terrific resource, full of free thinking and creative ideas from the ‘70’s. Most of the
exercises encourage writing about social issues from racism to poverty to staying in
school.

Elbow, Peter (1981) Writing With Power: Techniques for Mastering the Writing Process,
New York: Oxford University Press

The author says, “Writing with power doesn’t just mean getting power over readers.
It means getting power over yourself and over the writing process: knowing what
you are doing as you write, figuring out what you really mean; being in charge,
having control; not feeling stuck or helpless or intimidated.” Good reading for
anyone who wants to do more writing.

Goldberg, Bonnie (1996) Room to Write, New York: G.P. Putnam’s Sons

(reviewed by Alice) I liked this book because it’s full of fun, creative ways to write.
And what to write. You can start from nothing and write great stories or just
phrases from the top of your head.

The book talked about doubting your ability to write. That is the way I feel,
especially if I try to write poetry. I criticize my writing and myself a lot. In this
book, self-doubt soon becomes “I can do it! I can write!” It seems like the more I
write, the more I want to write. My need to write becomes an obsession to make
sure it’s the one thing I do everyday, even if it’s just a little writing. This book
makes me feel excited about writing.

Goldberg, Natalie (1986) Writing Down the Bones — Freeing the Writer Within, New York:
Random House, Inc.

Ms. Goldberg tells wonderful stories about writing — both as a teacher and as a
writer herself. I love this book. I keep it by my bed and read it often. I'm always
guaranteed to come across a new idea for an exercise or an insight that encourages
me to keep writing.

(1990) Wild Mind: Living The Writer’s Life, New York: Bantam Books

As someone hoping to spend more and more time writing, I found this honest
account of a writer’s life insightful, intriguing and irresistible.
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Hagberg, Janet O. (1995) Werestling With Your Angels: A Spiritual Journey to Great
Writing, Massachusetts, Adams Publishing

The author believes that we write with two companions on our shoulders: the critic
on one side (who wants to destroy our confidence) and an angel on the other (who
helps us reach into our souls to produce great writing). This book is full of
exercises to help us develop “writing with soul”.

Kazemek, Francis E. & Pat Rigg (1995) Enriching Our Lives: Poetry Lessons for Adult
Literacy Teachers and Tutors, Delaware: International Reading Association

This is an easy-to-use, hands-on book that will have you writing poetry before you
know it. I'm not a poet, but I spent an evening with Enriching Our Lives and had a
wonderful time trying Haiku and Grocery List Poems. Kazemek and Rigg are as
enthusiastic about poetry as I am about writing from the heart. They believe that
“poetry helps us understand ourselves and our worlds; it helps us see ourselves
and our world in new ways”.

Keyes, Ralph (1995) The Courage to Write: How Writers Transcend Fear, New York:
Henry Holt & Company

It takes courage to put words on paper. My students often talked about the fear of
others reading their words, the fear of being criticised, and the fear of feeling
vulnerable. This book really helped me understand how fear affects our ability to
write (and write well) and what steps we can take to get past the fear. I also found
some great quotes in this book to prove to my students that ALL writers experience
feelings of fear.

Klauser, Henriette Anne (1995) Put Your Heart On Paper: Staying Connected In a Loose
Ends World, New York: Bantam Books

(reviewed by Alice) I would greatly recommend this book because there is a lot of
heart writing and ideas on how to get people to communicate to each other. Like
letter writing only more often. It doesn’t have to be long letters, just a few lines to
get things going. We can learn a lot through heart writing. When we do writing
from the heart in Chapters, we learn about each other and we get closer. I like to
write short notes to my kids because in this world there are a lot of things that pull
families apart. You can live in the same house and not have much communication,
so heart writing to each other is good!
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(1987) Writing on Both Sides of the Brain: Breakthrough Techniques for
People Who Write, New York: Harper Collins Publishers

We use the left side of our brain when we want to be logical, analytical and rational.
We use the right side of our brain when we want to be intuitive or romantic.
Klauser argues that even though the left and right sides of our brain have different
thinking functions, we are most effective in our writing when we use our whole
brain. This book provides the writer with exercises to tap into and utilize our
different ways of thinking.

Mueller, Lavonne & Jerry D. Reynolds, (1982) Creative Writing, Toronto: Doubleday
Canada Ltd.

This is an easy-to-read, well-designed book with sections on writing stories, poetry
and one-act plays. There is also a helpful section on “Making It Public”; the
publishing and promotion of writing.

Rainer, Tristine (1978) The New Diary, New York: St. Martin’s Press

I was given this book years ago when I first started doing personal writing to
document my learning. It is still one of the best books available on how to use a
journal for self-discovery and creativity.

Rico, Gabriele Lusser (1983) Writing the Natural Way: Using Right Brain Techniques to
Release Your Expressive Powers, New York: G.P. Putnam’s Sons

Rico believes that “writing is a much more natural process if we learn to flow with,
rather than fight, the natural cooperative rhythms of the hemispheres of our brain.”
This book offers the idea of “clustering” words and ideas as a “brainstorming
process what will put you in touch with the subject matter of your writing”.

(1991) Pain and Possibility: Writing Your Way Through Personal Crisis,
New York: G.P. Putham’s Sons

I am fascinated by Rico’s use of “clustering — a non linear writing process” to heal
emotional pain and transform it into new possibilities for personal growth. This is
however, a fairly in-depth study and requires attentive reading to understand the

concepts presented in the book.
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Ruc, Rebecca & Susan Wheeler (1993) Creating The Story: Guides for Writers, New

Hampshire: Heinemann Educational Books, Inc.

This is a book about writing stories — with easy-to-read guidelines and ideas about
plot, characters and point of view, and a particularly good section on revising,
editing and publishing your work.

Saltzman, Joel (1993) If You Can Talk You Can Write, New York: Warner Books

(reviewed by Barb) This book spoke of my problem right away, in short,
understandable statements. It would be great if I could write down some of the
things I say as I ramble on about them. I usually start out to write with definite
criteria that it better sound good and make sense so I usually defeat myself before I
get started.

I love what the book says about the “Killer P’s — Perfectionism, Paralysis and
Procrastination”. I think that names the problem for a lot of people. In knowing the
problems, we can start dealing with them and start writing with a new positive
outlook.

Most people can’t determine what it is about writing that deters them. This book
identifies the problem and offers insightful and funny solutions. It's funny and
heartwarming. It is not dry stuff. It is enlightening and frees you up and makes
you feel lighter.

Sanek, Willett (1996) Writing Your Life: Putting Your Past on Paper, New York: Avon

Books

Sanek believes that we all have stories to tell, and that our stories are wonderful
substance for creative non fiction writing. He says, “Writing from memory allows
you to time-travel, to zoom back to people and places you have not seen in years.
Buckle your seat belt. This trip could be the exhilarating escapade you've been

itching for.” He offers some good ideas for tapping into the best of our childhood
memories.

Woodrow, Helen (and contributors) (1994) From the Shoreline, Writing Instruction in

Adult Literacy and Basic Education Available from Educational Planning and Design
Associates, 18 Leslie Street, St. John’s Newfoundland A1E 2V6 (709) 753-8815

There is very little instructional material available that is specifically addresses
teaching writing to literacy students. It has been a great pleasure to read and learn
from this truly Canadian resource.
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Woodrow, Helen & Mary Norton (1996) Propriety and Possibilities, Newfoundland: Harish
Press

Following the success of A Newfoundland Spell, a collection of writing by basic
education students in Newfoundland, Woodrow and Norton wrote Propriety and
Possibility as a companion book to describe the activities and strategies used to
encourage and support writing development with adults. It also includes a critical
discussion about instructional practices. Copies of both publications are available
from The Learning Centre, 10116 — 105 Avenue, Edmonton, T5H 0S2.

Zinsser, William (1994) On Writing Well, New York: HarperCollins Publishers

This book is probably the most technical book you will find in this bibliography
(good information on style, audience, writing about people, etc.) but I've included it
because it is written in such a strong, well-organized, personable and informal
manor that it is easy reading. An author, editor and teacher, Zinsser tells his
students that “You have to be able to write a succession of clear, decent sentences,
but that’s not to say that you can’t write in your own voice.” He also says: “Writing
isn’t a skill that some people are born with and others aren’t, like art or music.
Writing is thinking on paper, or talking to someone on paper. If you can think
clearly, or if you can talk to someone about the things you know and care about,
you can write — with confidence and enjoyment.”

Books that Help Free Our Creativity

Cameron, Julia (1992) The Artist’s Way, New York: G.P. Putnam’s Sons

(1996) The Vein of Gold, New York: G.P. Putnam’s Sons

Both of Cameron’s books are books that nudge the reader closer to her creative
centre. Both books offer a strict program to follow to help “recover our creativity”
which Cameron believes has been “buried alive under a mountain of negative
conditioning”. Anyone serious about wanting to get better acquainted with their
inner selves, to opening themselves up to greater creativity, will love these books.
Start with The Artist’s Way . The program in The Vein of Gold requires an even
greater commitment.
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Cook, Marshall J. (1992) Freeing Your Creativity: A Writer’'s Guide, Ohio: F&W
Publishers, inc.

From the jacket cover: “Marshall Cook teaches you how to banish the fears, bad
habits and excuses that have sent your muse into hiding. You’ll learn to link your
rationality with your creativity to increase your productivity. And you’ll discover
you can be passionate in all areas of your writing, including steps like research
and editing.”

Ealy, C. Diane (1995) The Woman’s Book of Creativity, Hillsboro, Oregon: Beyond Words
Publishing, Inc.

Women are naturally creative, but as women, we tend to limit our creativity to how
to make our kid’s lunches something nutritious that they’ll still eat. This book is
not about writing — it’s about giving ourselves permission and encouragement to be
creative in our thinking, in all areas of our life.

Jeffers, Susan (1987) Feel the Fear and Do It Anyway, New York: Random House, Inc.

I included this book in the bibliography because I have found fear to be one of the
biggest stumbling blocks our students face (and of course, as instructors, we have
our own share of fears). Fear stops us from trying, from hoping, from thinking past
today. Jeffer’s book offers a direct and honest (and often humourous) approach to

meeting our fears head on.

Marsel, Eric (1995) Fearless Creating, New York: G.P. Putnam’s Sons

I have read this book from cover to cover — twice. I love the way it’s presented, what
it has to say, and how it makes me feel when I read it. This book is for anyone who
wants to understand more about the creative process. Wonderful exercises and
good, solid instruction and direction.

Sark (1992) Inspiration Sandwich: Stories to Inspire Our Creative Freedom, California:
Celestial Arts

(reviewed by Barb) This book is mystical, magical, awe-inspiring, innocent and
hopeful. In reading this book, I learned that to be innocent and fun-loving and silly
is very important and that it’s okay to love that side of myself. Silly thoughts can be
profound when they’re put down on paper with ink.

This book teaches you to explore yourself and life with sensitivity and fun.
Anything and everything is possible. I like the idea of free hand, free spirit. This
book is inspiring totally — I could really just eat it up!
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(1994) Living Juicy: Creative morsels for your creative soul, California:
Celestial Arts

(reviewed by Sharron) This book immediately caught my eye because it's so
colourful. When I read the title ‘Living Juicy’ I just had to dive in and find out just
what this was all about.

I learned so much about myself in this book. It gives so many fun examples about
life that I think it would be fun to try some of the ideas in the classroom. I think we
could come up with some juicy, gooey answers and discussions.

It tells everything in such an open, simple manner. It sums up pretty well
everything we want to know about ourselves — our thoughts, our feelings, our
frustrations and ways to deal with them. And much, much more.

Simmons, Susan Lepage (1994) What If? 310 Bite Size Brain Snacks to Spark Your
Creative Spirit, Canada: I.C. Creative! The Simmons Group

There are lots of thought-provoking ideas to spark your imagination. “What if you

gave yourself an entire play day to do anything you wanted?” or “What if you could
drive a flying saucer from midnight until six o’clock in the morning?” There is no

end to the pages of ideas these questions could have you writing about!

Stoddard, Alexandra (1986) Living a Beautiful Life: 500 Ways to Add Elegance, Order,
Beauty and Joy to Every Day of Your Life, New York: Avon Books

(1995) The Art of the Possible — The path from perfectionism to balance
and freedom, New York: William Morrow and Company, Inc.

Both of Stoddard’s books have been a helpful resource for me in helping my
students find ways to make what seems ordinary into the extraordinary, to make the
best out of what is already available. The ideas in these books follows the thinking
that “Anything is possible”.
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Books About Life Skills

(Please note that all the resources provided in the Life Skills section of this Bibliography
were recommended by Glenda Staples, Life Skills Instructor at Medicine Hat College. If
you would like more information about Life Skills resources, instruction or becoming a Life
Skills Coach, Glenda can be reached at (403) 529-3957.)

Allen, Shirley; Mickey Mehal, Sally Patmateer and Ron Sluser (1995) The New Dynamics
of Life Skills Coaching, YWCA of Metropolitan Toronto*

This manual is an absolute must for anyone interested in gaining more
understanding of Life Skills. Included in the manual is information of Life Skills
definition, philosophy and theory. Combined with this is some very practical
information regarding group dynamics and behaviours. This would be of particular
interest to anyone who is working with groups on an ongoing basis and has
experienced some of the issues that can arise in a group.

Discovering Life Skills Volume 1 — 5, YWCA of Metropolitan Toronto*

These Life Skills manuals contain complete lesson plans on all areas of Life Skills.

There are lessons on self-awareness, communication skills, building relationships,
problem-solving, fitness and leisure, employment and community resources. Each
lesson has exercises, activities and theory related to the topic. Some of the lessons
include writing activities, and many of those that don’t could be adapted to include
more writing.

YWCA Communicating Assertively Manual for Group Facilitators (1991) YWCA of
Metropolitan Toronto*

Although this manual deals primarily with communication skills, it also includes
some ideas on building self-esteem and utilizing the problem-solving methodology.
There is a video that can be ordered with the manual. This video deals almost
exclusively with assertiveness and being able to identify the differences between
assertive, aggressive and non assertive behaviour. This material would be
appropriate for anyone teaching assertiveness, but otherwise is not a necessary
resource.
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Discovering Life Skills Teaching Employment Groups Volume VII (1995) YWCA of
Metropolitan Toronto*

Another excellent manual from the Toronto YWCA. As well as dealing with
employment specific skills, this manual also includes information on self-esteem,
problem-solving, change, goal-setting, stress management and communicating
effectively. Again, many of the exercises in this manual could be adapted to writing
exercises. A “must have” for anyone working with groups that have an end goal of
employment.

*Copies of the preceding books published by the YWCA of Metropolitan Toronto can be
purchased by contacting:

YWCA of Metropolitan Toronto Publications Department
80 Woodlawn Avenue E

phone (416) 961-8100 Toronto ON

fax (416) 961-7739 MA4T 1C1

Canfield, Jack & Frank Siccone (1995) 101 Ways to Develop Student Self-esteem and
Responsibility, Massachusetts: Allyn and Bacon

Although this book is written for teachers working with children, most of the
exercises and concepts are transferable to the adult learner. I have used a number
of the exercises with adults and have had great success with them. There are
actually 101 activities described in the book, many of which are writing exercises.
An excellent resource book for building self-esteem and responsibility.

Branden, Nathaniel (1983) The Art of Self-Discovery, New York: Bantam Books

(1983) Honouring the Self: Self-Esteem and Personal Transformation,
New York: Bantam Books

Nathaniel Branden is considered to be one of the leading authorities on self-
esteem. In these two books he looks at the issues surrounding self-esteem and
provides techniques for increasing it. The author advocates the power of sentence
completion in becoming more aware of the self. Both books provide a variety of
sentence stems to use in becoming more self-aware. While all of Branden’s books
contain excellent information, the writing exercises that he uses are ones that are
done in a therapeutic setting, and caution needs to be exercised in using them in a
classroom setting.
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(1994) Six Pillars of Self-Esteem, New York: Bantam Books

This resource provides information on self-esteem, how it affects our lives and how
to build it. Also included in Branden’s work are some completion exercises to
develop internal sources of self-esteem.

Dyer, Wayne W. (1989) You'll See It When You Believe It, New York: William Morrow and
Company, inc.

As with most of Dyer’s books, this is another excellent resource of self-actualization.
This book deals with the importance of being able to first visualize our goals, and
then have that visualization manifest itself in our lives.

Books Especially for Women

Albert, Susan Wittig (1996) Writing From Life — A Journey of Self-Discovery for Women,
New York: G.P. Putnam’s Sons

Wittig is an author and writing instructor who believes in the power of telling and
recording our stories. Designed especially for women, Writing From Life provides
the reader with writing exercises, meditations and samples of women’s writing to
move the telling of our stories to the written word. “Writing from Life will convince
you that every woman'’s life is worth writing.”

Ban Breathnach, Sarah (1995) Simple Abundance: A Daybook of Comfort & Joy, New
York: Warner Books Inc.

Every woman should own a copy of Simple Abundance. It truly is a book that brings
comfort and joy. Spending time with this book has had a profound and positive
effect on the the direction of my life and the life of many of my students.

Louden, Jennifer (1992) The Woman’s Comfort Book: A Self-Nurturing Guide to
Restoring Balance to your Life, New York: Harper Collins Publishers

This book is full of warm and engaging ideas to help women nurture their bodies,
minds and spirits. It gives us encouragement and permission to treat ourselves
with the love and care we deserve.
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Making Connections — Literacy and EAL Curriculum from a Feminist Perspective (1996)
Canadian Congress for Learning Opportunities for Women. Copies available from
CCLOW, 47 Main Street, Toronto, Ontario M4E 2V6 (416) 699-1909

I wish this resource had been available years ago! It is a book full of literacy and
life skills activities, readings and lesson plans specific to women and women’s
issues. The book also comes with a cassette tape with songs that are referred to in
two chapters of the book. Malking Connections is an invaluable resource for anyone
working with women'’s groups.

Schiwy, Marlene A. (1996) A Voice of Her Own: Women and the Journal-Writing
Journey, New York: Fireside

(reviewed by Sharron) I had a good feeling when I read the title of the book. I
hadn’t thought about journal-writing as a journey before. It really made me want to
read what was inside and as I read it, I understood more about what keeps me
writing in my journal. My journal has given me a place to sort out my thoughts and
I know that I write more about my inner feelings in my journal more than I openly
talk about them to people.

I would recommend this book to others because if they wonder why they should
bother to write in a journal, this book has a lot of suggestions about journal-writing.
By writing in a journal, we as women can have a voice of our own. I finally have
found that my voice is important, even if I just put that voice on paper.

Williamson, Marianne (1993) A Woman’s Worth, New York: Random House, Inc.

This is very powerful book on women’s issues written by a passionate feminist.

More Books with Good Ideas

Deep,Sam & Lyle Sussman (1996) Yes You Can! 1200 Inspiring Ideas for Work, Home
and Happiness, Massachusetts, Addison-Wesley Publishing Company

(reviewed by Sharron) This book helped me to learn that I have the right to be me.
I have the right to look after me, whether it be rest, personal care or exercise
through walking or swimming. I shall not feel guilty. I have a right to do whatever
makes me feel good about myself. I liked one exercise in the book where you have
to write down “Yes, you can!” every time you say “I can’t”.

Life is a roller coaster with its ups and downs. Having this book around every day
where we could pick it up and read just one line from it, would make a positive
change, which I would recommend to anyone.
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Eyre, Richard (1995) Don’t Just Do Something, Sit There, New York: Simon & Shuster
Inc.

Eyre takes some old cliches and rethinks them in a delightful quick read. He says,
“Nothing is as good as a real rest” as opposed to “A change is as good as a rest”
and “Believe in miracles” as opposed to “All you can do is all you can do”. These
are great discussion starters.

Green, Bob & D.G. Fulford (1993) To Our Children’s Children: Preserving Family
Histories for Generations to Come, New York: Doubleday

The stories of our families, the individuals and the events, are precious. These
stories shape who we are and how we think. Greene and Fulford have developed a
series of probing questions that will help you and your family members remember
and document important details about the home you grew up in, your first romance
and your personal dislikes. It offers great ideas for writing and exploring personal
and family history.

Kremer, John (1996) Celebrate Today!, California: Prima Publishing

Did you know that April 3 is American Circus Day, Don’t Go to Work Unless it's Fun
Day, Rip Van Winkle’s birthday, and the day the hat-making machine was
patented? Me neither! Kremer’s book is full of tidbits of information that provide
reasons to celebrate even the dreariest of days.

McFarlane, Evelyn & James Saywell (1995) [f... (Questions for the Game of Life), New
York: Random House, Inc.

There are lots of clever questions to inspire discussion or a quick writing exercise.
Example: “If you could have chosen your own first name, what would it be?”

Peale, Norman Vincent (1993) Positive Thinking Everyday, New York: Simon & Schuster

This is a “thought a day” book, with each day providing an inspirational thought.
April 25 says...”drop the three L’s - lack, loss and limitation — from your
vocabulary.” These little sayings can often be good writing topics. We also kept a
couple of “thought a day” calendars in the classroom for discussion and
inspiration. Our favourite was Louise Hay’s calendar called “Yes, You Can!”
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Rosenbluth, Vera (1990) Keeping Family Stories Alive, Vancouver: Hartley & Marks

(reviewed by Alice) This book talks about memories we have and how we interpret
them. Memory as a steel trap or a sieve. My mind seems to be focussed right now
on a lot of painful memories, where I've been hurt. My children have also been
affected, but that steel trap of my mind is slowly letting out a few good memories
which I seem to have lost or covered up with bad things.

This book talks about videotaping interviews of people. We could interview people
in our families and then write about some of their experiences in life — the good
ones and some of the less happy times, too. Hardships and accomplishments.
There are a lot of funny and fantastic stories in people’s minds. It would be good to
share a good story with others in the group.

St. James, Elaine (1996) Living The Simple Life: A Guide to Scaling Down and Enjoying
More, New York: Hyperion

I found this simply written book really useful in helping the students in the
Chapters Program understand “that trying to have it all has gotten in the way of
enjoying the things that truly do add to our happiness and well-being”. As St.
James says, life “is about deciding what's important to us, and gracefully letting go
of the things that aren’t”. This is a hard concept for people who have been so
“without” all their lives. Living the Simple Life is full of down-to-earth suggestions
for making our inner and outer lives easier, and happier.

Seaglove, Irene and Paul Bob Vehich (1996) List Your Self — Listmaking as the Way to
Self-Discovery, Kansas City: Andrews and McMeel

(reviewed by Alice) I like the idea of making lists about thoughts and ideas instead
of things you need to buy at the store. Like making a list of all the fears you have.
Listing bad things and happy things helps you deal with your inner self. When you
put things on paper you learn about yourself. But my first impression was that if I
listed everything the book suggests, I wouldn’'t want other people to read it!

I really recommend this book, especially for students. Some of the lists would be
fun to do together with a group. We would learn a lot about each other and about
the teacher too. That would be easier for some students.

Stock, Gregory (1985) The Book of Questions, New York: Workman Publishing Company

(1988) The Kid’s Book of Questions, New York: Workman Publishing
Company
I keep both these little Gregory Stock books in the glove compartment of my car.
They're great “time passers” for long trips, and the questions make good writing

topics, too. Here’s a sample: #53 How do you react when people sing “Happy
Birthday” to you in a restaurant?
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